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Editorial Note

It is our pleasure to introduce this second issue of the journal of ADULT EDUCATION Critical
Issues, containing selected papers focusing on critical topics in the field of Adult Education.
All the papers in this second volume of AECI clearly encourage emancipatory and
transformative learning — mostly important to the Adult Education community for stimulating
a critical approach towards research and practice, with an emphasis on interdisciplinary and
international perspectives. In this forthcoming issue we are also very happy to host in the
Forum section Book Reviews and presentation of new, very interesting editions, published by
some of the most active and well-known in the field of Adult Education academics.

In this volume, articles seem to follow a transparent line, a common axis, which is underlying
in some papers and is foregrounded in others: the epistemological exploration leads to an
analysis of dynamics regarding transformative processes and critical approaches in Adult
Education, related to social phenomena, assumptions and practices experienced in the
difficult framework of the pandemic, creating a need for reflection upon the pass from local
to global, from biography to labor market, from education to mentoring. It is clear that the
content of this second volume of AECI mirrors the long and strong link between the
international Adult Education community to the Hellenic Association of Adult Education
(HAEA), founded in 2004 in Athens-Greece. Over the years, HAEA has become a recognized,
popular and very active community of research and practice in Adult Education within the
Hellenic and the International framework, bridging the theoretical approaches of critical Adult
Education with practical outcomes through innovative, provocative, diverse epistemological
orientations and methodologies within organizational and/or academic settings.

In his profound contribution “Biographical Learning” reloaded. Theoretical grounding of a
challenging approach” Peter Alheit discusses his favorite - always ‘fresh’- concept of learning
within the lifespan, although he calls it ‘outdated’, since the term ‘biographical learning’ has
been replaced by ‘lifelong learning’. He critically examines the importance of the biography
for all learning experiences and argues about what the peculiarity of biographical learning
actually is. The emphasis on ‘temporality’, ‘contextuality’ and ‘reflexivity’ and the introduction
of the concept of ‘biographicity’ point out the political significance of lifelong learning and
suggests a counter-concept to the dominant political strategy during turbulent times.

Taking into account the turbulent momentum of the Covid-19 era, the article of Dimitris
Deligiannis, Alexis Kokkos and Ted Fleming: “Larissa — Learning City: From Local Learning to
Global Actions” brought out the challenges but the vulnerabilities of learning cities, too.
Starting from the critical tradition of Adult Education through Freire’s point of view the
authors focus on connecting the local with the global, an issue that is increasingly relevant
especially after the recent pandemic crisis. In their article a critical question is raised: What
kind of city would enhance the lives of all citizens? They argue that this question attempts to
bring together adult and citizenship education to address community and social problems
through a pedagogy of a Learning City, according to the relevant project, since Larissa is a very
good demo of the UNESCOQ'’s project The Learning City. In the article its concept, goals and
reality, the usual cultural and educational obstacles, actions and tasks facing Larissa - Learning
City and the solutions to be taken are presented.
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The third contribution, by Anna Tsiboukli and Angelos Efstratoglou, “Active Labor Market
policies and Lifelong Learning in Greece” discusses how and under what circumstances, active
labor market policies and Adult Education could meet to assist employees to cope with stress
and enhance skills and abilities to achieve employment. The study, based on data revealing a
rather high unemployment -and its main reasons- in Greece today, suggests that active labor
market should be aligned to Adult Education’s projects to ensure future developments -not
only for the working but also for the general population to increase social and other skills, as
a way of ensuring access to the labor market. The paper presents not only the challenges but
also the common interest, assumptions and critical changes that labor market and adult
education must share in order to reduce prolonged unemployment, brain drain and brain
waste.

Since training is a well-known, usual, and popular tool to face skills’ gap needed to face the
new era, Konstantinos Zogopoulos and Labrina Gioti continue with a contribution focusing on
the perceptions of Secondary Education teachers in the Region of Western Greece about in-
job-training in the light of the 4th industrial revolution. The research, based on data collected
from 422 teachers, shows that they have a rather poor knowledge about the elements of the
4th industrial revolution that influence their lives, although they consider it significant to their
work. In this paper specific proposals are gathered along with the critical approach regarding
teachers’ educational needs, as a mean leading to a reflective career.

loannis Kesopoulos and Remos Armaos continue with a contribution on “Studying the process
of transformation of adult learners in a Second Chance School”. The study aims to examine
the possible transformation of dysfunctional assumptions of adult learners due to schooling
in a Second Chance School. Transformation regarded their previous assumptions in fields as
the stereotypes and the social roles, the ability to improve their skills, the capability of
comprehension of Greek language and processing their personal tasks, the awareness of their
personal value and the ability to achieve personal targets. An important finding of this study
is the adult learners’ consideration that Adult Education in a Second Chance School led them
transform the habit of mind for the importance of studies and their contribution to the self-
consciousness and the reinforcement of learner’s self-confidence.

Marios Koutsoukos in his article “In search of a model of mentoring adult educators” focuses
on mentoring as a significantly important tool not only for adult learners but also for adult
educators. The article presents a study aimed at exploring adult educators' views on
mentoring as a tool to support their role and teaching work. It seems that adult educators
seek for mentoring and describe a scheme that incorporates teamwork and reflection. On this
basis, a reflective model of mentoring is proposed which aims to the inspiration,
development, empowerment and action of adult educators.

In the FORUM section we are happy to host Aliki Nikolaides’ personal refection, regarding an
experience of penetrating the underlying assumptions she has built about learning. Inspired
by Dewey’s philosophy of learning through experience, she is struggling to connect the
personal to societal, transformative assumption, as ruptures of civil unrest and the cloud of
the global Pandemic have revealed weaknesses in the power of learning. In this deep,
profound note she tries to reveal the learning that connects the two worlds she feels we live
in: The world that is known and that continues to be reproduced with all of its inequities and
exclusions, and the world not-foreknown that wants to be different, liberating the creative
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potential that learning unfolds. Therefore, she let us take a glimpse of a method that she has
created, an in-scending practice of staying close to undergoing experience, where in-
scend(ing) is a word she has made of moving beneath experience to undergo it, a tool of
generative knowing, as she suggests.

In this issue of AECI we host three BOOK REVIEWS introducing to three interesting and
recently published books, confirming the dynamics of the field of Adult Education. The first
Review, written by Professor Danae Vaikousi, introduces us to Alexis Kokkos’ new book,
“Exploring Art for Perspective Transformation” published in 2021 in Brill/Sense Editions,
focusing on the importance of aesthetic experience for the development of learners’ critical
reflection and the transformation of meaning perspectives. The book includes twelve
chapters, among which the last one involves the author’s concluding reflection on the ideas
presented in the book as well as on his method titled Transformative Learning through
Aesthetic Experience (TLAE). The second Review, written by Professor Em. Dimitris Vergidis
(in Greek), bring us together with Freire’s ideas through the book “Pedagogy of Evaluation”,
published in Greek by the Labor Institute of the Trade Union Confederation of Greece (INE
GSEE) to commemorate Paulo Freire’s centennial. In fact, the book is a translation into Greek
of the 155 issue of “New Directions for Evaluation”, where distinguished scholars from the
field of Evaluation as well as colleagues of Paulo Freire investigate the impact of Paulo Freire’s
ideas on the theory and practice of Evaluation. The original version of the book is edited by
Michael Quinn Patton, while the Greek one is edited by Thanassis Karalis. In the third Review
Assistant Professor George Koulaouzides is introducing us to Eleni Prokou’s book “Adult
Education and Lifelong Learning Policies in Europe”, published in 2020 in Greek by Dionikos
editions, which focuses on issues related to the formulation, criticism and implementation of
Adult Education’s policies in Greece. The book is based on a comparative and thus critical
analysis of the relevant policies, especially in the context of the European Union, revealing
the strong effects that the orientations coming from the institutions of the European Union
have on the formation of Greek national policies in the field of Adult Education -especially in
the countries of the European South.

With these thoughts we hope you will find interesting and useful this second issue of AECI
and we welcome your contribution to our newly launched journal.

Professor Thanassis Karalis
Assoc. Professor Katerina Kedraka

Editors of ADULT EDUCATION Critical Issues
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“Biographical Learning” reloaded. Theoretical grounding of a
challenging approach

Peter ALHEIT?!

For Theodor Schulze

Abstract: This article discusses an apparently ‘outdated’ concept of thinking about learning
within the lifespan. Obviously, the term ‘biographical learning’ has been replaced by the label
of ‘lifelong learning’. In a first section, this position is critically examined and the importance
of the biography for all learning experiences is emphasised. In a second step of
argumentation, it is conceptually specified what the peculiarity of biographical learning
actually is. The specifity of this learning concept can only be understood from a biographical
perspective through the dimensions of ‘temporality’, ‘contextuality’ and ‘reflexivity’. The
concluding third part introduces the concept of ‘biographicity’ and proposes a theoretical
understanding of the complex biographical learning idea using the ‘grammar metaphor’ from
language theory.

Key words: biographical learning, lifelong learning, temporality, contextuality, reflexivity,
grammar of the social, biographicity

Biographical learning is an idiosyncratic term. It seems a bit outdated and competes with the
fashionable concept of “lifelong learning” that has been established in international further
education since the 1970s. However, the idea that we are lifelong learners is a kind of triviality
for adult education. The realisation that we learn during the entire lifespan has been a matter
of course long before the targeted political labeling of lifelong learning in the 2000s. But what
does this actually mean? Do we really know what learning in the life course stands for? And
is a deeper understanding of social learning processes adequately covered by the political
concept of lifelong learning?

The British educational sociologist John Field has convincingly worked out that behind the
programme of lifelong learning a “silent explosion” could be hidden (Field, 2000, pp. 35 ff.),
not simply the change to an educational society for all, rather possibly the danger of a political
instrumentalisation of the learners and a division in society into those who know and those
who don’t (cf. Alheit & Dausien, 2002). As early as 1997, the OECD pointed out in a prognosis
that the economic compulsion for lifelong further education could lead to processes of social
exclusion that threaten the most advanced societies of late modernity. And what the forced
learning process “does” to individuals, how they personally react to it, how they organise it in
their own way has not been adequately researched until today — neither empirically nor
theoretically.

The following article tries its own way of approaching these problems. In a first section (1),
the critical disposition to the concept of lifelong learning is turned positively, so to speak, by

1 Prof. em., Former Chair of General Education, Institute of Education, Georg-August-University of Goettingen,

Germany, palheit@gwdg.de
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linking it to the concept of “biography”. The conceptual focus on biographical learning (Alheit,
2009) enables not only empirical access to the concrete individual and his or her experiences;
it also creates the theoretical prerequisite for overcoming a false dualism of “subject” and
“world”, of individual and society. Rather, as the German sociologist Hartmut Rosa (2016)
suggested, the subject-world-relationship is conceived as a form of “resonance”, a dialectical
oscillation between the contexts in which we live and the biographical resources that are
available to us. This theoretical metaphor seems particularly suitable for describing
biographical learning processes — a project that characterises the second section (2), in which
those dimensions identifying learning from a biographical perspective are worked out more
systematically. In the third part of the article (3), a kind of “mental grammar” of the lifetime
is to be presented with the innovative concept of biographicity, which places the biographical
learning process in a social-historical framework. And it is precisely this perspective that is not
“outdated”. We urgently need it for a contemporary theory of education (‘Bildungstheorie’).

1. Learning and Biography: perspectives of a “new resonance”
1.1 Lifelong learning as a challenge

When we spontaneously think of “lifelong learning”, it may not be the positive associations
that come to mind at first, but rather the problematic ones. Let us mention, for example,
artists in music: the vast majority of musicians do not have a “job” for their entire life. They
are forced to be flexible and have to constantly adapt to new conditions. They have to learn
to function in different cultural settings. They take on many roles, face completely new
audiences and are forced to learn with the growing challenges (cf. Smilde, 2009, pp. 1 f.). In
the pandemic crisis, for many the entire economic existence is even being called into
guestion. Basically, for them, the need for lifelong learning has become a conditio sine qua
non, perhaps even an unavoidable basic requirement that affects late modern societies in a
very fundamental way: the inescapable compulsion to learn continuously.

What is striking here is that the blueprint of the normal biography obviously has become
disordered. Organised around a work biography, the institution of the “life course” (Kohli,
1983, 1985) is becoming increasingly diffuse. The unproblematic sequence of a learning and
preparation phase in childhood and youth, an activity phase in the center of life and a rest
phase within old age only applies to a small number of (mainly male) people. The phase
transitions have long since become social risk situations (Heinz (Ed.), 2000). Ever new status
passages come into being. At the same time, the importance of the active work phase in the
center of the life course begins to decrease noticeably. Just a drastic proof: in 1906 an average
working year in England still took about 2,900 hours, in 1946 it was only 2,440 and in 1988
1,800 hours (Hall, 1999, p. 427).

The “inner structure” of the work has also changed. The massive redistribution of jobs from
the industrial to the service sector is only a superficial symptom of this. More importantly,
the notion of a consistent “working life”, while traditionally excluding women, is finally a thing
of the past. Average employment no longer means exercising one and the same job over a
considerable span of life, but alternating work and further training phases, voluntary and
involuntary career breaks, innovative career switching strategies, self-chosen alternation of
work and family phases (cf. Arthur, Inkson et al., 2000). In this process, the focussing power
of that Protestant work ethic, which according to Max Weber’s diagnosis was one of the most
effective orientation patterns of Western capitalist modernity, also seems to be dwindling
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(Weber, [1904] 1920). New “post-materialistic” orientations become visible (representative:
Inglehart, 1989).

In the process, “careers in social space” (Bourdieu, 1990) almost inevitably lose their clarity.
Class, gender and generational status still have the significance of “biographical resources”
(Hoerning, 1989), but their prognostic value for the perspective of actual biographies seems
to have fallen significantly. Collective biographical patterns tend to be superseded by
individual risk situations (Beck, 1986; Reckwitz, 2017). Longitudinal studies of female work
biographies show a surprising degree of differentiation (already Moen, 1985). Studies in
traditionally homogeneous social milieus observe increasing erosion processes (Mooser,
1984; Beck, 1986; Reckwitz, 2017). Comparative studies within the same age cohorts have
found an increase in heterogeneous biographies, especially among older people (Dannefer,
1988; Dannefer & Zell, 1988).

In addition, there are influential changes from the recent past, to which the Polish-English
sociologist Zygmunt Baumann (2005) in particular drew attention: modernity has, so to speak,
“liquefied”. Conditions are changing faster than those affected can understand. Life becomes
“precarious life, lived under conditions of constant uncertainty” (Baumann, 2005, p. 2). This
development forces individuals to wander back and forth between “unconditional
individuality” and “total belonging” (cf. ibid., p. 30). Globalisation is changing the economic
and cultural conditions of reproduction at ever shorter intervals. On the one hand, the
internet and social media convey the feeling of being able to be anywhere in seconds; on the
other hand, however, they overwhelm people with escalating decision-making options that
“exhaust” the modern self, as the Parisian sociologist Alain Ehrenberg (2008) diagnosed.

So it seems that it has become more complicated to “live a life”. Outdated biographical drafts
lose their accuracy. Biography itself has become a field of learning in which transitions have
to be anticipated and managed, and personal identity is possibly just the result of difficult
learning processes. Biographies are becoming more wayward, more individual, more
unpredictable, but at the same time more colourful, more autonomous and more headstrong.
The life course seems — unplanned — to become a kind of “laboratory” in which we have to
develop skills that for the time being have no real “curriculum”.

But is lifelong learning — as demanded by the current political programmes — really the
alternative? Does the adaptation to the external changes of the “social world” have to be the
logical consequence? Would it not be just as useful to ask where the resources of the affected
“subjects” lie, what potential for resistance and action is hidden in the biographies of the
individual people? — However, this presupposes an interest in very concrete biographies, in
biographical learning processes. Only when — besides the dramatic processes of change in the
“social world” around us — the associated reconstitution of the “subject” has been understood
does it make sense to systematically think about practical consequences — for example for
learning in adult education.

1.2 “Resonance” and “biographicity”

For as little as the “world” that surrounds and influences us was always there — regardless of
the fact that we experience it as “subjects” and can actively shape it — the “subjects” are just
as little equipped with awareness and the ability to act before any encounter with reality. The
relationship between “subject” and “world” is not necessarily bound to the Cartesian subject-
object-duality that has dominated the development of modernity (cf. Merleau-Ponty, 2003,
pp. 47 ff.). It is relationally constructed and characterised by mutual penetration. The

9
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“subject” is decidedly not “dead”, as Nietzsche and the poststructuralists would like us to
believe (cf. Frank, 1986). Nor is it an unresisting product of “objective relations,” not a mere
epiphenomenon of discourses or dispositifs, as Foucault (2002) suggests. And the “world” is
also not a simple construction of the subject, not a cognitive artefact without an ontological
raison d'étre. “Subject” and “world” are really interwoven in a way that is expressed in the
formulations of phenomenology — such as Heidegger’s “being in the world” or Merleau-
Ponty’s “étre-au-monde” (cf. Rosa, 2016, pp. 65 ff.). The phenomenologist Bernhard
Waldenfels, who is also quite interested in social sciences, says there must exist

“a basic trait of responsiveness that in a way shapes everything that goes on in
our speech, action and other behaviour. Responsiveness means what makes
answering answering, which [...] may be called ‘answerability’. Responsiveness, if
our attempt proves valid, would assume the same proportions as the more
familiar conceptions of intentionality and communicativeness, while at the same
time exhibiting a ‘logic’ of its own, distinct from the logic of intentional acts and
communicative acts.” (Waldenfels, 2007, p. 320; translation by the author)

The phenomenon of “answerability”, which is clearly distinguished from the reflexive
“responsibility”, describes, so to speak, the “pre-conscious” and always bodily-related
experience of the subject in his or her world. It characterises a “resonance relationship”
between the subject and the entirety of his/her environment. And “resonance” means — at
least optimally — always the oscillation between the two spheres of “subject” and “world”. It
represents the ‘natural’ connection between the two, which can also be endangered (cf. Rosa,
2016, pp. 517 ff.). Similar to the “I”-dimension in George Herbert Mead’s idea of the “Self” —
as opposed to the conscious “Me” (Mead, 1973, pp. 212 ff.) —, “answerability” represents an
immediate, spontaneous, cognitively (not yet) comprehensible reaction to internal or
external impulses, it is a kind of openness and sensitivity to the world and to others, which is
the basis of our social existence.

However, such sensitivity does not determine the uniqueness expressed in our personal
biography. Who we are is not given by a “being like that” (Heidegger’s “Sosein”), but by the
temporality of our very own social “becoming”, i.e. through an ongoing biographical learning
process. It is interesting that this process does not follow general “laws”, but has its own
individual “logic” (Alheit & Dausien, 2000). It is part of the peculiarity of the biography that
institutionally and socially specialised and separate areas of experience are integrated and
(re)assembled in the process of biographical perception processes to form a special meaning.
This achievement of the subjects can be summed up with the term “biographicity” (cf. Alheit,
1990, 1996, 2020; Alheit & Dausien, 2000), which takes up the idea of the “self-willed”
subjective appropriation of learning opportunities (Kade, 1994; Kade & Seitter, 1996), but also
accentuates the chance of creating new cultural and social structures of experience. Policies
and pedagogical concepts of lifelong learning affirmatively build on this educational potential
contained in the biographical construction logic of experience and action, but without taking
seriously the critical impulse which also belongs to it (Alheit & Dausien, 2002). For this reason,
it is necessary to clarify the “external” framework structure of a life and learning history for
the analysis of individual biographical learning processes. In the following, both the concrete
uniqueness of a biography and the integration into social framework structures are to be
related more systematically to the concrete learning field “life”.

10
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2. Biographical learning as “artistry of life”

First of all, a certain modesty is required. More than 50 years ago, the German philosopher
and educator Ginther Buck rightly stated in his phenomenological study Learning and
Experience: “Of all human achievements, learning by its nature seems to belong to the most
hidden and unknown phenomena.” (Buck, 1967, p. 11; translation by the author) In fact, in
everyday life we experience that we have learned something, for example to play a
demanding piano sonata; but the concrete learning process, i.e. the question of how we
learned and internalised the playing, remains largely elusive from direct experience. We
cannot watch the learning process, we can only reconstruct it ex post based on the traces it
left behind:

“We learn many important things, as one say ‘unconsciously’, i.e. in such a way that we
cannot, in principle, remember how the learning took place. One day we ‘can’ do a certain
performance. But we know nothing to say about the process that led to the competence,
because this ability is the condition for our becoming conscious of learning.” (Buck, 1967, p.
11; translation by the author)

Paradoxically, the “learner’s lack of experience with regard to his/her learning” (ibid.) goes
hand in hand with a certain “knowledge” about one’s own learning. For example, we know
that we struggle to learn vocabulary; we know that repeated etudes on the piano bore us.
But we also know that we only learn complicated movements on the piano or violin if we have
repeated them endlessly. The contradictory relationship between concealment and evidence,
between knowledge and ignorance, has to do with the fact that we can somehow perceive
the difference between the beginning of learning and its result, but know almost nothing
about the process that lies between these two points:

“Since we don’t know what learning as a process is, we talk about learning as a process that
takes place between two states of a system, namely the state before ‘learning’ and the state
after ‘learning’. We call this specific state change learning. The conclusion is: the first thing
we can say about ‘learning’ is that learning is an explanatory model for the observation of
very specific changes and not a term with a contentually precisely definable reference area.
And the observation conditions to be taken into account are anything but simple.” (Schmidt,
2003 pp. 11 f.; translation by the author)

When we talk about biographical learning, the problem seems at first glance to be much more
complicated. How can it work to understand a life-history learning process if we fail to really
decode the limited process of a manageable learning progress? After all, biography is itself a
temporal construct. To understand it means to know crucial things about time structures that
determine that life-historical learning process. But biography is also a concept that expresses
the “subject-world dialectic” mentioned above. If we learn biographically, we must also have
an understanding of the contexts in which we live. Ultimately, biographical learning describes
an act of self-assurance, a reflective look at one’s own life. The three dimensions

“temporality”, “contextuality” and “reflexivity” (Dausien, 2008, pp. 163 ff.) could therefore
be of help in understanding the complex phenomenon of “biographical learning”.

Temporality. Unlike most psychological or didactic learning theories, learning from a
biographical perspective does not refer to “small-scale” changing processes, but to time
structures in which the formation of meaning is possible. As Theodor Schulze (1993) has
clearly shown, such processes of creating meaning do not usually run linearly, but rather
discontinuously and are linked in an unsystematic and unpredictable manner to form
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superordinate structures of experience and interpretation. The decision to become a
professional musician or a doctor produces a number of possible meanings in the course of
one’s biography, which are never fixed, but are constantly formed and reshaped over the
course of time. Biographical learning processes are not bound to the sequence of learning
steps in the manner of a “string of pearls”, but represent complex, overlapping time
structures. Educational pathways often involve detours, interruptions, spontaneous insights
and decisions, revisions and caught-up processes.

Contextuality. However, biographies not only have a chronological order, they are, in the
words of Pierre Bourdieu (1990), “careers in social space”. They can therefore not only be
located “in” the individual, for example as purely cognitive activities of a self-referential brain,
but they must also be localised in the social worlds on which they depend. These “worlds” in
which learning processes take place as individual and interactive practices are not
homogeneous, designed learning environments, but complex, contradictory organised and
socially and historically “layered” contexts of different scope: They are concrete situations,
living environments and structured historical-social spaces.

People who acquire a profession encounter such contexts in their complex structure as a
concrete challenge: There are the situations of practical trying out with their demands on
professional skills that are required here, but also on the interactive ability with colleagues or
clients to deal with the “responsiveness” and “resonance” mentioned above. A nurse who
works with people living with dementia (Smilde, Page & Alheit, 2014) must, in addition to
nursing expertise, develop “antennae of empathy” for her clientele who can perceive
“vibrations” distant from their own experiences. There are the cultural worlds in which people
have to feel at home through unasked acceptance by those close to them, through natural
collegial recognition among colleagues. However, such lifeworlds are fragile and vulnerable,
precisely because they are framed by historical-social structures and by unexpected crises
that threaten the security and self-evidence of lifeworlds. The global Covid-19 pandemic is a
dramatic example of such threats.

Reflexivity. This term means the ability of individuals to put themselves in a reflective
relationship to their own experience process, to perceive their own learning processes, to
(critically) “observe” them on a higher level, to form and transform experiences. This is
fundamentally linked to the disposition to enter into a discourse with others (and with
oneself) about one’s own experiences. However, the idea of biographical reflexivity also
implies another aspect: experiences that we have had influence new experiences that we
have afterwards. “Life history is not only formed in learning, it also has a reflexive effect on
new learning processes.” (Dausien, 2008, p. 166) Our biography — that is what the term
“biographicity” means — is in a certain sense self-referential in generating action and
constructions of meaning. In the course of life, it develops its own “experiential logic” (cf.
Alheit, 1996; Alheit & Dausien, 2000). This undoubtedly causes a certain limitation of our
learning and action potential, at the same time it makes meaningful, orderly action possible
in the first place. In a sense, it is the basis of our “life skills”.

In his inspiring study The Reflective Practitioner (1983, 1987), the American philosopher
Donald Schon expanded the dimension of reflexivity by observing what makes us experts in
our professional activities. He refers to Michael Polanyi’s concept of “tacit knowing” (Polanyi,
1966). In his observations, professional competence has to do with the ability to deal with
new, unknown and risky situations (Schon, 1987, p. 22). This ability hides spontaneous
knowledge. Schon calls it “knowing-in-action” — a kind of knowledge that is based on many
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years of practical experience, without actors being able to say why and how they know what
they are doing. An experienced doctor, for example, intuitively recognises an illness when a
patient comes to the treatment room with certain symptoms, without being able to describe
exactly where this spontaneous “inspiration” actually comes from. These moments, which are
based on an intuition that can hardly be explained, may also be found in pedagogical action.
The reasons for the unconscious self-evidence of situational action cannot be described. In
the situation of active action, implicitly available knowledge remains largely hidden (Schon,
1987, pp. 26 ff.).

Nevertheless, experienced practitioners can succeed in reacting flexibly even in the specific
professional situation. However, this “reflection-in-action” is difficult to distinguish from
“knowing-in-action”. The subtle differentiation between ‘reflective’ and ‘reflexive’ in the
English language may help to clarify what constitutes this idiosyncratic reflexivity: while
reflective is usually used for cognitively controlled activity (‘reflection on’), reflexive is used
more for the intuitive reaction in the flow of action (‘reflection in’). “Reflection-in-action” is a
symptom of high intuitive skill. And at the same time it is an expression of what the term
“biographicity” tries to capture: the subject’s “pre-conscious” reaction to his or her world, as
it were, which builds on previous experience and is at the same time capable of innovative
learning intuition. It is about that “responsiveness” which Waldenfels speaks of (2007, p. 320).
Through an intuitive “answer” to the concrete challenges of life, we, as unique individuals,
are able to reinterpret our contexts if necessary and to experience the “world” as a space that
can in principle be shaped. A final theoretical consideration should clarify why this seems
plausible.

3. Biographicity als unique “grammar of the social”

What could be meant by the mentioned “uniqueness”? Certainly not the exclusion of
“objective” influences, so to speak. For example, we know very well that being a man or a
woman — including the existence as a “diverse” person — determines our lives. We have
learned that a social advancement from a working-class background is associated with
personal injuries. Or we experience that being a migrant usually means a struggle for
recognition (cf. Honneth, 1995). And yet we try to be “ourself”. So we have to solve the
problem that “objective” characteristics and “subjective” uniqueness are not mutually
exclusive. Perhaps focusing on the gender phenomenon will help us to understand the
complexity of the problem.

To use a metaphor from language theory: the “semantics” of the gender code may be hidden
in the historically changing institutionalised interaction orders (Goffman, 1994) or in the
routines of social practices (Garfinkel, 1967), their “grammar” lies in the biographical action
resources of the individuals, in their own biographicity. And this grammar produces
performances that do not fit in with the concept of the deconstruction of gender, for example,
because other semantics also have an impact on them: for example the semantic code of
social inequality (“class”), but also the semantics of ethnicity (“race”), which are becoming
increasingly important in the course of post-industrial modernity with its global colonisation
processes and migration movements. The world region in which we are born or the historical
time that shapes us can also be semantic codes.

These semantics work together in the affected subjects. And the “mental grammar” that
every individual has to develop, which becomes the basis of his or her lifestyle and determines
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the performance of everyday actions, precisely the biographicity, is not just a simple addition
of those semantic codes; it is a unique productive resource for dealing with oneself and the
world — a kind of “generating principle” of the temporally stratified performances of a
concrete biography.

However, the wider theoretical context associated with this metaphor is by no means as
straightforward as it might seem. Neither the relationship between semantics and grammar
nor the multidimensionality of the concept of grammar itself has been clarified. Noam
Chomsky, whose important studies on a “transformational-generative grammar” are directly
touched upon here (cf. Chomsky, 1965), has remained ambiguous as far as his “grammar idea”
is concerned. What makes his provocative concept interesting for the following
considerations, however, is the idea that grammar represents a deep mental structure, a
principle of creation that generates a (in Chomsky’s case: linguistic) level of performance
through certain transformation rules.

It seems conceptually essential that this deep structure is syntactic, as a system of rules for
signs, and not — as in the case of George Lakoff (1971), Chomsky’s prominent opponent —
semantic, as a relationship of meanings. Because, if the narrow field of linguistics is left, if the
guestion of a generative production principle is posed not only by language but also by
behavioural dispositions, routines, practices, taste preferences, implicit knowledge and
experience resources, Chomsky’s model is more convincing than Lakoff’s “generative
semantics”: It explains why a concrete individual reacts to very different “social semantics” —
the gender code, the class code, ethnic and religious differences —in a structurally similar way,
why there is obviously an “experiential code” for processing the various social semantics
whose transformation rules remain relatively stable.

What distinguishes this transfer of the linguistic model to the more complex realm of
biographical experience from Chomsky’s basic theory is the criticism of the tendency to
assume a kind of ‘nativistic competence’, that is, a basic ability already present at birth.
However, biographicity as the unique social grammar of the individual only arises in the
biographical process of experience. Through self-referential processing of external impulses,
through dealing with the different semantics of the concrete social environment, an “inner
logic” grows, which can also change again and again through new external impulses. But it
does not change according to a determining principle inherent in the impulses, rather within
the framework of this inner logic itself. We may say: it “drifts” (Alheit, 2020; already Maturana
& Varela, 1988).

It is therefore possible that another theoretical reference is useful as a supplement: the
concept of “habitus” in Bourdieu’s theory (cf. Bourdieu, 1979, pp. 139 ff.; 1987, pp. 277 ff.).
This concept also benefits from Chomsky’s grammar idea (Bourdieu, 1997), but in the
distinction between opus operatum, as incorporated form of generative schemata,
“structured structure”, as it were, and modus operandi, “structuring structure”, so to speak
(Bourdieu, 1987, pp. 282 f.), the dialectical idea of an active principle of production arises,
which refers to a previous “social syntax”. This deep structure is incorporated through
practice. It is not a ‘natural’ competence (as with Chomsky), but “coagulated life story”
(Bourdieu, 1997, pp. 57 f.).

Interestingly, with this idea of a “history turned into nature” (1979, p. 171), Bourdieu refers
to a classic work in the sociology of education, Emile Durkheim’s L’évolution pédagogique en
France (1938):
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“In each of us, according to changing proportions, there is the person of yesterday; it is he
who, through the power of things, dominates in us, for the present is but a small thing
compared to that long past in the course of which we took shape and from which we come.
However, we do not feel this person from the past, since he has taken root deep within us; it
forms the unconscious part of ourselves. Because of this, one is tempted to give account of it
as little as of its legitimate claims. On the other hand, we have a lively feeling for the most
recent acquisitions of civilisation, which, because they are recent, have not yet had the time
to organise themselves in the unconscious.” (ibid., p. 16; quoted in Bourdieu 1979, p. 171;
translation by the author)

In this quote, Bourdieu is only interested in the “forgetting of genesis” (1979, p. 171), the
unconscious willingness to understand one’s own “(life)story” as a fait accompli and thus to
prove the stubborn resilience and inertia of the habitus. Bourdieu’s consequences from this
interpretation are extremely radical and are reminiscent of statements made in his polemical
essay on The Biographical lllusion (1990):

“By regarding the habitus as a subjective but not individual system of internalised structures,
as a scheme of perception, thought and action, which is common to all members of the same
group or class and which forms the prerequisite of all objectification and apperception, the
objective consistency of practices and the uniqueness of the world view is thus based on the
complete impersonality and interchangeability of the singular forms of practice and world
views. However, this amounts to considering all conceptions and forms of practice generated
according to identical schemata as impersonal and interchangeable — in the manner of the
singular intuitions of space, which, if one wanted to believe Kant, do not reflect a single
particularity of the empirical ego. [...] Since the history of the individual never reflects
anything other than a certain specification of the collective history of his group or class,
structural variants of the group or class habitus can be seen in the systems of individual
dispositions, which are systematically organised precisely in the differences that separate
them and in which the differences of careers and positions within and outside the class are
expressed: the ‘personal’ style, that particular mark borne by all the products of one and the
same habitus, all actions and works, is never more than a self-regulated and sometimes even
codified deviation from the style peculiar to an epoch or a class, so that it is not only marked
by conformity [...] but also by the difference that makes the manner first of all, it refers to the
common style.” (Bourdieu, 1979, pp. 187-189; translation by the author)

But is this really just about “personal style”? What about the “changing proportions” that
Durkheim also mentions? What is the meaning of the generative power of an individual
system of experience piled up in time, whose self-referentiality develops relative autonomy
in the course of a life history? Can such a “de-indivualising” perspective on habitus still be
justified in view of the significance of social constructivist insights developed in previous
considerations?

Let us once again take up the dynamic relationship between “semantics” and “grammar”
discussed ‘metaphorically’ above. Semantics are objectified horizons of meaning, such as the
class position of individuals. The gender dimension is also such a semantic (see above).
Empirically, it can hardly be denied that the formative power of these “meta-semantics” can
vary historically. If we take the US society, for example, the class question already took a back
seat to gender and race in the early 20th century. This has hardly changed. Rather,
phenomena of “intersectionality” (cf. Butler, 1991) are emerging, the intermingling of
objectified semantics, which also produce new dimensions of grammars, i.e. of habitus forms.
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Bourdieu’s self-assurance about the class dimension is possibly a contemporary and perhaps
also a European syndrome. After all, his fascinating work on “male domination” (2005) gave
gender semantics a central place.

However, it is undeniable that the “grammar of the social”, i.e. the principle of generation of
certain behavioural dispositions, world interpretations and lifestyles of the subjects, has
shifted from collective basic orientations to the individual him- or herself. The
“individualisation thesis” (Beck, 1986, pp. 205 ff.; Reckwitz, 2017), which has been critically
discussed for good reasons, is a superficial indication of this. Findings of the more recent
neurosciences are possibly more sustainable (cf. Alheit, 2020). This could mean — and here
Bourdieu’s early work may sharpen sensitivity — that, particularrly in Europe, the “semantics
of class” continues to have an incalculable influence on habitus configurations. At the same
time, however, it means that the grammar of the social emerges in the biographical process
of experience of each individual: as a “structured structure” and as a “structuring structure”
— however, that the process of “structuring” has become more complex. It is no longer a
dominant semantics alone that determines the structure; it is about a mix of external
semantics, possibly about changing hegemonies in the mélange. What then develops as a
grammar of the social is unique and bound to the biographical process of experience of each
individual. It is the biographicity of each individual — if you like: his/her “biographical habitus”.

In late or “postmodern” social formations we are dealing with new constellations in terms of
figuration sociology: from the positional fixation of class existence in premodern societies to
certain movements in the social space with relative stability of social habitualisation within
modernity, the trend in current societies is now towards an erosion of socio-structural ties
and securities and towards the concentration of survival risks on the individual him- and
herself (cf. Reckwitz, 2006, 2017). This in no way means that forms of social relationships are
becoming superfluous; it does mean, however, that they are not readily available as ‘quasi-
natural’ resources, so to speak, but they must be produced over and over again. And the
active basic competence for this process is the biographicity of the individuals (cf. Alheit,
2019: pp. 120-128 for details).

However, this also means that biographical learning takes on a new, almost political
significance. It becomes a counter-concept to the dominant political strategy of lifelong
learning, which forces the subjects to subordinate themselves to external circumstances and
especially to economic and power interests. We are currently experiencing the dramatic and
inhumane consequences of such a development with the example of an absurd war in the
center of Europe. A learning idea that takes the subjects seriously with their possibilities and
resources, but also with their uncertainties and fears must oppose such developments.
Biographical learning includes this resistance.
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Larissa — Learning City: From Local Learning to Global Actions
Dimitris DELIGIANNIS?, Alexis KOKKOS?, Ted FLEMING?

Abstract: Covid-19 demonstrates the vulnerabilities of living in close proximity to others and
we ask this question: What kind of city would enhance the lives of all its citizens, including
new arrivals? This question is at the center of attempts to bring adult and citizenship
education to address community and social problems through a pedagogy of the city, in this
case the City of Larissa. We explore the Learning City — its concept, goals, and reality; the
cultural and educational obstacles the project faces and the actions and tasks facing Larissa -
Learning City. UNESCO provides the framework, resources, and support for the Learning City
project. It is planned as an exercise in democracy and citizenship which is the version of
lifelong learning proposed by the Municipality of Larissa the local lead agency for this venture.
The rationale for the project is built on the Freire inspired idea that the local is the starting
point for addressing global issues.

Key Words: Democracy; Learning City; Larissa; Freire

1. Introduction

Paulo Freire locates the roots of his pedagogy in his home city stating that ‘l am a citizen of
Recife first’ (Freire, 1998, p. 89). He believed that citizenship of the world starts from one’s
own locality — not the other way round. This strong bond with his own place and its culture
provides Freire with an identity, an openness to others and to global influences. In Pedagogy
of the Heart [first published as Under the Shade of the Mango Tree] Freire (1998) writes about
the pleasure of breathing pure air, of being by a river with clean water, no pollution, and
walking on grass. In a recent interview Apostolis Kalogiannis, Mayor of Larissa, remembers his
native city Larissa:

The beautiful courtyards with the roses, the bougainvillea. People sitting outside
on sidewalks. The good morning they said to each other with ease. The concept
of neighborhoodness (Botsaropoulou, 2021).

Kalogiannis is a citizen of Larissa first of all.

For 6.000 years, people have looked to cities for protection, safety and a better place to live.
Since Uruk in Mesopotamia and over thousands of years, cities have built great buildings,
theatres, and government. In cities people first began to write. The first schools followed the
invention of writing in Syria, Egypt and Greece. Most people recognize these great cities -
Babylon, Jerusalem, Damascus, Athens, Rome, and Constantinople. In them we find the
beginnings of trade, great art and prosperity. There have been many movements of people
toward the safety of cities, particularly in times of crisis, famine, disease and war. Cities give
protection but were divided between those who were within and those outside. Cities have
always been metaphors and symbols for promised greatness. Learning has made a major
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contribution to the development of cities and how they provide support for learning, through
its conversations, museumes, libraries, schools and universities.

But cities have problems and crises that often defy solution. The apparent openness of public
spaces in cities can mask how cities are socially stratified, layered in ways that reflect wealth
with increased segmentation and barriers to equality. Cities are deceptive, as they offer
freedom and freedom of choice - provided one has the money to spend on its undoubted
attractions. There are increased problems with who belongs to these created and
manufactured spaces. Regeneration often leads to displacements and homelessness;
property owners create new rights; surplus wealth is disguised in property portfolios. Many
cities have become polluted, known for crime, homelessness and poor housing -sometimes
on a vast scale. Covid-19 demonstrates the vulnerabilities of cities. It raises this question:
What kind of city would enhance the lives of all its citizens, including new arrivals? This
question is at the center of attempts to bring adult and citizenship education to address
community and social problems through a pedagogy of the city. In this we will explore:

The Learning City — its concept, goals and reality

Cultural and educational obstacles

Actions and tasks facing Larissa - Learning City
Learning City

Paulo Freire was a critic of the capitalist logic that gives little value to the free pleasures of a
city. ‘Capitalism substitutes the free happiness of satisfying human needs for happiness that
can be bought or sold, but above all, for satisfying the needs of capitalism’ (Gadotti & Torres,
2009, pp. 1261-62). Whether the city has mango trees or bougainvillea, the city is the starting
point for becoming a critical global citizen as within the city the local and global are in
dialectical relationship. The experience of citizens is the starting point for a pedagogy of the
Learning City.

Freire was aware that education could help citizens become ‘uniquely critical, challenged to
understand that the world which is being presented as given is, in fact, a world being made,
and for this very reason it can be changed, transformed, and reinvented’ (Freire, 1993, p. 24).
He wrote about Sao Paulo:

We dream of a democratic school system where one practices a pedagogy of
the question, where one teaches and one learns with seriousness, but where
seriousness never becomes dullness. We dream of a school system where,
teaching necessarily the content, one teaches also how to think critically. (p. 18)

The Learning City is a UNESCO (2022) project emphasizing lifelong learning. The objective is
to enhance economic development, achieve environmental progress and enhance social life
and equality in cities. Different cities choose their version of how to become a Learning City.
As Papastephanou (2021) asserts, lifelong learning has reached the city but the economic
emphasis in lifelong learning discourse (Fleming, 2021) is problematic. Papastephanou credits
the Learning City project with recasting ‘learning in urban spaces and for roughly outlining an
alternative ethic of learning’ — alternative to the economically misconstrued lifelong leaning
model (2021, p. 1). UNESCO, through its Institute of Lifelong Learning (UIL), sponsors the
Learning City project and supports the notion that living, surviving and well-being depend on
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citizens learning. The education of citizens, whether it is of citizens, by citizens, for citizens, is
the new imperative for democracy. Without learning there may be no democracy.

Wenger (1999) argues that learning is not an individual pursuit but is ‘a fundamentally social
phenomenon, reflecting our own deeply social nature as human beings capable of knowing’
(p. 3). The way through current multiple crises is through learning. Plumb et al. (2007) write
that

...the city has been and will continue to be a form of human association deeply
interwoven with intense learning processes. It might even be argued that an
important raison d’ etre for cities is that they enable humanity to express
everyday learning potential impossible in other spatial frameworks. (p. 46)

The great risk is that in a world of inequality, the entrepreneurial version of lifelong learning
will reproduce inequality. Too often lifelong learning offers a future as economic success and
prosperity. We are skeptical of forms of education that reduce learning to the instrumental,
that reduce cities to economic entities and learners to consumers or clients. A more critical
vision of learning is necessary, one that offers more than economic success. There must be
on democracy, justice, care, social justice, equality.

Philosophers from Kant to Honneth agree that an education system and democracy require
and presuppose each other. A vision for a Learning City might include: Democratic controls
over all resources! Local government to redistribute wealth to favor not capital or private
developers but to favor inclusion, equality, fairness and an increased capacity to care for
people, communities and the learning needs of all. There must be a reclaiming of the city, its
space, its planning and its ability to make itself (again) in the interests of all.

Economic crises and austerity, climate change, refugees, migrations, violence against women,
Covid-19, poverty define this age. Though the experience of crises is not new it may be that
the threats currently experienced are more immediate and require urgent and significant
learning. Crisis may be a generative theme or theme of the epoch — as Freire defines them
(Fleming, 2022).

‘Democracy is the only politically conceived social order that has to be learned, over and over,
every day, into old age’ as a ‘process of education and learning’ (Kluge & Negt, 2014, p. 452).
Making changes in what we know, in what we assume to be true, and in what we take for
granted is a form of learning. The thinking and reflection required is complex, challenging,
and transformative. What we take for granted is in crisis. Fake news, conspiracy theories and
the re-emergence of far-right authoritarianism threaten political order. However, the current
situation is understood, something has to change, and this is a learning project (Habermas,
1995). The learning involved is not just private - changing of one’s mind - but a social retooling
of what we know and take for granted. The learning city can expand opportunities for critical,
emancipatory and transformative learning that supports urban development. A revitalized
learning city can challenge existing notions of urban development and foster policies and
interventions that could transform the urban environment and supports healthy living. It is
also an opportunity to learn how to live together with diversities within a city in non-violent,
congenial ways that are conducive to human flourishing. It might even be called emancipatory
urban development through critical pedagogy of the city. Freire (1978) expressed it well when
he asserted that a real education was
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where the content is in a constant dialectic relation with the needs of the
country.... For this reason, it is not possible to divorce the process of learning from
its own source within the lives of the learners themselves (p. 42).

2. Cultural and educational obstacles
2.1 Every UNESCO Learning City is different

A learning city, in the process of fulfilling its goals, often has to deal with obstacles, owed to
institutional, financial, administrative and managerial factors. Probably the most important
obstacles have to do with cultural and educational factors, e.g. the hegemony of a social
culture environment that resists change and an inability to recognize the value of
emancipatory learning. These are regressive learning traditions. In this section, the
characteristics and the function of these crucial obstacles are examined within the context of
Greek society, and more specifically the city of Larissa, a city of 200,000 residents, situated in
a rural area of central Greece.

2.2 The traditional social culture

Political scientists and social psychologists (e.g., Broome, 1990; Diamandouros, 2000;
Doumanis, 1983; Katakis, 1980) agree that in Greece traditional social culture remains
significantly strong, especially in communities like Larissa, where the traditional experiences,
values, and perspectives of rural life are still preserved by the population. This culture is
characterized by introversion and mistrust towards innovation, change and collective effort.
The satisfaction of personal expectations and pursuits is a fundamental characteristic and
creates strong bonds with a small number of people (the in-group) among whom a
relationship of interdependence exists (Broome, 1990; Katakis, 1980; Polemi-Todoulou,
1981).

The creation of an in-group has its roots in the centuries when Greeks were vassals of the
Ottoman Empire. People, trying to survive under extremely difficult circumstances, developed
strong interdependence within the nuclear family, as well as with people they trusted
(relatives, friends, and even friends of friends). Out-group members were those outside the
network of in-group affiliations. Social behavior was strongly dependent on whether the other
person was a member of the in-group or the out-group. A great deal of commitment and
solidarity existed between in-group members. On the contrary, the relations with out-group
members were characterized by a great deal of suspicion and antagonism (Broome, 1990)
and their influences were rejected. Doumanis (1983) argued that in traditional Greek
communities social relationships were either positive or negative, with no room for neutral
gradation in between: “Families were either co-operating with one another, closely and
intimately, or were competing aggressively, cunningly and sometimes fiercely” (p. 28).

These rural perspectives still constitute basic dimensions of the social culture of Greek
citizens, including the citizens of Larissa many of whom live or have family roots in agricultural
areas. The commitment and the interdependence of people within in-groups and their
competitiveness towards out-groups constitute basic aspects of Greek social reality and
explain a great deal of the citizens’ behaviors. Holden (1972), exploring the competitive
nature of the Greeks’ social orientation, argued that they tend to believe that “the friend of
my enemy is my enemy, and the enemy of my enemy is my friend” (p. 89). Broom (1990)
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highlighted that the mistrust of citizens toward out-group members lead to a generalized lack
of reciprocal relationships.

At the beginning of the 21 century, a European research project (National Centre of Social
Research/EKKE, 2003), asked this question: “How important is family for you?” Greeks scored
the maximum point on the scale (10t") with 85%, while the typical percentage for Spanish
people was 69%, and for Dutch people was 43%.

For many Greeks participation in synergies and collective actions, based on a consent that
occurs through the process of discourse, constitutes an endeavor that is outside their frame
of reference. A great deal of the adult population — including Larissa’s - is not interested in
reforms that are for the sake of the social community or the socially vulnerable as they do not
belong to a familiar in-group. The major concern is the maintenance of the interests of each
one’s in-groups. Greek civic society remains undernourished (Voulagris, 2008). This situation
becomes even more fixed due to the problematic functioning of public authorities (state, local
government) which are characterized, (with only a few exceptions that have to do with
specific brief periods of time), by dysfunction, bureaucratic rigidities, and resistance to reform
(Spanou, 2021). As a result, citizens’ trust in public authorities is reduced and the power of in-
groups is reproduced.

However, over the years, a new culture has emerged. Diamandouros (2000) has particularly
explored this alternative “reformist” culture. He claims that it primarily draws from the ideals
of Enlightenment and political liberalism, has a positive stance regarding reformations with a
democratic prospect, and aims at decreasing the power of clientelism and corporatist
practices. People who adopt this culture are inspired by the model of a responsible citizen
who contributes toward social development and economic growth.

Accordingly, a city like Larissa, should pursue, by activating the creative social forces which
adopt the reformist culture, the transformation of the dominant traditional social culture that
constitutes the background against which conflicts are staged and local synergies impaired.

2.3 The lack of culture and expertise in adult education

A second major obstacle to the development of a Greek Learning City like Larissa has two
dimensions. The first concerns the absence of a culture of adult education in Greek
organizations and among most citizens. The second concerns the organizations that lack
expertise in adult education.

There is a low level of understanding that adult education could significantly contribute to the
financial, social, and cultural growth, as well as to the personal development of learners. An
OECD (2019a) report showed that Greece is classified in the last 1/5 of the member states of
the Organization concerning this issue (p. 1). The lack of culture that the organizations of adult
education have is characteristically expressed by the extremely low financing of relevant
programs by the state, local government and commercial enterprises (Kokkos et. al, 2021).
Indicatively, Greece is ranked 21°t in the European Union for the percentage of GDP available
for training (CEDEFOP, 20204, p. 77). Additionally, it holds the last position for the percentage
of enterprises that offer training to employees 21.7%, compared to 72.6% as the European
average (CEDEFOP, 2020b, p. 38).

The lack of adult education culture among citizens in research by the Hellenic Federation of
Enterprises/SEV (2020), finding that 50% do not wish to participate in educational activities.
Other reports show that the lack of desire for participation is associated with the low quality
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and the teacher-centered features of the programs (CEDEFOP, 2020c; Karalis, 2021), along
with the low awareness among the adult population, especially those from socially vulnerable
groups, regarding opportunities for training and education (OECD, 2019b).

Greece holds the lowest rank among the members of the European Union, for lack of
expertise among adult education organizations, with a performance of 1,3/5, concerning
three crucial aspects: a. the quality of the adult education system; b. the efficacy of relevant
national policies; and c. the relevance of the programs for addressing the needs of the
participants, of the economy and of society (European Commission 2019, pp. 104-105).

The reasons of the lack of adult education culture and expertise are associated with the way
the system of adult education is structured. Until the beginning of 1980s there were rare
activities, because the country had gone through prolonged periods of dictatorship or
extremely reactive governance, as well as due to the depression of civil society. In 1981
Greece, for the first time in modern history, elected a social democratic government that
expressed the aspirations of citizens for a new life. An extended movement of popular adult
education occurred. However, the boost for its expansion came mainly from the state’s
intervention. In Greece adult education was not created by the dynamic within civil society.
As a result, the importance, habit and practice of adult education have not been embedded
in the collective consciousness, neither in the perception of the political forces nor
educational organizations. Furthermore, the dynamic of the popular education movement
gradually faded due to the growing conservatism of Greek society. Accordingly, within a short
time, instrumental, low quality continuing vocational training dominated the field.

As a result, Larissa wishes to be a learning society and develop extensive and emancipatory
actions of learning, may have to overcome many obstacles to the lack of interest in adult
education and of the traditionally low quality of the educational activities that are offered.
Programs that include the philosophy, the principles and the methodology of transformative
adult education should be offered and should respond to the needs of the adult population,
especially the marginalized. Programs should function as focal points where people can meet,
communicate, learn, participate in dialogical processes, and thereby perceive and challenge
problematic assumptions they have embraced and so become more self-reliant, open to
others, receptive to diversity, and interested in learning and public affairs. Adult education
settings can thus become microcosms where learners are equipped with the necessary
capabilities to realize and exercise their rights and take control of their lives. Simultaneously,
by engaging within that framework in discourse, learners may experience the principles of
democratic active citizenship and learn how to apply them in their lives and in their
communities (Mezirow, 2000).

In particular, the challenge for adult educators should be to encourage and enable learners,
particularly those from socially vulnerable groups, to become more self-reliant so that they
may eventually make their own way to critically engage with the subject-matters at hand,
including the dysfunctional aspects of their culture. In doing so, learners might become
increasingly capable and willing to participate in educational processes, become more open
to new perspectives, as well as become more critically reflective of their own and others’
assumptions. Accordingly, they could become aware of the cultural factors and social
conditions that inhibit their development and become empowered to participate in society
as active citizens and learners.
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3. "Larissa — Learning City ": Actions and tasks in present and future

The acceptance of the project for Larissa - Learning City was neither self-evident nor taken for
granted. In 2015, in the heart of the then Greek economic and social crisis, Larissa became
the first Greek city to become a member of the UNESCO Global Learning Cities Network, which
announced its decision to become a learning society. The Learning City was certainly not a
logo. Neither was it a rebranding of the education programs of the city but a project to
construct and support the identity of Larissa as a learning identity. The concept of the
Learning City referred precisely to a learning organization, which is constantly called upon to
learn and transform itself, with learning being an ongoing process that is strategically utilized
(Watkins & Marsick, 1996). The need to overcome a difficult social reality with new structures
and institutions, the formation of communication channels and synergies with institutions
and citizens, actions with an emphasis on vulnerable groups were theoretically the main
issues. This political process, social choices and educational interventions are not politically
neutral. They have a political dimension. They refer to a course of change that includes the
realization of the causes of a social crisis, and the search for new balances, sometimes
involving conflicts.

3.1 The challenge of change

Complex bureaucratic procedures and the chronic problems of the services and structures of
the city emerged from the beginning. Already, the planning and implementation of the First
City Conference on the “Relationship between Local Government and Lifelong Learning” with
the presence of adult education experts created unexpected administrative difficulties in a
Municipality that had never organized scientific conferences! The lack of similar experiences
at the level of Greek local government, the non-existence of a department responsible for
Lifelong Learning and the general lack of experienced staff with knowledge of the basic
principles of adult education made the attempt to intervene in the field particularly
challenging. The absence of a culture of collaboration within the structures and services of
the Municipality in combination with the understaffing made it difficult to plan. It is
characteristic that the last recruitment of permanent staff after the memorandum policies of
the last decade took place in 2004!

With this challenging environment, the first changes in the level of organization of the
Municipality were designed. The UNESCO (2013) documents on Learning Cities set the
framework and the conditions:

(1) Strong political will and commitment of the authorities of a city.
(2) Involvement of all interested parties.
(3) Mobilization and utilization of resources.

The political will of the Municipal Authority, the agreement of the vast majority of the
Municipal Council was expressed by the institution securing the project by establishing a
committee of bodies under the auspices of the Municipal Council. The Municipal Council three
years later agreed the founding of a new innovative institution, the Citizens' University, that
is based on the principles and methods of adult education and transformative learning. This
highlighted substantial support for the project. At the same time, a substantial effort was
made to involve more sectors in the city. More than 70 representatives of institutions and
services of the Municipality participated in the work of the committee "Larissa, a Learning
City".
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Progress was made with the continuous involvement of organizations in a series of collective
actions. New actions, such as Camp in the City, Social Tutoring and Parent Schools have
highlighted key priorities and solid policy choices for the development of partnership policies.

The increase of actions and the first positive results from the efforts of a first core of
Municipality executives and activated citizens highlighted the need for better planning by
utilizing every available resource. The first changes were planned at the level of organization
of the Municipality with 22 new structures, mainly in the fields of education and social policy.
At the same time, new staff joined the Municipality, who had experience with similar
procedures but were mostly on short-term contracts. This caused instability and pressure in
the organization and administration of the Municipality. But it was often the trigger for a
fruitful reflection on a course of changes that could affect the daily lives of employees. An
integral part of this course was the implementation of interacting training programs for the
staff of the social and educational structures, which were directly involved with the project.
At the same time, European programs were utilized with the active support of the executives
of the city for specific services and the exchange of informative visits in Greece and abroad.
These were key elements in supporting the actions of the Learning City and helped employees
and executives of the Municipality to understand and respond to new realities.

3.2 2015-2022: Before and after the pandemic

From 2015-2019, the Municipality organized conferences, educational programs and actions
aimed at vulnerable social groups. An important milestone was receiving the UNESCO City of
Learning Award in Cork, Ireland in 2017.

The emergence of the refugee crisis and the choice of the city to form a supportive framework
for the approximately 2,000 refugees found in the area; the cooperation with the disability
movement; the creation of new structures; the effort to create an educational community for
Roma with elements of holistic intervention; all highlight the priorities of the period to
support vulnerable groups. The operation of a Municipal White Taxi for free transportation
of citizens with mobility problems and the creation of book production studios for the visually
impaired were important innovations. At the same time, the improvement of the operation
of the kindergartens, the creation of the Network of 11 Municipal Centers for Creative
Employment and the first steps of the Citizens' University with the participation of thousands
of trainees in its programs (Deligiannis, 2021) all contributed to strengthening effort, without,
however, always being understood by even these participating citizens in the actions of the
"Learning City". The absence of a Greek culture and tradition of adult education "from below"
as a social need was a continuing barrier to developing the Learning City. Jarvis (2010, p. 29)
recognized that the concept of a learning community is often confusing, although it is related
to the concept of social change.

At the UNESCO International Conference in Medellin, Colombia the City of Larissa was chosen
as a global coordinator of the UNESCO Network of Learning Cities for Active Citizenship
Education. The outbreak of the Covid pandemic had a significant impact on the project and
many initiatives were stopped while others came to the fore. Even the right of all children to
access education was questioned. Understandably, many educators were disappointed, and
staff believed that nothing actually changes.

However, following a period of stagnation, the Citizens' University began to organize online
discussions focusing on the new reality of the Covid-19 era. In a new, online environment and
with the involvement of the staff of the Municipality, there followed a quick adaptation to
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the new situation. The impact in areas such as Public Health, economy and education were
analyzed, as having a significant impact on the local community. New resources, new skills,
initiatives and innovations led to creative educational interventions. In collaboration with
organizations operating inside and outside the city, participatory learning cycles were
organized to support the education of the city in distance education, online parent schools,
online health education programs on healthy cities and programs for the elderly.

The new reality has highlighted a lack of consultation on issues affecting important parts of
the city. The need for new institutions led to creating new municipal bodies with an inclusive
mandate and emphasis on youth; the formation of a local youth plan; as well as gender
equality and integration policies for refugees and immigrants. The Municipal Council decision
to create the Municipal Youth Council, the Municipal Equality Committee and the Council for
the Integration of Refugees and Immigrants were important initiative of the Covid era. The
strengthening of these new institutions and the development of a culture of cooperation and
learning formed the basis for the organization of new actions and educational programs with
an expanding circle of participants. This led to the organization in September 2021 of the 1st
Festival of Youth and Lifelong Learning.

The unforeseen health crisis prompted many cities to reconsider the way cities operate
(Markopoulou, 2021). Implementing the Sustainable Urban Mobility Plan (SVAK) and the
decision of the Municipal Authority to turn the city towards sustainable mobility policies, even
in the midst of a pandemic, created a great debate in the city about public space and the
concept of a sustainable city. The construction in a very short time of new bike lanes over 20
km long in the city center and the transformation of neighborhoods into “smooth traffic
roads”, combined with "smart systems" of controlled parking came into conflict with
traditional beliefs and attitudes of citizens, and many years of public policies supporting car
use. The development of new traffic education programs for all levels of education targeting
different social groups of citizens. The strengthening of democratic public dialogue has been
a difficult political choice for a learning society that can and does survive when education and
change are done together.

The efforts, of course, do not stop here. The initiative that created the new Internal Service
Organization of Municipality made it possible to begin new Services, such as the Services of
Education, which promote the planned changes. The cooperation with UNICEF and the recent
nomination of Larissa as a "Candidate Child Friendly City" gives the appropriate framework,
for the preparation of a comprehensive local action plan with the cooperation of measurable
indicators and tight schedules that allow moving away from the rigidities of previous Public
Administrations.

4. Evaluating a course of change

Lack of previous experience, continuous resistance to change and limited resources,
difficulties and inevitable mistakes along the way are real and prevent complacency. The
transition to learning organizations requires that it be accompanied by measurable results
and the use of assessment systems, even if they are often difficult and complex to integrate
(Poulopoulos & Tsimpoukli, 2016). This is sometimes contrary to the work culture of Greek
local government bodies yet on the initiative of the scientific team of the Citizens' University,
terms of evaluation and continuous redesign of actions and learning cycles were formulated.
The evaluation of educational interventions requires procedures of feedback of the whole
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network of factors involved in it. With several difficulties, some procedures of group
evaluation and self-evaluation of the trainers were introduced. The first evaluations have
largely confirmed that the original goals and targets have been met (Deligiannis, 2020).
However, even where high satisfaction scores appear, small deviations show that the
connection between theory and practice, and the practical application of learning, is always
in demand.

For all programs the participants stated that they chose this Learning Cycle mainly after the
announcement of the program in the local newspaper. Few were informed via the internet.
They described the role of the trainers as encouraging, advisory, and empowering and the
cooperation and interaction of the training teams as excellent. They found the educational
material given to them very interactive and informative, which helped them in the exercises
they did at home.

Especially in parent schools, trainees stated they developed skills such as patience,
communication, and active listening. The examples and solutions proposed, the case studies
that were elaborated and the use of educational tools were evaluated as good practices, while
the role of the trainers was particularly inspiring. Suggestions were made for alternative
hours, for example, they suggested the possibility of operating morning classes, as the
children are at school. Important attitudes were those of the participants who pointed out
that they would attend the same Learning Cycle again, as the needs of children are constantly
changing. In particular, they proposed to enrich the Learning Cycle by organizing programs to
raise awareness of men in the role of father (few men participated and then left), programs
focused on age groups (e.g., childhood, adolescence, etc.) and specialized programs on
parenting.

The results are encouraging. However, it takes time and knowledge in a process of change, in
interventions in vulnerable groups and in the formulation of integration policies. A process of
continuous redesign of actions, with targeted scientific research and the contribution of
emancipatory members of staff of universities and scientific associations will give new
perspectives, as there is no magic ingredient to becoming a Learning City (Osborne, Kearns,
& Yang, 2013). Reactions to change must be explored and understood and democratic
dialogue can be exhausting. The failure of past practices highlights precisely the need to
evaluate new approaches and move slowly away from stereotypical behaviors and attitudes.

5. Conclusions

The health crisis has alerted us to the interdependence of all in society, in our city. Equality
seems both more obvious sometimes and less achievable in others. The pandemic has
widened social gaps and contributed to the even greater marginalization of the weak, the
Roma, the refugees, and immigrants, the economically weak. It all points to the work that
remains to be done.

On the other hand, when a crisis occurs, we are forced to learn many things in a very short
time. Throughout this period there have certainly been significant concessions to democratic
conquests. In some cases, significant steps have been taken to adapt to the new situation.
Local communities clashed with each other. The pandemic has brought us in contact and
educated us, often violently, on concepts such as social alienation, hygiene practices, and the
protection of the elderly (Deligiannis, et al, 2021). The very concept of solidarity has become
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a condition of survival, proving emphatically that the function of cities is intertwined with the
formation of human relations and with global concerns.

This concern for a local place seems to be important for Freire too. In his conclusion to Under
the Shade of this Mango Tree (1998) he recalls difficult times in his own local place: “we felt
the risk that hope would run out”. This story of Larissa - Learning City is told in that same
spirit. Freire (1998) continues: “It is an effort to keep hope alive...What makes me hopeful is
not so much the certainty of the find but my movement in search” (p. 59).

References

Botsaropoulou E. (2021). Yuvévteuén otnv EUNn MnotoapomnovAou H Adploa Tou AltdotoAou
KaAoylavvn: “H nmopeia pou, n Adploa” [An interview with Evi Botsaropoulou ‘Larissa

by Apostolos Kalogiannis: "My path, Larissa"]. On-Larissa.gr (May 2, 2021).
Retrieved on  May 6, 2021 from https://www.onlarissa.gr/2021/05/02/i-larisa-tou-
apostolou- kalogianni-i-poreia-mou-i-larisa/#google vignette

Broome, B. (1990). Palevome: Foundations of struggle and conflict in Greek interpersonal
communications. Southern Communication Journal, 55(2), 114-123.

CEDEFOP (2020a). Empowering adults through upskilling and reskilling pathways. Volume 2:
Cedefop analytical framework for developing coordinated and coherent approaches to
upskilling pathways for low-skilled adults. Luxembourg: Publications Office of the
European Union. Cedefop reference series; No 113.

http://data.europa.eu/doi/10.2801/61322

CEDEFOP (2020b). On the way to 2020: Data for vocational education and training policies.
Publications Office of the European Union.
https://www.cedefop.europa.eu/en/publications/5561

CEDEFOP (2020c). Perceptions on adult learning and continuing vocational education and
training in Europe. Publications Office of the European Union.

Deligiannis, D. (2020). Navemnotipo Twv MNMoAttwv tou Afpou Aaploaiwv: évag véog Beopuog
pnadnonc ya pia MoAn mov MabBaivel. Ekmaibevon EvnAikwv, 47, 20-29.

Deligiannis, D. (2021). Mwa NoOAn mou MaBaivel ota xpovia tng Navdnuiag. Zto Mmaydkng .
(empéAela) To mAaioto utac MoAng mou Matdaivel onuepa. ABrva: Ekdooelc Mpnyopn
(nAektpovikn €kdoon), 0. 52-67.

Deligiannis, D., Fleming, T., Tsiougou, K., Goutha, V., Moutselos, A. (2021). Citizenship
education for democratic and sustainable communities. UNESCO, Global Network
of Learning

Cities.

Diamandouros, N. (2000). Cultural dualism and political change in post-authoritarian Greece.
Alexandria [In Greek].

Doumanis, M. (1983). Mothering in Greece: From collectivism to individualism. Academic
Press.

30


https://www.onlarissa.gr/2021/05/02/i-larisa-tou-apostolou-%09kalogianni-i-poreia-mou-i-larisa/#google_vignette
https://www.onlarissa.gr/2021/05/02/i-larisa-tou-apostolou-%09kalogianni-i-poreia-mou-i-larisa/#google_vignette

ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

European Commission (2019). Adult learning policy and provision in the Member States of the
EU: A synthesis of reports by country experts. Publications of the European Union.
https://data.europa.eu/doi/10.2767/82188

Fleming, T. (2021). Models of Lifelong Learning: An overview. In M. London (Ed). Oxford
Handbook of Lifelong Learning, 2nd edition, (pp. 1-26). New York: Oxford University
Press. DOI: 10.1093/oxfordhb/9780197506707.013.3

Fleming, T. (in press, 2022). The experience of transformation: The transformation of
experience. Keynote (with S. Eschenbacher) at 14™ International Transformative
Learning Conference, Michigan State University. Retrieved on April 17, 2022 from
https://www.researchgate.net/publication/359939166_The Experience of Transfor

ma tion The Transformation of Experience

Freire, P. (1978). Pedagogy in Process: The letters to Guinea-Bissau. New York: Seabury.
Freire, P. (1993). Pedagogy of the city. New York: Continuum.
Freire, P. (1998). Pedagogy of the heart. New York: Continuum.

Gadotti, M., & Torrres, C.A. (2009). Paulo Freire: Education for development. Development
and Change, 40(6), 1255-1267. https://doi.org/10.1111/j.1467-7660.2009.01606.x

Harvey, D. (1989). The condition of postmodernity: an enquiry into the origins of cultural
change Hoboken, NJ: Wiley Blackwell

Holden, D. (1972). Greece without colums: The making of the modern Greeks. ).P. Lippincott.
Jarvis, P. (2010). Adult Education and Lifelong Learning. Theory and practice. Routledge.

Karalis, T. (2021). Incentives and obstacles for the participation of adults in lifelong learning
(2011-2019). INE-GSEE and IME- GSEVEE [In Greek].

Katakis, C. (1980). Changing patterns of the marital relationship in Greece. Mediterranean
Journal of Social Psychiatry, 1(1), 7-11.

Kokkos, A., Kostara, E., Koulaouzides, G., Pavlakis, M., Sakkoulis, P. Vaikousi, D., & Vergidis, D.
(2021). Adult Education and Training in Greece. diaNEOsis [In Greek].

Markopoulou, A. (2021). MoA&ic mou padaivouv aro TNV EMOTHUN: ) ATTAVTNON OE ULA KPion
oxeblaouou. https://www.citybranding.gr
Mezirow, J. (2000). Learning to think like an adult. In J. Mezirow (Ed.), Learning as

transformation: Critical perspectives on a theory in progress (pp. 3-34). San Francisco:
Jossey-Bass.

National Centre of Social Studies/EKKE, (2003). Greece- Europe: Society- Cultural Values. Not
published research.

OECD, (2019a). OECD skills strategy: Greece. Available at:
https://www.oecd.org/greece/Skills- Strategy-Greece-EN.pdf. Retrieved on
20/07/2021.

OECD, (2019b). Getting skills right: Future-ready adult learning systems. Paris: OECD
Publishing.

31


https://data.europa.eu/doi/10.2767/82188
https://www.researchgate.net/publication/344047423_Models_of_Lifelong_Learning_An_Overview_In_M_London_Ed_The_Oxford_Handbook_of_Lifelong_Learning_Second_Edition_Oxford_University_Press
https://www.researchgate.net/publication/359939166_The_Experience_of_Transforma%09tion_The_Transformation_of_Experience
https://www.researchgate.net/publication/359939166_The_Experience_of_Transforma%09tion_The_Transformation_of_Experience
https://doi.org/10.1111/j.1467-7660.2009.01606.x
https://www.citybranding.gr/2021/01/blog-post.html#more
http://www.oecd.org/greece/Skills-

ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

Osborne, M., Kearns, P. & Yang, J. (2013). Learning cities: Developing inclusive, prosperous
and sustainable urban communities. International Review of Education, 59, 409-
423.

Papastephanou, M. (2021). Learning in the city and responding reactively. Ethics and
Education, 16(4), 440-463, DOI: 10.1080/17449642.2021.1965302

Plumb, D., Leverman, A., & McGray, R. (2007). The learning city in a ‘planet of slums’. Studies
in Continuing Education, 29(1), 37-50. DOI: 10.1080/01580370601146296

Polemi-Todoulou, M. (1981). Cooperation in family and peer group: A study of independence
in a Greek island community. Doctoral Dissertation, Bryn Mawr College.

Poulopoulos, C., & Tsiboukli, A. (2016). Auvaputkn twv ouadwv kat aAdayrn otoug opyaviououg.
ABnva: Ekdooelg Tomog, 142-156.

Spanou, K. (2021). Which Reforms? Patakis [In Greek].

Triandis, H.C. (1986). Education of Greek-Americans for a pluralistic society. Keynote address
to the Conference on the Education of Greek Americans. New York.

UNESCO, (2022). https://uil.unesco.org/lifelong-learning/learning-cities

UNESCO, (2013). The Beijing Declaration on Building Learning Cities. Available online at
http://learningcities.uil.unesco.org/about-us/learning-cities on 30/05/2016.

Voulgaris, J. (2008). Post-authoritarian Greece towards globalization. Polis [In Greek].

Watkins, K. E., & Marsick, V. J. (1996). In action: Creating the learning organization.
Alexandria, VA: American Society for Training and Development.

Wenger, E. (1999). Communities of practice: Learning, meaning, and identity. Cambridge:
Cambridge University Press.

32


https://doi.org/10.1080/17449642.2021.1965302
https://doi.org/10.1080/01580370601146296
https://uil.unesco.org/lifelong-learning/learning-cities
http://learningcities.uil.unesco.org/about-us/learning-cities%20on%2030/05/2016

ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

Active Labor Market policies and Lifelong Learning in Greece
Anna TSIBOUKLIY, Angelos EFSTRATOGLOU?

Abstract: The main goal of the present paper is to discuss how and under what circumstances,
active labor market policies and Adult Education could assist staff to cope with stress and
enhance skills and abilities to achieve employment. The high numbers of unemployed in
Greece together with the long-term ineffective austerity measures and policies imposed in
the country and the reduction of the social welfare state, created many multiple and complex
issues that deteriorated after the pandemic. The present paper suggests that specific active
labor market policies must be employed together with Lifelong Learning policies and
programmes to ensure future developments. Greece, more than any other modern European
country, was faced for several years with extreme austerity measures that affected the social,
economic, and personal level. The working population and especially young people had to
cope with prolonged unemployment, limited options for reentering the job market and the
associated stress that follows exposure to adverse experiences. The phenomena of brain
drain and brain waste, are well documented in Greek research and literature. Covid-19
pandemic was another stroke in an already unbalance economy. Lifelong Learning
programmes, that are meant to assist not only the working but also the general population
to increase social and other skills, as a way of ensuring access to the labour market, are
addressed to only a small portion of the population and usually to those who need them the
least. The current paper presents the challenges that Active labor market and Lifelong policies
in Greece must face in the process of coping with prolonged unemployment, brain drain and
brain waste.

Keywords: Active labor market policies, Unemployment, Lifelong learning, Adult education

1. Introduction

The high numbers of unemployed in Greece together with the ineffective austerity measures
and policies of the last decade and the reduction of the social welfare state, create many
multiple and complex issues that are extremely hard to solve. Economic crisis is directly linked
with unemployment rates not only amongst the traditionally vulnerable groups (i.e., low
educational qualifications and low skills), but also amongst the highly qualified and skilled
workers. The severity of the problems that the unemployed must face, might be obvious in
terms of financial instability and poor housing, however, they also include issues relevant to
physical and even more to mental health. These issues, already present, became more
obvious due to the pandemic and the prolonged periods of lockdown. The present paper
suggests that these parameters must be taken into consideration in the development of
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specific active labor market and Lifelong Learning policies, to start coping with the negative
effects of prolonged unemployment and enhance possibilities for social inclusion.

2. Unemployment rates in Greece

A main characteristic of the Greek Economy, when compared to other European Countries,
was -and remains- the high unemployment rate. Even at times of economic prosperity and
employment growth, unemployment in Greece was always present in a greater percentage
than in the rest of the EU countries. In 2008, unemployment rate was as high as 7,3%. This,
however, was the lowest rate that the country had experienced for three decades. During the
period of economic crisis unemployment rate raised rapidly, reaching its highest peak (27,5%)
in the year 2013. Given the prolonged time of economic crisis in Greece, unemployment rate,
although in decline, remains extremely high (15,8% in 2021)* (Figure 1).
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Figure 1. Number of Unemployed and Unemployment rate in Greece 2008-2021
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Traditionally, in Greek society, unemployment hits women. Women’s unemployment rates
are significantly higher (19,9%) than those of men (12,8%) in 2021, even though women’s
labor force is in total, significantly lower. However, in year 2013, men’s unemployment (in
numbers) was higher, since manufacturing, construction, and many small enterprises,
employing mainly male workers, were forced to apply large dismissals. Recent data suggests
that up to date middle aged men and women consist of most of the unemployed population
in Greece (Table 1), whilst at the same time youth unemployment rates (those between 15-
24 years old) are also close to 50,0%.

Registered unemployment? comes to 1.124.932 persons in January 2021, from which 63,2%
are women and the rest 36,8% are men. Among them 17,9% are in the age of 15-29 years old,

1INE / GSEE, (2021) considers that the number of unemployed and unemployment rates in 2020 and 2021 are
higher than the ones presented here, since several unemployed have not considered us unemployed and
counted us those out of the labour force.

2 There are two sources from which unemployment data are gathered. The first is Labour Force Survey, which is
a European sample survey contacted four times per year from the Greek National Statistical Authority.
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35,8% in the age of 30-44 and another 46,2% in ages above 45 years old. At the same time
51,9% of registered unemployed are long term unemployed (remain in unemployment more
than a year), with women to be the majority (57,9%) among them. Only 19,3% of total
unemployed receive for a very short period (which counts from 4 to 12 months, depending
on years that a person was in employment) an unemployment benefit. Since 2012
unemployment benefit comes down to 360,0 euros per month, increased only by 10,0% for
every member of the family.

Table 1. Number of Unemployed and registered Unemployed 2021

Total Men Women
Number of Unemployed (LFS) 732.544 320.254 412.300
Unemployment Percent (LFS) 15,8% 12,4% 19,9%
Registered Unemployed (OACD) 1.124.932 413.658 711.274
High Qualified (University degree) 174.537 - -
Medium Qualified (lyceum degree) 529.218 - -
Low Qualified (compulsory education) 421.127 - -
Long term registered Unemployed 572.900 171.680 331.751
(OAED)
Unemployed who receive benefit 212.800 91.383 121.417
(OAED)

Source, Labour Force Survey (LFS), OAED

Unemployment rates remain high amongst those with university degrees (around 15,5%)
even though these figures are much lower when compared to unemployment rates of those
with a high school education certificate (around 47,0% in 2021) or those of even lower
education levels (37,6%).

Unemployment is not the only negative effect of economic and social crisis in Greece. Other
effects are equally severe. In the period 2008-2020 GDP dropped by 19,0%%. The percentage
of the population living around or even below the poverty line increased also to 25%. The
negative effects on the population health and education levels are obvious. In fact, one out
of three children in Greece, lives under the poverty line (Unicef, 2014) and some 3,795,100
people live on less than 60% of the national median income (IOBE,2015). It is worth noting

Unemployment data are gathered and published at national and regional level. The second source is OAED
(Greek Public Employment Organization) which gathers unemployment data because of its own activity at local,
regional and national level (registered unemployment data).
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that not only the number of those living under poverty line has increased, but also the poverty
line itself decreased to a great extent due to the GDP decrease.

Several studies (Markovits, et.al, 2013) suggest that economic crisis forced many well-
educated young people to seek employment in North Europe and left those who remained
with a constant fear of job loss, followed by income reduction. On the other hand, large
numbers of well-educated young people are forced to work in jobs that require lower
qualifications and skills from what they have to offer. Current studies suggest that Greece
exhibits the highest percentages on horizontal and vertical skills mismatch, when compared
to other European countries (Cedefop, 2014). This is one of the causes that keep productivity
at low levels.

In this turbulent environment, certain especially groups suffer more than others, in a country
where unemployment rates were rather high when compared to the European level, even
before the socioeconomic crisis and the pandemic.

The number of homeless has also increased rapidly (FEANTSA, 2008) from 7.720 to 20.000
people with half of this population residing in the capital of the country (Stamatis, 2012).
Migration also doubled. In modern Greece, one in five lives today in a family where no one is
working. These phenomena are unique in a country that was always at the periphery of
Europe.

The large figures of unemployment rates open a discussion in relation to active labor market
and Lifelong Learning policies that the relevant agencies need to adopt. Employment policies
and reforms should have been applied years ago at various levels. However, the extreme and
rapidly imposed austerity measures together with employers’ demands for staff shortage in
both, the public and private sector, increased unemployment rates even further and created
an unstable social and economic environment.

3. Active Labor Market Policies

Active labor market policies (ALMP) and Lifelong Learning in Greece are not yet fully adopted.
Active Labour Market Policies include learning procedures, training, consulting, and matching
policies as well as the development of new jobs under public subsidies. However,
development of new jobs largely depends on increasing industries and economic activities
that are not yet fully achieved. Job development can make use, to a certain extent, of the
human resources currently available and focus mainly on the pool of the unemployed work
force. This is not an easy task. Nevertheless, various measures could be employed such as
higher subsidies in certain job categories according to occupation or certain qualification
level.

Post-crisis Greece has been turned into a job arena where achieving proper employment
seems at times an almost impossible task. Crisis pushed the country to establish the
functioning of a rather chaotic labor market with an increased ‘black economy’ where few
proper jobs are readily available, skills offered by future employees are usually higher than
what the jobs demands, leading to the phenomenon of brain waste within the country. Brain
waste is already a reality and youth unemployment remain for the last seven years at very
high rates (Efstratoglou, 2018). Moreover, in the last two years, Greece is under a process of
restructuring the ALMPs framework and that might be one of the causes of even lower
participation in training programmes, when hardly any incentives are so far present.
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There is a continuing need to retrain unemployed workers and those with long
unemployment periods. However, even though the need for re-training unemployed workers
is too high, those who end up participating in lifelong training programmes remain relatively
low in numbers. There are different reasons for this. Traditionally, participation in Lifelong
Learning programmes was very low in the country. When the average participation in Lifelong
Learning programmes in Europe, for those between 25-64 years old, is 11.5%, in Greece is
between 3-3,9 (UNESCO, 2017; Eurostat, 2021) (Figure 2). UNESCOQ’s Institute for Lifelong
Learning (2017) suggests that with such low participation rates the achievement of the 15%
participation is unlike.

Total population 55-64 years Unemployed Low-qualified

(25-64 years) (25-64 years) (25-64 years)
2012 2015 2012 2015 2012 2015 2012 2015

EU 9.2 10.7 4.5 6.0 9.4 9.5 3.9 4.3
Belgium 6.9 6.9 3.6 4.0 10.2 9.0 2.9 3.0

Bulgaria 1.7 2.0 e = 1.5¢ == 0.5¢ .
Czech Republic 1.1 8.5 4.8 3.7 6.5 3.8 2.4 1.9
Denmark 31.6 31.3 23.9 23.6 32.7 28.9 224 21.7
Germany 7.9 8.1 2.9 31 5.6 6.2 3.2 34
Estonia 12.8 12.4 5.6 4.5 1.7 9.9 3.9 4.5
Ireland 7.4 6.5 3.2 2.7 7.4 7.4 3.2 24
Greece 3.3 3.3 0.7 0.5 3.3 27 0.4 0.4
Spain 1.2 9.9 5.2 4.0 13.2 11.2 4.7 3.6

Figure 2. Adults’ participation in Learning

UNESCO'’s predictions for Greece, are unfortunately true as four years later, the percentage
of participants in non-formal programmes in Greece, aged between 25-64, dropped in 1.4%.
Needless to say, that this is a very disappointing development, especially taking into
consideration the post-crisis and post-pandemic effects.
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Table 2. Percentage of participants aged 25-64 in non-formal education in Greece

COUNTRY Percentage %
Sweden 27,9%
Finland 21,1%
Denmark 20,2%
Greece 1,4%
Croatia 1,3%
Romania 0,6%
Bulgaria 0,5%

Inclusion policies are very significant, in an environment of high instability where more
obstacles are created. Active Labor Market Policies must be employed together with, well
designed Lifelong Learning programmes, group and individual consultation and the
development of grounded expectations and incentives for the unemployed. Incentives, i.e.,
the value of a particular object or outcome, a training achievement that is related to
employment outcomes and specific expectation in relation to the given contextual factors,
are necessary for achieving positive outcomes, in a country where the labor market recovery
might take several more years before it occurs.

It is now widely recognized that Lifelong Learning programmes do not reach those who need
them more (UNESCO, 2022). There is also a big gap between the different countries in relation
to the amount and the sources of funding. Some give up to 4% of their annual budget for
education to Lifelong Learning and especially to Adult Education and others less than 0.4%

(UNESCO, 2022;2017). (Figure 3).
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Question 4.1

Figure 3. Percentage of public education spending to ALE

Participation in Adult Education is higher amongst those who have higher qualification levels,
according to the International Standard Classification of Education [ISCED] levels 5, and
6). Therefore, the less educated you are the more likely it is to remain out of Adult Education
and Lifelong Learning programmes. Accordingly, the unemployed seem to remain out of
Lifelong Learning programmes, apart from Sweden, where also those with low qualification
levels (ISCED 0-2) are more likely to participate (UNESCO, 2017). This is not the case for
several European countries -and certainly not the case for Greece, where participation in
Lifelong Learning programmes depends on the level of the qualification already acquired.
Consequently, the highest percentage of participants in non-formal education are mainly
those with an already higher qualification. This might be the case in other European countries
as well but nonetheless, the gaps are obvious as they are presented in Table 3.

Table 3. Percentage of people aged 25-64 in non-formal training in relation to their
educational level in 2019

Educational Level GREECE EU 28
Middle School 0,3% 3,5%
High School 1,0% 6.5%
Tertiary education 2,8% 15,2%
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Furthermore, the pandemic of COVID-19, brought forward another challenge, that of digital
inclusion, where Greece also lucks behind (Figure 4) (Tsiboukli, 2020; Eustratoglou & Paidousi,
2020), even though there been several efforts to bridge the gap (Kokkosis, 2020).
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Figure 4. DESI and its Individual Dimensions

Active labor market policies need to employ lifelong training and consultation to assist in
changing organizational functioning and prospects. However, these cannot be achieved in a
vacuum. The workforce is left with low expectations and an even lower morale. Already
acquired high skills and knowledge, are undermined in a post-crisis and post-pandemic era
but unstable situation. In the effort to develop active labor market policies, it is significant to
note that fighting unemployment, it requires on one hand, rethinking and reconsidering past
choices and beliefs that might be no longer helpful (Efstratoglou, 2012) and on the other,
understand the deep roots of structural inequalities.

In many cases active labor market policies are related with several life changes amongst the
unemployed, i.e., orientation changes, type of occupation, place of living and ways of living.
Considering that around 65% to 70,0% of the unemployed in Greece are between 45 to 65
years old, the intensity and variety of problems and structural inequalities are easily
understood. Lifelong Learning programmes are significant for enhancing active labor market
policies and for a change of culture within the labor market. Job descriptions, accountability
and responsibility, organizational matrixes and evaluation for job development and work
improvement, might assist in attitude change and respond to brain drain and especially brain
waste. However, one of the most significant effects of unemployment at the personal level is
stress.

4. Lifelong Learning and hidden assumptions

Unemployment is considered as one of the major sources of stress in life. Increased stress
and anxiety are just one of the effects of prolonged unemployment. Prolonged
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unemployment is linked with stress (Giorgi, et.al., 2015). Several studies (Mucci, et.al., 2016)
suggest that economic crisis is an important stressor with negative mental and physical health
consequences in the general population as much as in the workforce. In fact, most studies
suggest an increased prevalence of mental and physical health problems that coincided with
the outbreak of the financial crisis. However, eight years since that outbreak, health
consequences on the Greek population have been largely ignored together with the fact that
‘major cuts to health care cost lives’ (McKee & Stuckler, 2016:41). On that basis, Lifelong
Learning programmes can focus, not just on the development of hard skills but, on personal
development and the alleviation of stress.

Stress is created as a reaction mechanism by a lack of balance between external increased
demands and internal abilities to respond to them. Stress increases by several factors such as
situational disturbances and day to day or ambient life stresses. Stress does not affect only
the unemployed. It also affects people in employment due to two other significant factors.
The first one is job uncertainty created in the work environment due to the high risk for
unemployment. The second is intensity at work, because of the extreme demands made by
employers and at the same time the limited access employees have in the necessary
resources for good outcomes (INE, 2017).

Negative experiences and failure to maintain or achieve employment are linked with lower
expectations, lower self-esteem, and lower self-efficacy estimation. Self-efficacy expectations
are relevant to the personal aptitude to achieve goals. Self-efficacy is influenced by
environmental conditions that also shape attitudes and interests that are products of learning
experiences and personal values. These in return shape a lifelong developmental process
between the individual and the social/labor factors. Furthermore, they influence self-esteem,
self-perception of reality and respect for oneself that derives from social and work life. Low
self-esteem exhibits an artificially positive attitude to the world, in a desperate attempt to
prove to others that the person is adequate. A positive self-esteem is a central factor in the
process of social and emotional adjustment and relates to more effective functioning. A
healthy view of the self encompasses the understanding of shortcomings but without being
harshly critical of them.

Relevant studies suggest that unemployment is linked with high stress levels and low self-
esteem and self-efficacy evaluations. Negative mental health effects are already present on
the Greek labor force with women being more severely affected than men (Drydakis, 2015).
Recent studies suggest that even the employed population (Rachiotis et al, 2014) exhibited
high burnout levels followed by emotional exhaustion and depersonalization, due to staff and
resource shortages (Markovits, et. al., 2013).

Active labor market policies that employ Lifelong Learning as a way of fighting
unemployment, are important for hard skills development and matching workers with the
labor market. Furthermore, are even more significant for understanding hidden assumptions
and enhancing a deeper understanding of stress related and other relevant factors that
exercise further pressure and hinder, together with the socio-cultural and socioeconomic
events, employment.

In this process, it is significant to train the trainers as significant psychological notions are
inevitably linked with the hidden assumptions of trainers about employment, lifelong
learning, adult learning, and learners (Norwich, 2000). Hidden assumptions about the abilities
of learners to achieve employment disregard the demands of a highly competitive work
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environment at times of crisis. In this process, transformative learning and group dynamics
could be employed for critical thinking, for understanding hidden and false assumptions and
developing an inner view of the structural inequalities that create obstacles to reaching
employment. Group dynamics and transformative learning together with relevant learning
activities, are important for exploring hidden assumptions about unemployment and false
beliefs and develop the necessary skills and positive attitudes needed to overcome these
beliefs.

The employment of experiential learning methods is significant. The need to discuss false
assumptions, to cope with frustration caused by both, the crisis and the pandemic, the need
to develop coping mechanisms for facing uncertainty in the long run, is for the benefit of the
unemployed and society at large. Lifelong Learning may assist to prevent mental and physical
health issues in a context where health and social care are in the decline. In addition, it may
further enhance the development of social skills for achieving employment and avoid
depersonalization (Senge, 2006).

5. Conclusions

The present paper attempts a critical reflection on the hidden assumptions and the
psychological effects of unemployment. High unemployment rates together with limited work
prospects affect personal and vocational development. Benefits and incentives to increase
participation in Lifelong Learning programmes are rarely there. Economic crisis, followed by
the pandemic, was experienced as a threat for the economic, social, and work sectors. Post-
crisis Greece is left with high unemployment rates, situational disturbances, and day to day
life stresses. Fears prolonged unemployment might affect even the next generation, despite
its efforts to achieve high skills, are also present. Furthermore, the challenges for Adult
Education and Lifelong Learning are still many, as the neoliberal policies in a narrow way for
hard skills development rather than in a broad way for enhancing democracy, equal access
and participation to decision making (Fejes, et.al., 2022).

Lifelong Learning might assist in developing hard skills that the labor market requires but
furthermore, they could enhance personal coping mechanisms for situational disturbances
and day to day life stresses. Lifelong Learning programmes within the work environment
might also assist in relieving job stressor and creating a positive work climate that affects
outcomes. The International Labor organization (2022) calls for a human centered recovery,
that is essential for the quality and sustainability of work and employees and for equal
participation of men, women, who were affected more by the pandemic, young people, and
people with disabilities.

In this context, Lifelong Learning is of high significance for guiding and supporting the
population to cope with prolonged stress and the associated physical and mental health
problems.
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H emupuopdpwon Kat KAtapTtion Twv EKNALdeUTIKWY oto nedio tng 4"
Biopnxavikig Emavaoctaong

Kwvotavtivoc ZOrONOYAOs?!, Aaunpiva MNQTH?

Teachers’ education and training in the field of the 4th industrial revolution
Konstantinos ZOGOPOULQS, Labrina GIOTI

NepiAnyn: Zkomog tng mapovoag €peuvag esivat n Slepevvnon twv avtAnPewv
ekmodeuTIKWV TNG AsutepoBadutag Exkmaidevonc (A.E.) tng Nepidpépelag Autikng EAAASAG
(MN.A.E.) ywa tnv emipdpdwon Kal KOATAPTION TOUG UMO TO mpiopa tng 4" BlopnXOviKAg
emavaoctaons. H €pesuva ulomouibnke pe moootiky peBodoloyiar kol T xoprnynon
gpwTnuatoloyiou oto omoio avtamokpiBnkav 422 eknoldevtikol. Ta amoteAéopata TG
£€peuvac Katadelkvlouy, OTL N evnuépwon TwV ekmaldeuTikwyv A.E. Tou Selypatoc yia tnv 4"
Blopnxavikn emavaoctacn Kweltal og xapunAd enineda. Oswpolv OTL N EMPOPPWON TOUG OE
avtiotola BEpata eivot onUavTikn yla tn SOUAELA TOUG KOL TILOTEVOUV OTL KAAUTEPOC GOpPEAC
opyavwong enpuopdwIKWV oepvapiwy eival to Mavenotiuto. Eniong, umootnpilouv OtL n
eMUOpdwaon Ba MPEMEL vaL EXEL TTPOALPETLKO XOPAKTHPA, va lval eEapnvng SLapKeLag Kal va
uAomoleltal e tn LeLKTr HEB0SO (oLYXPOVEG - AOUYXPOVECG SPACELS LUE TIEPLOPLOUEVO apLOUO
6 {wong ouvedplwv). Kupla Bepatodoyia tng empopdwong Ba mpemeL va eival oL VEEQ
TEXVOAOYLEC KalL N Xprion Toug otnv eknaideuaon. TEAOC, SLamoTwVETAL BETIKA CUOYETLON TWV
Snuoypadlkwy XOPOAKTNPLOTIKWY Tou Oelypato¢ e TIC avTAAPEL] TOug yla TV 4n
Blopnxavikn €MOvVACTOON KAL TIG ETMILUOPPWTLKES TOUG OVAYKEC.

Néerg-kAeldLa: 4" Bopnxavikn emavaoctaon, enuopdwon, ekModEUTIKOL, EKTIALOEVTIKEG-
ETUHOPDWTLKEG OVAYKEG

Abstract: The purpose of this research is to investigate the perceptions of Secondary
Education teachers in the Region of Western Greece of training in the light of the 4th
industrial revolution. The research data were collected from 422 teachers with the
guantitative method and the use of a questionnaire. The results of the research show that
the secondary education teachers of the sample have a low level of knowledge about the 4th
industrial revolution. Whereas they consider that training on issues related to the field of the
4th industrial revolution is important for their work. The university is considered to be the
best institution for organizing training seminars. Also, teachers think that training should be
optional, should last six months, and should be implemented with the use of a blended
learning method (synchronous - asynchronous actions with a limited number of face-to-face
sessions). The main training topics should be the new technologies and their use in education.
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Finally, there is a positive correlation between the demographic characteristics of the sample
and the teachers' perceptions of the 4th industrial revolution and their training needs.

Keywords: 4th industrial revolution, training, teachers, educational- training needs

1. Eloaywyn

H 4n Blounxavikn Emavaoctaon (4IR) untepPBaivel pia amAn petafaocn amno tnv 3n Biopnxavikn
Enavaotaong (3IR). H mpoodog twv vEwv Ttexvoloywwv Ba elval tétola mou Ba eival
Suaodlakpita ta opla petafl tou dpucoikou, Tou Pndlakol Kal Tou BloAoykou koopou. Ot
TeEXVoAoyleg e€eAlooovTal Pe EKOETIKO pUBUO XWPLG LOTOPLKO TIpoNyoUEVO. AUTEG oL e€eAEeLg
odnyouvtal ano tnv eudavion TnG TEXVNTAS VONUOCoUVNC, TNG POUTTOTIKNG, TO Sladiktuo Twv
npaypatwy (loT), Ta autovoua oxnuata, t Blo/vavotexvoloyia, Ta peyala dedopéva (Big
Data), Tnv Tplodlaotatn eKTUMWGON, TNV EMLOTHUN UALKWY, TOUG KBAVTIKOUG UTTOAOYLOTEG Kall
v amoBrnkeuon evépyelag (Diwan, 2017). Me tnv toxeio mpoodo TtNnNC eKMALSEUTIKAG
texvoloyiag, moAol epeuvntég oto TAaiolo tng Sd Blou pddnong kat emkalpomoinong
TEXVOAOYLKWV YVWOEWV Kol SELOTNTWV £XOUV TIPOTELVEL TN XPrON TG TEXVoAoylag o OAoUC
Toug KAAdoug, cupmeplhapfavopévng tng ekmaidevong Twv eKMOLSEVUTIKWY, €va amo Ta
onuavtikotepa umonedia TNC ekmaldeuong evnAikwv, ylo TNV Tapaywyn OeTikwv
anoteAeopatwy otn didaockaAia kat tn padnon (Kuswandi, 2019). To véo Gpapa yla tn
pnabnon Ba mpémel va mpowbel Toug pabnteég va pabouv OxL HOVo TIG SeELOTNTEG KOl TLG
YVWOELG TIou XpeLadovtal, aAAd kot va mpoodlopilouv Kal tnv mnyn tng Habnong yla Tig
Se€lotntec kat TIg yvwoelg (Kuswandi, 2009).

Ta tedevtala xpovia SLATILOTWVETAL PO AUEAVOUEVN €UPOON OTLG EKTTALOEUTIKEG TIOALTIKEG
yla tnv evowpdtwon twv Texvohloywv MNAnpodopiag kat Emikowwviag (T.M.E.) otn
S16aokaAia. Auto odeiletal OxL povo otnv taxeia avamtuén twv T.M.E., aAd Kal otnv
ermdiwén moloTKWY SLOAKTIKWY TPAKTIKWY yla TN PeATiwon Twv QmMOTEAECUATWY TWV
pnaontwv (Uziak et al., 2017). Itnv nepintwon tng eknaidsuong, n texvoloyia £xeL apxiosl va
oAAaZel tn SbaokaAia, emnpedloviag Tov TPOMO UE TOV OO0 oL padntég pabaivouv Kot
armoKToUV VEeg Se€l0TNTEC. MPOog TNV KOTELOUVON OQUTH ATMALTELTAL TIPOETOLUOOLO YLaL TNV
emayyeApatiky €EEAEN Kal TOV TPOMO HE TOV OMOIL0 Ol EKMALSEUTIKOL EVOWUOTWVOUV
PNdLaKEG TEXVOAOYIKEC KL EKTTOULOEUTLKEG OTPATNYIKEC 0T SL6aoKaAla.

OL €peuVEG Kal LEAETEC yla TO EMIMESO YVWOEWV TWV EKTIALOEUTIKWY avadopLkd pe Tnv 4"
Blopnxavikn €mavAoTacn Kal TG EMHOPPWTIKEC TOUG OVAYKEG €lvol TepLlOplOpEVeEG. H
NamapyanA (2020) oe €peuva g yla tn Slepelvnon TWV LKAVOTATWY KOL TNG EMAPKELOG
oteAexwv ekmaideuong KaL To €80¢ TNG EMPOPDWONGE TIOU €XOUV KAVEL UTTO TO TIPLOUA TNG
4IR, KaTadEIKVUEL OTL OL CUMUETEXOVTEG eV £XOUV TAPAKOAOUONOEL oepLVapLa i NUePLOEC oL
omnolec oxetilovtat pe tnv 4IR. Eniong, dev yvwpilouv av €xouv mpayuatonolnbei avaloya
empopdpwTkA ospwvapla otnv EAAGda. Qotooco, skdnAwvouv evéladépov kat Slabeon
OUUMETOXNG O€ ouvadn empopPwTKA oepvapla. Oewpolv OTL elval oe Béon va
OVTAOKPLOOUV OTIC ATTALTHOELG KAl TIG AVAYKEC Ulag Taéng e véeg texvoloyieg, oAAG Xwpig
NV KATAAANAN emipopdwon dev Ba pmopouv va mpoodEPOuV TIG YWWOELG TOUC UE BAon TIg
VEEC TEXVOAOYIKEC TIPOKANOELS TOU MEAAOVTOG. Afloonueiwtn elvat n €psuva Tou
MNavaywwtonouAou (2021) oe ekmawdeutikoug NG MpwtoBabuiag Exkmaidsvong (M.E.) tng
MN.A.E og Selypa 233 ekmalSeuTIKWY. ZUUPWVA LE TA EVPHHATA TNG EPEUVAC, OL EKTTALSEUTLKOL
bev €xouv empopdpwBel kaBoAou avadopikd pe tnv 4IR. Oswpolv MOAU CNUAVTIK YL TN
SoUAeld toug TNV emuopdwan, n omoia oxetiletal pe tnv 4IR oe Bépata texvoloyiag,
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eknaidevong kal avaduodpevwy texvoloylwv. Kuplog ¢popéa i mpoowmo tng empopdwaong
EKTLHOUV OTL Ba tpémel va elval To NMavemoTi Lo Kal o JuvtovioTr¢ Eknaidsvonc. EmutAéoy,
KATOAANAOTEPOCG TUMOG eTOpdwonG sival n UeTH UEBodOG (oUYXPOVEG-ACUYXPOVEG
6pAoelg KOl TeEPLOPLOUEVOC aplOog Sla {wong ouvedplwv). 2 €pguva yla tnv 4IR, tig T.M.E.
KoL TNV ekmaidevon o€ ekmaldeuTikou tng Asutepofabpuiag Exknaibevong (A.E.) (Taya, 2020),
Sladaivetal OTL ol eKMOLOEUTIKOL KATEXOUV TIG BAOCIKEC EVVOLEG TNG MANPOGOPLKAG yla TO
EKTIOLOEVUTIKO TOUG €PYO, XPNOLUOTIOLWVTOG KOLVOTOUIEG ME QTMOTEAECUATIKOTNTA KO
ekppalouv OeTikr) 0TAON WG TPOG TA OPEAN TWV VEWV TEXVOAOYLWV OTNV EKTOLSEUTIKN
Sladkaoia. Yrootnpilouv otL ev elval EMAPKNG 0 TEXVOAOYLIKOG EEOMALOUOG KAl TAL AOYLOJLKAL
yla TNV TOLOTIKA XPHon Twv VEwvV Texvoloywwv. Emiong, n ouppetoxn toug otnv &€
OMOOTACEWG eKMaideuon £€ywve xwpl¢ va OSlabB€touv TIC amapaitnTte YVWOELS Kal
eMUOpdwon mMopd HOVO HE TNV TPOCWIILKA TOUC TPOOTIAOEl Kol QUTOETLUOpdwON.
ErmunpooBeta, Bswpolv avaykaio tn ouvexl{opevn emipopdwaon Aoyw tng oApatwdoug
€EEALENC TWV TEXVOAOYLWV YLaL TN CWOTH XPHoN TOoug Kal xpeLalovtal TEXVIKN UTIooTAPLEN amo
£161koUC yla val TIC XPNOLUomoLlouV o€ PeyaAUTepPo Babud. Ta amoteAéopata £pEUVAC TNG
MuAwva (2020) €6eléav otL ekmatdeutikol anodidouv peyain ornouvdaldtnta oe Se€LOTNTEG
(emikowvwviag, ouvepyaoiag, evueli€iag, KPLTIKAG OKEPNG, YVWOTLKEG, MTPOCAPHOCTIKOTNTAC)
yla TNV TPOoappoyr Tou¢ ota véa Oebopéva TNG EKMOLSEUTIKAG TPAYUOTIKOTNTOC.
Exdppalouv ducapéokela yla TNV eMUOpPWON TTOU TOUG TIOPEXETAL OO TNV UTNPECLA TOUG,
TIPOKELPEVOU va PBeAtiwoouv TG O6€flOTNTEC TOUG KOL TNV KOTAPTION TOUG yla va
OVTLUETWITIOOUV TIC TTPOKANOELG TOU EMAYYEAUOTOC TOUG KOt va eEEALYBOUV EMOYYEALATIKA.

Itnv mapovoa €peuva, n Olepelvnon Twv AVTANPEWV TWV EKMALGEUTIKWY Yyl TNV
emuopdwon Kat Tnv Kataption toug ¢phodolel va eumAoutiosl Tov meploplopévo aplBuod
EPEUVWV aVAPOPLKA HE TO UTTAPXOV ETILMESO YWWOEWV KAl TIC PNTEC EMIUOPPWTIKEG TOUG
avaykeg yla tnv 4" Blopnxavikn emavaotaon. Eniong, va cuvelodEpel otnv avadelgn kat otnv
TILO CUCTNUATIKI UEAETN TWV EMIUOPPWTIKWY AVAYKWY TWV EKTTALSEUTIKWY, TIPOKELUEVOU Va
OUUBAAEL 0TOV OXESLAOUO ETILHOPPWTLKWVY TIPOYPAUUATWY TTou Ba avtamokpivetal Tdoo ota
véa dedopéva mou Slapopdwvovtal umo to mpiopa tng 4IR 600 Kol OTIC TPEXOUOEG, OAAA KoL
avadUOUEVEG, AVAYKEC TNG SLOAKTLIKAG TOUG TIPOKTIKAG.

2. OEWPNTLKO HEPOG
2.1 Educd kat emiuoppwon eKnaLdUTIKWY

To Educ4 eival pia matdaywylkn TpocEyyLon n omoia aVTOmoKPIVETAL OTLC armaltroelg tng 4IR
yla tn OUYKALON TNG EMOTAUNG KOL TNG TEXVOAoylag, TPoKelpévou va PBeAtiwBel n
QTTOTEAECUATIKOTNTO KOl OmodoTIKOTNTA TNG ekmMaldeuTknG Sladikaciag. H ouUykAlon
avBpwrmou-unxavng unmo To mpiopa tng 4IR pmopel va yedupwoel To «xAoHa» UETAEV
KOLWVWVIKWY, OVOPWIILOTIKWY EMLOTNUWY, ETLOTAUNG KOl TeXVoAoylag. Auto uUmopel va
neplAapBavel tn oUykAlon KAASwv Onmwg n mAnpodoptk, n Sloiknon EMXEPAOEWY, N
punxovoAoyia kat n pnxavikn. Ta peyado Sedopéva, ot dopntol UTIOAOYLOTEG, TA KOWVWVIKA
S6lktua kat n umoloylotikny védoug (cloud computing) emtpémouv TNV autopddnon,
aveEaptnTa anod Tov XpOVo Kal Tov TOmo. Emopévwe, ol pabntég Ba pmopouv va axedialouv
N 81kn Toug ekmaidevon oL UPWVA E TOUG TIPOCWITILKOUG TOUG OTOXOUG. ZUdbwva Ue Tov Fisk
(2017) Swopopdwvetal éva véo opapa pabnong mou Ba evBappUVeL TOuG HABNTEC va
aroktnoouv TIg 8e€lotnTEG Kol MAnpodopieg mou xpelalovtal, WOTE va EVTOTI{OUV TOUG
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anmapaitntoug moOpous yla TN Hddnon toug. Tautoxpova oL TEXVOAOYLIKEG KALVOTOMIEG Oa
oAAalouv cuvexwe tn HEBodo SibaokaAiog kat to pabnotako neptpaliov (Dunwill, 2016).

To Educ4 Ba emnpedoeL TOUG YWWOTLIKOUC, CUVALOONUATIKOUG Kal PUYOKLVNTIKOUG TOUELS TNG
nadnonc (Razak et al., 2013). Ot padntplec/téc Oa mpenel va eivat tkaveg/ol oe PndLokeg
epapuoyég kal w¢ ek Toutou Ba xpelalovtal KataAAnAn ekmnaibevon (Alakrash & Razak,
2020). AUTEC oL VEEG TPOOEYYIOELC HABnonG amaltolv avamtuén oe Se€LOTNTEC, OE TOUELS
OMw¢ N Kwntn/ewkovik  padnon  (mobile/virtual learning), ta MOOCs, Tta
OTOOKPUOUEVA/ELKOVIKA €pyaoctrpla (remote/virtual laboratories) kat n matyvionoinon
(gamification) (Alakrash et al., 2021). To auvfavouevo eninedo moAumAokoétntag oto Educd
Snuoupyel tnVv avaykn yla au€nuévn xpnon HEKTWV Hopdwv padnong, tnv emiluon
TPOBANUATWY KAl KALVOTOMieG avolytol kwdika (Hamat & Hassan, 2019). Texvoloyleg, 6mwg
N TEXVNTH vonuoouvn Kal N KNXOVIK Habnon Umopouv va KAVouv ePLKTA VEQ EpyOaAELa Kal
UTINPECLEC EKUABNONG. EMOPEVWG, XPELALETAL TIPOCEKTLKN TIPOCAPUOYN TWV TApad0CLaKWY
TIPOYPAUUATWY oTIoudwv yla va yivouv 1o dAika oto loT. Oa npénel va §oBel éudaon oe
Se€10TNTEC OMWC N KPLTIKN okEWPN, N emiAucn MPOoPANUATWY, N CUVEPYOOLA KOL N KOLWVOTOLOG
okén (Klarner et al., 2018). H 4IR amnattel Pnolako aAdaBntiopod, Wlaitepa petafld Twv
pHaOntwv Kat ot ekmatdeutikol Oa mpémel va elval og B€an va xpnotomnotlouv tnv Texvoloyia
TIANPOdOPLWV KaL ETILKOWVWVLWYV YLO TNV UTtooTNpLEN TNG ndbnong (Drath & Horch, 2014).

MNpbéodata to Educd mPooEAKUCE TNV TTPOCOXH TWV UTEUBUVWVY Xapaéng MOALTIKAG, KABwWG
amokta slaitepn Baputnta n cuvdeon NG ekmaibeuong Pe TNV Kawvotouia otnv épeuva. To
Educ4 pmopel va ocupBdaAel otn Slaxelplon Twv EKMALSEUTIKWY CUCTNUATWY, WOTE Vo
avamntuxbouv nepiBailovta nmou Bacilovtal otnv Texvoloyia kot va aflomolnBbel to eUpog
Twv Ynolakwv SeflotATwy TOU amalteltal yla tn Xpnon VEWvV guduwv TEXVOAOYLWV
(Jamaludin et al., 2020- Puncreobutr, 2016). KataAutiko polo os auto Oa Stadpapatiost o
KATAAANAOG oxeSLAOUOG TIPOYPAUUATWY 0TIoUSWVY TNG Bacikig ekmaideuong aAAA KoL TG
EMUOPDOWONG TWV EKMALSEVUTIKWY. ITa avwtepa ekmaldeutika W6pupata (AEl), autég ol
6e€lotnteg diddaokovtal ocuvnBwg oe mpoypdppata ormoudwv Eviaong texvoloyiag (m.x.
HUNXOWVLKN, EMOTAKN TWV UTIOAOYLOTWY, TexVoAoyia mAnpodopLwy, K. ouv.). Aev elval OPWG
S106e60UEVEC O€ EKTTALOEUTIKA TIPOYPALATA TTOU E0TLAIOUV EPLOCOTEPO OTNV TTaLdaywWYLKNA
Kataption. Onwg emwonuaivouv ot Butt et al. (2020) n epappoldpevn TAVETLOTNULAKA
KATAPTION TWV EKMALOEVTIKWY lval pia amod Tig attie¢ tng EANewdng ekmaibevong twv
KOS EUTIKWV HE Pndlakég de€lotnteg yia tn SteukoAuvon tng edappoyng tou Educd. H
TIAVETLOTN LAk tatdaywytkn ota Avwtata Ekmatdeutika I6pUpata (A.E.l.) unopel va naiel
anodaclotikd poAo otn PBeAtiwon Twv Se€loTATWYV TWV EKTIALOEUTIKWY, TIPOKELMEVOU v
QVTOOKPLOOUV QIMOTEAECUATIKA OTLG ATALTACELG Miag KPLTIKAG aflomoinong Katl ehapUoyns
tou Educ4 (Kedpaxka, 2020- MauAn-Koppé & AsuBeplwtou, 2020- Toka & Gioti, 2022, 2021).

Ta gumodila ya tnv epoappoyr) tou Educd toéco otn Baoikn ekmaideuon 000 KoL OTNV
ETUUOPDOWON TWV EKMALSEUTIKWY adOpOoUV TPELS ONUAVTIKOUC TTAPAYOVTEG: a) TNV EAAsWPN
e€elblkevpuévou avBpwrlvou Suvaplkol HE yvwon Kal gumelpia otn xpnon Yndlakng
TEXVOAOYLAG, TNV KPLTIKN OKEWYN, TN CUVOLOONUATIKY VONUOoUVN Kal AAAEC cuvadEelS yVWOELG
kol 6e€otnteg (Lea, 2020 Liljaniemi & Paavilainen, 2020), B) Ti¢ apvnTIKEG avTANPELS TwY
EKTIOULOEVUTLKWVY yLa TNV TEXVOAoyia Kol Tnv amoteAecpatikotnta tou Educd (Mogos et al.,
2018), tov dp6Bo Twv aneldwv ¢ aodaAslag Tou KuBepvoxwpou (Jamaludin et al., 2020), Tng
TIOPOTETAUEVNG EKOEONG OE CUOKEVEG UE EVOEXOUEVEG EMUTTWOELG OTNV LYEla (pdTia, dyxog
K. ouv.) (Battashi et al., 2021) kat y) téAog, TNV amoucia €KTEVOUG, CUOTNUATIKNAG Kol
Sleupupévng aglomoinong Twv MadaywyLkwy apxwyv, BewpLwv Kot SLEAKTIKWY TPOAKTLKWVY TNG
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eknaidevong evnAikwv. H amouaoia autr adopd os Vo Staotdcels: H mpwtn oxetiletal pe
TNV TIAVETLOTNMLOKY Ttodaywylkr), oto TAQiolo TNG omolog ULoOETOUVTOL EVEPYNTIKEC,
OULMETOXLKEG, BLWUATIKEG KOl KUPLWE KPLTIKO-AVAOTOXAOTIKEG SISAKTIKEG Tipooeyyioels. OL
TPOOEYYIOELG AUTEG SLEUKOAUVOUV TOUG POLTNTEG/TPLEG VA APOUV TA EUIOSLA HAONnon ¢ Toug
Kall vaL LeTaoxnpatioouv tig avtAAPELS TOUG yia TG Suvatotnteg maltdaywylkng aglomoinong
KOLL KPLTLKAG TIPOCEYYLONG TNC XPNONG TwV tponyUeEvwy Pndlakwyv epyadeiwv kat de€lotntwv
TIOU Tpoarmatltouvtal ywo thv edappoyn tng Educd. H Seutepn Swdotaon adopd tov
OXEOLOOUO TWV EKMALSEUTIKWV/ EMIHOPPWTIKWY TPOoyPaApHATwY. O oxeSLaopog Oa penel va
€xel adetnpla T Olepelvnon TWV EKMALSEUTIKWY QVOYKWY KAl OTn OUVEXELD Va
ovamntuooetal pe BAaon autég Kot oludwva e TIg LEBOSOAOYIKEC apXEC TNG eKMaldeuong
evnAikwv (Mwtn, 2019- Kedpdka, 2020- MoauAn-Koppé k.ouv, 2020- MauAn-Koppé &
NeuBepuwtou, 2021 Toka, & Gioti, 2022, 2021).

H mpowBnon tng autokateuBuvopevng pabnong, n CUUUETOXN ot SpaotnplotnTEC UNn
TUTIKAG HABNONG Kal auTopopdwons Twy EKMTOLSEUTIKWY, N Suvauikr oclvBeon Twv HEowV
™mc¢ 4R, twv Bewplwyv, Twv HeOOSOAOYLWV TNG EUTIELPIKNC KOL KPLTIKA OTOXOOTIKAG
puetaoynuatilovoag padnong, umopel va dtadpapatiosl onuavtikd poAo 0TOUG TPOTIOUG
uloB£tnong kat epappoyns tng Educd. Mia matdaywyikr mpoogyyion tne Educ4, n onoia dev
Ba amookomel, PEOW TwWV TPWTIOTOPWVY TEXVOAOYLKWYV HECWYV, OTNV TPOCOPUOYN A TN
Slatripnon Kat avamopaywyr Twv UPLOTAUEVWY LopdwV KoL oXEcewV e€ouaiag — yvwaong Kot
TIPOVOULWY, EMOUEVWE OTNV QVATIOPOYWYH TWV EKTIALOEUTIKWY KOl KOWWVIKWY QVICOTATWY
TIOU QUTEG ouvemayovtal. AvtiB€twg, Ba mpooavatoAileTal oTnV OUCLAOTIKA évtagn Kol
aflomoilnon toug mPog TNV KateuBbuvon piag ameAeuBepwTiknG XELPADETIKAG LABNONG He
SNUOKPATIKO TIPOCNUO KOL LE OTOXO TNV APON TOOO TWV eUnodiwv mpoofaong oe pEoa Kal
TIOPOUG 000 Kal tou Sleupupévou Pndlakol XAoHaTog HETaEl UTIOEKTIALSEUPEVWY Kall
UTIEPEKTIALOEUUEVWVY TTOU QUTEG emtidpepouv (Mwtn, 2019).

2.2 H rapouoa ouykupia tn¢ navénuiag tov Covid-19

O Covid-19 nmpokAAeoE Lo AVEU TIPONYOUUEVOU KPLon 0€ OAO TOV KOO0, AVASELKVUOVTOG KOl
0EUVOVTOC OKOWN TIEPLOCOTEPO TIG SUCAELTOUPYIEG TWV EKMALSEUTIKWY CUOTNUATWY. Eva
HEYAAO UEPOG TWV UETPWV TIOU €lxav AAPBEL OL XWPEG YL TNV AVTLUETWTILON TNE KATAOTOONG,
OXETOTAV HE TNV avaoToAn Twv Sta {wong padnuatwy os 0Aeg TG Babuideg ekmaibevonc.
To yeyovog auto mpokaAeoe SU0 onUAVTIKES e€eAIELG: a) TNV edappoyr) TNG €€ ATTOOTACEWC
eknaidevong péoa amo Sladope ekmMAlSEUTIKEC MAATPOPUES Kot B) TNV avaykalotnta
oTAPLENG KaL ETULHOPPWONG TOU EKTTALOEVTIKOU TIPOCWTITLKOU KAL TWV LaBNTWV yLa val UmopouyV
va avtanokplBouv otnv €€ anootdcswg eknaidevon (Alakrash & Razak, 2021). H mavénuia
Covid-19 £depe EMTAKTIKA OTO POOKNVLO, EKTOG Ao Ta BEpata uyelag, Tn véa texvoloyia
TIOU XPNOLUOTOLELTAL 0TNV €€ amooTAcewS ekmaibeuon Kal Ta tpofArRuata mou oxetilovral
LE TNV HakpompoBeoun epappoyr tou Educd (Costan et al., 2021).

Itnv EAAGSa aut) n amotoun alAayr, tov Mdptio tou 2020, Snuioupynoe HLo VEQ
EKTIOULOEVUTLKN TIPAYUATIKOTNTA. H eKIMALSEUTIKI) KOWOTNTA SEV NTAV TIPOETOLUAOUEVN Yia €€
amooTAcEwS ekmaibevon oe pollkn KAlpaka o€ OAe¢ TG Pabuideg ekmaidbevong. O
eKOUSEUTIKOL QVTIHETWITLIOAV TIOAAEC VEEC TMPOKANOELG Kal MARBo¢ SuokoAlwv yla va
avtaneéEABouv oT1o ekMaLSEVTIKO TOUG €pyo o€ éva Pndlako meplBdAlov enttayxlvovtag tn
Stadkaoia évtaénc otnv 4IR (Katoapog, 2020- Napdoyou K. cuv., 2021).

H mapoloa ouykupla emITAXUVE Kal TI( TOALTIKEG aAmModAOEL yla TNV Tpowbdnon Tng
PNdLaKknG LKAVOTNTAC TWV EKMOULSEUTIKWY OAwvV Twv Babuidwv oto supwnaikd mAaiclo
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(Punie & Redecker, 2017). ZUpdwva pe autd, n avamtuén Ynodlakwv KAVOTATWY
ToflVvOoHOUVTAL KoL OPYOVWVOVTAL OE €EL TIEPLOXEC: EMAYYEAUATIKO TEpLBAaAAov, Snuwoupyia
kKat Slapolpacuog Yndlakwv moépwyv, Swaxeipton g xpnong dndlakwv epyodeiwv,
afloAoynon, eVvOUVAUWON TwV HadnNTwv/Tplwv Kat SteukoAluvon twv PndLakwy LKAvoTATwWY
TWV pabntwv/tpuwv. H Evpwrnaikn Emtponn (European Commission, 2020) yia tnv nepiodo
2021-2027 ouotnvel oxéblo Spaoncg ywa tnv Ynodlakn eknaidevon pe Svo Pactkolg
Bepatikoug afoveg: a) tnv mpowbnon tng Ynowokng ekmaibevong vPnilwv emddoswy
(utobopég, etomAlopog, avamtuén Pndlokwv LKAVOTATWY, EKMALSEUTIKOL HE TElpa Kol
PNPLOKESG KAvOTNTEG, UYPNANG TOLOTNTAG HABNOLOKO TIEPLEXOUEVO, €UXPNOTA EPYOAELQ,
aodpaleic mAatdpopueg) kat B) evioxuon Twv Pndlakwy KOVOTATWY Kot SEELOTATWY yLa ToV
PnoLokd petacxnuatiopd (Baocikég Pnodlakég Se€LOTNTEG KAl LKAVOTNTEG Ao ULKPN NALKLQ,
gvioxuon nmponyuévwy Pndlakwv de€lotntwv).

Me adopun TO GNUAVTIKO EANELUUA EKTTALSELONG KAL EMIUOPPWONC TWV EKTTOLOEUTIKWVY OTNV
Educd4 xat tnv emakoAouBn avetowotnTd TOUG OTNV UAomoinon tng &€ QoMOOTACEWS
eknaidevong v mepiodo tng mavdnuiag, eVAoya yeVVIETAL TO €pwWTnUO adevog av
SlepeuvnOnkav oL EMIUOPPWTIKEC OVAYKEC TWV EKMOLOEVUTIKWY TPV TNV AVATTTUEN TNG
ToxLppudbune empdpdwong Toug, adeTEPOU  HE BAON TOLEG ETMLOTNUOVIKEG Kol
ETILOTNMOAOYIKEC apxEC oXeOLAOTNKE TO TEPLEXOPEVO Kal n neBodoloyia avamtuéng tng
ETUHOPDWTLKAG TPOTEYYLONG.

H avaykn petaBoong otnv €€ amootdoewg ekmaidevon odnynoe oe €va TANOoG
ETUHOPDWTLKWV SpACEWV o POPELC TUTILKAG KAL N-TUTTLKNA G ekTtaibeuong otnv aflomoinon
PnoLakwv epyaleiwv otnv SLOAKTLKN TIPAKTIKH. 2TNV MPWTN Ao KAELGIHATOC TwV OXOAEiWV
(Maptiog 2020) dnutoupynBnkav Svo pallka Stadiktuakd poadnpata (MOOCs) ota mAaiola
TNn¢ ouvepyaciag tou lvotitovtou Ekmatdeutikng MoAttikng (I.E.M.) pe to EAANVIKO AVOLKTO
Mavemotiuo (E.A.M.) (MOOC, meae.eap.gr/el/actions/training/mooc) kat to Mavemniotiulo
Awyaiou (MOOC, elearn-aegean.gr). AwatéBnke KAatAANAO EKMOLOEUTIKO UAIKO yla
ekmatdevutikoug MN.E. kat A.E. yia tnv €§ amootdoswg ekmaideuon kot vAomoliOnke éva
ToXUPPUOUO EMHOPPWTLKO TIPOYPAUA HE TN CUMUETOXN 16.150 GUVOALKA EKTTOULOEUTIKWV.
Jupdwva pe ta anoteAéopata épeuvag tou Mavenotnuiov Ayaiou (Kpntikog K. ouv., 2021)
ol ekmodeUTIKOL BEWPOUV CNUAVTLKA TNV TEXVOAOYLKH Kol NOLKA oTPLER TOUC TOCO yLa TOUG
i6loug 600 Kal yla TIG/Toug HaBATPLEG/TEC KAl TOUG YOVELG TouG. EmutAéov, Bewpolv OtL
HEAAOVTIKA TIPETEL va TopaxBel ekMALOEUTIKO UAIKO yla TNV EMIUOPPWON TWV YOVEWV OE
T.M.E.

Tnv mepiodo Ampidiog-Matlog, 2020, mpaypatonol}Onkav eMUOPPWTIKEC SLASIKTUAKEG
NUEPLOEG Kol SNUEPISEC KOAWV TPAKTIKWY ylo TV €€ QmMooTtacew( ekmaibeuon o€
ekmodeutikoug tng M.E. kat A.E. Aevepynbnkav péoa amo ouvepyaoieg pe Sdtadopoug
dopeic oto mAaicwo twv Nepidpepelakwv Kévipwv Exkmatdevtikwv Ixedtaocpwv (MEKEZ)
(https://t.ly/qYPJ), (https://elearnconf.ellak.gr) kat eiyav moAU peyaAn cuppetoxr. Emiong, ot
Yuvtovioteg Ekmawdeutikov Epyou (2.E.E.) avélaBav onUavVTIKO UEPOG TNG EMIUOPPWTLKAG
UTIOOTAPLENG TWV EKTTALOEUTIKWY OE ATOULKO 1) CUAAOYLKO eMinedo, L€ CUVOVTAOELG ULKPNAG N
HEYAANC Slapkelag, evdooXoAilkd 1} o opadag oxoAsiwv. e €peuva tou Karmipn (2021) oe
empopdoupevoug ekmatdeutikoug M.E. kat Zuvtoviotég Ekmaidevong tou 2°Y MEKEZ Notiou
Awyaiou, autol epdavilouv onuavtika enineda kavomoinong, oAAG mpoodokolLv
nepLoootepeg duvatotnteg dtadpaong otnv vAomoinon Ynolakwv SpaotnplotNTwy, EVW
avayvwpilouv Tt OSuvatotnta Kot yia PeAAoviikny aflomoinon twv Seflotitwy Tou
anéktnoav. MapaAAnAa, KATASELKVUOUV TNV AVOYVWPELON TWV NAEKTPOVIKWY EMLHOPPWTLKWV
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TIPOYPAUUATWY, TA OTOL0 UTTOPOUV VA TIOPEXOUV HE EVEALKTO, ALECO KOl OLKOVOULKO TPOTO
™ duvatotnta eknaidevonc. EmumAéov, o AAAN €peuva yla tn peBodoloyia uAomoinong twv
ETULUOPDOWOEWYV, UTIOYPAUIZETAL ATTO TOUG CUUETEXOVTEG EKTIALOEVUTIKOUG N EMIKPATNON TNG
€l0AYNONG/SLAANEENG KAl N amouciot  OCUVEPYATLKWY, OCUMMUETOXLKWY TEXVIKWV KO
KPLTIKOOTOXAOTLKWVY Mpooeyyioewv (Mavouoou K. cuv., 2020).

A&looNUEIWTEC ElvalL KAl OL ATUTIEC KOLVOTNTEC LABONONC KAl TTPAKTLKAG TTou avarntuxénkav, ot
Omole¢ amookomoucaVv OTNV UMOOTAPLEN HETAEU Twv EeKMALSEUTIKWYV ot Ofépata €€
amootdaocewg eknaidevong kat T.M.E. kot forBnoav onUAvTKA TO €pYy0 TWV EKTTALOEUTLKWVY
(Carretero et al., 2021).

Tnv enopevn xpovia tng mavénuiag, tov Maptio tou 2021, to Yrnoupyeio Natdeiag pe T
ouumpagn oktw Mavemotnuiokwyv popéwv (DEK B 5727 — 28.12.2020, K.Y.A. 174545/E3)
opyavwaoe toxLppubun enpopdwon OAwv twv ekmatdevtikwy tTng MN.E. kat ¢ A.E. otnv €
amootacews eknaidevon, dapkelac 20 wpwv o dtaotnua 8 eBdopadwyv. YAomow0nke pe
ouyxpovo tpomo (mAatpoppa Webex) kot aclyxpovo TpOmo (LoTOTomog PE EKMALOEUTIKO
UALKO). To eyxeipnua €\afe xwpa He onuoavtiky kabBuotépnon, otov Babuod mou yla eva
OAOKANPO XPOVO WE KAELOTA OXOAEld, OL ETUTAKTIKEG EMIUOPPWTLKEG QAVAYKEG TwWV
EKTIOULOEUTIKWV ELXOV OVTIUETWTTILOTEL O HIKPO PaBUO KoL HE QMOCTIACUATIKO Tpomo. Ot
Alovapdkng K. ouv. (2020) mpoeldomoinoayv yla TIG CUVEMELEG OTNV TOLOTNTA KAl TNV
QIMOTEAECUATIKOTNTA TNG OANG EMPOPPWTIKAG Stadikaoiag, av n Baputnta o0&l otn xprion
™¢ mAatdpopuag (e-class, e-me) koL OXL OTOV GUVOALKO EKTALSEUTIKO OXESLAOMO TNG €€
QMOOTACEWG eKMaideuonc.

Ye S1eOVEG eminedo, €peuva Twv Lapada et al. (2020) og ekmatduTIKOUG yLa TIG SUVATOTNTEG
TOUG yLO TNG Mapoxn €€ amootAacsws ekmaibevon, kataypadnkav onUavikeg eAAeiP el oe
YVWOEeLC Kal §e€LotnTeg yia tn Stadiktuakn eknaibeuvaon. To School Education Gateway (2020)
TIPOYHLATOTIONOE EPELVA YL TNV € AMOOTACEWG HABNnon, tnv nepiodo Ampiliou-Maiou tou
2020 o€ beiypa 4000 ekmalSEVTIKWY OE TIAVEUPWTAIKO eTtimedo. Ta EUPAUATO TNC EPELVAG
€belgav xaunAo eninedo YndLakng EMAPKELAG KOL LKOWVOTNTAG TWV EKTTOLOEUTIKWY YLt TNV €€
QMOOTACEWS eKmaidevan, evioxvovtag tTnv amoPn OtL XPeLAleTal IEPLOCOTEPN OTNHPLEN Kol
emuopodwon yua tn Stadiktuakn didaokalia. Ot Ztayxtéag kat Ztayxtéag (2020) votepa amo
£€peuva tnVv nepiodo KAELolpHaTOC TwV oXoAeiwv Adyw mavdnuiag, umootnpilouv TNV avaykn
ylol TIEPAUTEPW ETUHOPPWON TWV EKMALGEUTIKWY, TPOKELUEVOU va elval oe Béon va
avtamnokplBolv otnv €€ amootacswc ekmaidevon. H Mapaykakn (2021) Siepevvnoe TIG
avtAnPelg ekmatdevtikwy tng A.E. ylo ta od€An Kal Ta gumodia TG €€ AMOCTACEWS
eknaidevong katd tnv edappoyn TN ota oxoAeia tnv nepiodo tn¢ mavdnuiag. Z0pdpwva pe
TO €UPAMATA TNG E£peuvag, oL &eKMALOEUTIKOL QVILHMETWILOOAV TIOAAQ  TtpoBAnpata
ouvdeolpotntag oto MaveAAvio ZXoALlkO AlKTUO, TN YVwPLULA TwV VEWV TTEPLBAAAOVTWVY TwV
NAEKTPOVIKWV Tafswv (e class, e me), tTnv mAatdpopua cuyxpovng ekmaidbevong (Webex), tnv
ENMepn Pndlakwyv de€lotnTwyv yla toug (dloug Kal Toug padntég. OL ekmaldeuTikol TG
£€peuvac, Bewpoloav avaykaia tnv enpopdwaon ot PndLakeS TEXVOAOYLEC TOCO yLO TOUG
(6loug 600 Kal yLo TOUG HaBNTEG, ToV OXESLAOUO HaBAUATOC yia €€ AMOOTACEWC EKMadeuon
KoL tn xprion Pndlakwv Aoylopikwy. Emionc, emonpovay otL ot empopPwoels Ba mpémnel va
vuAomololvtal opyavwpéva He Pdaon TG OlATEPEG AVAYKEG KAl TNV EUMELplO TwV
EKTIALOEUTIKWV.

JUUMEPAOUATIKA, N OUVOALKH) €PEUVNTIKA OmMOTIKNON Tou OAOU EyxeElPNUATOC TNG €€
amooTACEWS OLOAOKAAlOG KOl O KPLTIKOG OVOOTOXAOUOC OTA OTMOTEAECHOTO TNG OANG
emupopdpwtikng Sadikaociag, BOa pmopovoav va CUVELOPEPOUV OE  UEAAOVTIKEG
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ETUUOPDWTLKEG SPACELG yla OAaL TA UEPN TNG OXOALKNG KOLWVOTNTOG UE TOV MAEOV eMwWdEAN
TPOTMO 01N Xpron Twv PndLakwyv TEXVOAoyLwV.

3. M£€0060¢
3.1 Zkomog tn¢ Epeuvag

JKOTIOC TNG mopouoac £peuvag Atav n Stepevvnon Twv avtAnPewv ekmadeuTtikwy tTng A.E.
™¢ MN.A.E yw tnv emudpdwon Kol KATAPTION Toug avadoplkd He TNV 4n BLOUNXAVLKN
gnavaoctaon tnv nepiodo tng mavénuiag touv covid-19.

3.2 Epeuvntika epwtiuata

Me BAon Tov oKOTIO TNG €PELVAG TEONKAV T £ENC CUYKEKPLUEVA EPEUVNTIKA EQWTHATA: O
Moto €ival to emninedo yvwoewv Twv ekmaldeuTkwy t¢ A.E. yia tnv 4IR kot moleg eivat ot
ETUUOPDWTLKEG TOUG AVAYKEC; B) YIIAPXEL CUOCKETLON TOU EMUMESOU YVWOEWV yla TV 4IR Kat
TWV ETUHOPPWTLKWY TOUG AVOYKWVY HE Ta SnUoypadLKA TOUG XOPAKTNPLOTIKA;

3.3 Epeuvntikn uedobdoloyia

EMAEXONKE N TTOOOTIKY €pEuva HE TN XPNon epwtnuatoloyiov avtoavadopdc. H avaiuon
Twv 6edoPEVWV TWV EPWTNHUATOAOYIWY PETA TNV KWSELKOTIOINGN TOUG E£YLVE LIE TO OTATLOTLKO
Aoyloptkod SPSS 28.0 for Windows. Eywve meplypadtkr) avaAuon Twv HETABANTWY OXETIKA UE
TIC avTIAAPELS TWV CUMUETEXOVIWV EKTMOLOEVUTIKWY ylo TNV EMIUOpdWON KAl KATAPTLON
avadoplka He TNV 4n Blopnxavikrn emavaoctacn. MNpaypatonolifnke EAeyxog KAVOVIKOTNTAG
(One-Sample Kolmogorov-Smirnov Test) twv petafAntwy, o omoiog £6elée 6tL bev unrpxe
Kavovikn katavoun (p=0,000<0,05). Ma tn cuoxEtion Twv HETABANTWY HE Ta dnuoypadLka
KOL ETIOYYEALOTIKA XOPOKTNPLOTIKA XPNOLUOTOONKE O [N TIAPAUETPIKOG EAEYXOC
ouoxétiong Mann-Whitney U kat Kruskal-Wallis.

3.4 EpyaAeio cuAdoyr¢ epevvntikwy dedouévwv

H mapouoa epeuvnTikn PeEAETN SLEENXON Le TN Xprion epwTnuatoloyiou anoteAoUEVOU amo
€€ uépn. ITNV mopouaiaon Tng épeuvacg edw Oa yivel avadopd oe Vo pépn. To MPWTO HEPOG
TiepAAUPBAVEL EPWTACELG OXETIKA LE TNV KaTaypadr Twv SnUoYypadLKWV KAl ETTAYYEAULATIKWY
XOPOAKTNPLOTIKWY TWV CUMUETEXOVIWV EKMALSEUTIKWY Kol To SeUtepo pEPOC adopd Tnv
EMUOpdwOon Kol Katdption ywa thv 4n Blopnxavikn emnavaoctacn. Baociotnke oto
£PWTNUOTOAOYLO TOU MavaylwtonouAou (2021) pe TG KATAAANAEC TTPOCAPUOYEC LE BAon TNV
avaokomnnon tng BBAloypadiag kot TG avaykeg TG mapovoag £peuvag. Ol EpWTWUEVOL
kaAovuvtav va amavtioouv oe 7 dnlwoelg (Mabnuata Empopdwong yia 4IR, Inuaocia
empopdwong ywa 4IR, Dopgag opyavwong emMUopdwTKWY oepvapiwy, Xapaktnpag
emUOpdwonG-Kataptiong, Aldpkela empopdwong, Oepatoloyia emipopdpwong yia 4IR,
TUMoG empopdwong).

3.5 To éeiyua tne¢ épevvac

To epwTnUAToAOyL0 0TAABNKe oTIg AleuBuvoelg 44 Tupvaoiwy, 17 EmayyeApaTikwy AUKELWY
kat 73 Mevikwv Aukeiwv tng MN.A.E, oL omoieg mpoékuav anod tuxaia deypoatoAndia ya tn
SlaodAALoN TNG AVTUTPOCWITEUTIKOTNTAC TOU SELYUOTOC KoL OTITOTEAOUV TO LEYAAUTEPO UEPOG
TWV oXoAlkwv povadwv tng A.E. tng MN.A.E. H cuppeToxn Atav avwvuun yla tn Stacdalion
TNC EAKPLVELOG TWV ATTAVTACEWV KaL TNV TPOooTacia tng avwvuuiag toug (Babbie, 2011). Ano
TOUG 2.328 TePIMou eKMALSEVUTIKOUG TTOU UTINPETOVUCAV KATA TO 0XOALKO £€to¢ 2020-2021 oTLg
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OXOALIKEG povadeg, amavtnoayv 422 eknaldeuTIKOL UE TTOCOOTO avtanokplong 18,12% katl ot
ormolot anotéAecav to delypa tne épeuvag.

3.6 Atadikaoia cuAdoyn¢ dedousvwy

H mapoloa £peuva mpaypatomolidnke tnv mepiodo Maiou-louviou tou 2021 pe tnv
TOoOTIK) HEBOSO mMpooEyylong Kal HE TN XPAon epwinuatoloyiov autoavadopdg.
Exmaitdevtikol tng A.E. tng M.A.E (Mepipepelakég evotnteg ArtwAoakapvaviag, HAelag,
Axaiag) amotélecav Ttov TANOUOUO avadopdc. Xpnolpomol)Bnke TO NAEKTPOVIKO
Toyudpopeio ylo TNV OmMOCTOA} TOU gpwtnuatoloyiou oe popdn google forms otoug
AleUBUVTEG TWV OXOALKWV HOVASWVY Kal OL OTtoloL PE TN OELPA TOUG TO Tpowbnoav oToug
EKTIOULOEVUTIKOUG. ApXLKA €YLVE TUAOTIKI) XPrON TOU EPWTNUATOAOYIOU O€ 27 eKTALSEUTIKOUG
otn Autiky EAAaSa. OL mopatnproeLg Kal Ol ETILONUAVOELG TOUG NTAV OLAITEPA ONUAVTLKES
yla tnv TeAkn Slapopdwon Tou epwtnuatoAoyiou.

3.7 Eykupotnta kat aéloniotia tng Epeuvacg

Mo tnv eykupotnta tng épeuvag (Cohen et al., 2008 XaAikidg & Ziapoavtd, 2016) ermhéxdnke
N KataAnAn péBodocg clpdwva PE TO EPEVVNTIKA gpwTrpata. Eywve MIAOTIKY Xprion Tou
gpwTnUatoloylou ylwa tuxov aotoxieg tou, evw AndBnoav umoyn oL meploplopol TG
€peuvac. Na tnv aflomiotio Xpnolpomontnke epwTNUOTOAOYLO KAELOTOU TUTOU ylo va
umdpyouv Tapopola anoteAéopata av {ntnbel n cupmAnpwon Tou Ao ta Wbl dtoua N
ATOUO UE TIAPOUOLA ETTOYYEAUATIKA XOPOKTNPLOTIKA. OL 7 TPOTACELS TOU EPWTNUATOAOYIOU
O6ev petpovoav pe tnv 6l KAlpaka tnv empopdwon. Emopévwg n Slepelvnon ng
aflorotiag €ywve pe TN ouoxEton Kabe mpotaong-petapAntig (Corrected ltem-
Total Correlation) pe T0o oUVOALKO ABpoLoUA TWV UTIOAOIMWY TPOTACEWV-HeTafAnTWY. OL
TIUEC TOU SeikTn ouoxETiong Kupaivovtat armod +0,355 £wg +0,420. EdOoov OAeC oL TLUEG elval
HEYOAUTEPEC amo +0,3 uTtapxeL N EVOELEN yLa LKAVOTIOLNTLKY) cuvoxn T KAlpokag (Mapkog,
2012). Eywve €AeyxoG TNG OVOMOOTIKAG €YKUPOTNTOG TNG €peuvag ME Bdon tov mivaka
OVTLOTOIXLONG TOU EPEUVNTIKOU €£pYoAElOU OTIC EMIUEPOUG OLOOTACELS (YVWOELC yla 4N
Blopnxavikn emavaoctoon, €Mpopdwon) HE TOV OKOTO TNG €PEUVAG KOL TO EPEUVNTIKA
gpwtipoata (Bryman, 2017). Ocov adopd tn deovtoloyia, TO EpWTNHUATOAOYLO GTO APXLKO TOU
HEPOC ElXE €va ELOAYWYLKO ONUELWUA YLOL TO TIEPLEXOUEVO TNG EPEUVAC KOL TOV OTOXO TNG.
Eniong, umnpxe pntn StaBePaiwon otL oL epwtwpevol Ba cuppeteiyav eBelovtika, otL Ba
Slaodalillotav n exepvBdela Kol n avwvupia kot otl ta dedopéva Ba atflomolovvrav
QUITOKAELOTLKA YLOL TLG AVAYKEG TNG EPEVVAL.

3.8 lNeplopiouoi

Ta amoteAéopata tng napovoag €psuvag dev Ba pmopovoav va yevikeuBouv AOyw Tou
TIEPLOPLOUEVOU SEIYUATOC LA CUYKEKPLUEVNG TIEPLOXNG. XPELATETAL EMEKTACT TNG EPEVVAG OF
HEYOAUTEPO Selypa Kol EUMAOUTIOUOU TWV EPEUVNTIKWY EPYAAELWV KAL TWV EPEUVWUEVWV
nedlwv OXETIKA HUE TO eMinedo yvwong Kol ETOUOTNTAG TWV EKMALSEUTIKWY yLa TN Xpnon
TEXVOAOYLOGC, TIG ETILUOPDPWTLKEG OVAYKEC KOL TOV OXESLAOUO TNG EKTTOULOEUTLKNA G TTOALTIKAC yLa
TOV METOOXNUATIONO TNG ekmaidevong otn petafaocn otnv 4n IR.
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4. AnoteAécpata
4.1 Anuoypapika xapaKTtnpPLOTIKG ToU Seiyuartog

Avadoplkd pe ta dSnuoypadikd/emayyeALATIKA XOPOKTNPLOTIKA TOU SElYUATOC, WG TPOG TO
dUAO, T0 64% (270) elvar yuvaikeg kot to 36% (152) eivat avdpeg. IXETIKA PE TNV NALKIa, TO
45% (190) eival 31-50 etwv, t0 53,6% €ival 51 eTwv Kal dvw (226) katto 1,4% (6) eivar 22-30
eTwv. Ocov adopd TI¢ TPOoOEeTEC OTOUVOEC, TOo 55% (232) £xelL petamtuyLoko, To 10,4% (44)
SLaB€teL SL16aKTOPLKO, TO 8,1% (34) £xeL Seutepo mruyio AEI/TEI, evw to 26,5% (112) SnAwvel
TtwG Sev €XEL 1] €XEL TOPOAKOAOUBNOEL EMIUOPPWTIKA TIpoypappata. Q¢ PO TNV EPYACLaKn
oxéon, n mAgovotnta (70,1%, 296) eival povipol, to 18% (76) elval avamAnpwtég Kot To
11,8% (50) £xeL B€on euBUVNC (AleuBUVTEG-YIOSLEUBUVTEC). IXETIKA LE TA £€TN UTtNPECiag, To
30,3% (128) €xeL 0-15 €tn unnpeoiag, to 43,1% (182) €xeL 16-20 €tn Kot to 26,5% (112) €xeL
26 kal avw £€tn umtnpeoiag. Avadopikd pe to eninedo onouvdwv otig T.M.E. 10 26,5% (112) £xeL
Kavel to A" emninedo, 1o 56,4% (238) €xeL kavel to B’ eminedo, to 12,8% (54) €xel KAvVeL
Moodle/Ecdl, evw 4,3% (18) Sev Stabétel kavéva emninedo ornovdwv otig T.M.E.

4.2 AvtiAnyeic ekmaudeuTiKwy yLa emiuop@won Kat 4" Blopnyavikn enavaotoon

IXETKA HE TNV TtapakoAouOnon padnuatwy ya tnv 4IR (Mivakag 1) twv epwtnBéviwy to 10%
(42) SnAwvel OTL £xeL mapakoAouBroeL otn Slapkela Twv Bactkwy toucg ormoudwv, To 9% (38)
€XEL TIOAPAKOAOUONOEL OTLG METOTTUXLOKEG TOUG OTOUOEG, TO 6,2% (26) pe tn popdn
OUUPETOXNG O€ ogpvapla kataptiong (m.x. NMEKEZ), to 23,7% (100) cuppetoxr ospwvapiwy
kataptiong pe Sikr Toug mpwtoBoulia. H mAelovotnta 51,2% (216) SnAwvel kATt dAAo xwpig
va SLEUKPLVILEL OUYKEKPLUEVO TIOU KAl PE TIOLO TPOTO €XEL MapakoAouBnosl pabnuata
OXETIKA pe TNV 4IR.

Nivakag 1. Madnpata Emuopdwong yla 4" Blopnxovikr emavactacn

Exete napakoAouBnoel padnua i Labrjpata oXETLKO 1 OXETIKA

0,

UE TV 4n Blopnyavikn Emavaoctoon; (N) i

21tn SlapKelo Twv Bactkwv omoudwy pou 42 10,0

2Tn SLAPKELO TWV HETATITUXLAKWY CTIOUSWV LoU 38 9,0

Me tn popdr) CUUUETOXNG OE CEULVAPLO KATAPTLONG OTO

mAaiolo §paong Twv enionuwv popEwv TNG ekmaidevong 26 6,2

(rt.x. NEKEZ).

Me TN popdr} CULUETOXNG OE OEULVAPLO KOTAPTLONG ME SLKNA

, 100 23,7

pou mpwtofoulia.

AM\o 216 51,2

Z0volAo 422 100,0
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Ooov adopa tn onuacia ¢ enpudépdwong o BEpata mou Aamrtovral tou nediov tng 4"
Blopnxavikng emavaotaong Kot tng Ttexvoloyiag (Mivakag 2), n mMAslovoTNTA TWV
epwtnOevtwy pe 93,8% (396) tn Bewpel onuavikn, evw 6,2% (26) dev tn Bewpel onuavtikn.

Nivakag 2. Inuaoia empudépdwonc yia 4" Blopnxavikn emavactoon

OewWpPELTE WG N EMUOPPWON o€ BEPATA TOU ATTTOVTAL
tou nebiovu TG 4ng Blopnxavikng Emavaoctaong kat tng N %
Texvoloyiog elval onUavtikn yla T SouAeLld oog;

Nau 396 93,8
Oxt 26 6,2
Z0volo 422 100,0

IXETIKA UE TNV OPYAVWON TWV EMIHOPPWTIKWY oepvapiwv (Mivakag 3), ol CUUUETEXOVTEG
Bewpolv oe peydlo Pabud 45% (190) ot kaAutepog dopéag Slopydvwong eival To
MavenotnuLo, o HKPOTEPO Babud 25,1% (106) OtL Ba mpEMEL opyavwvovTal amo tov/th
OoUVTOVLOTH/OTpLa. TOU eKMALSEUTIKOU £pyou Héow Tou ME.KE.Z. (Mepipepelakd Kévrpo
Exnaidevong) padl pe to Maveniotruio, kot akoAouBoUv oL poTIunoels pe 21,8% (92) ano
Tov/Tn ouvtovioth/otpla eknaidevong, 3,3% (14) tov/tn dtevBuvtr/vipla Tou oxoAeiou Kal
2,4% (10) tov/tn ouvtoviot/otpla padl e tov/tn SievBuvtn/vrpla.

Nivakag 3. Qopéag opyavwong EMIUOPOWTLIKWY CEULVAPLWV

Molog Bewpeite OtL eival o kaAUTEPOC dopEag i
MPOCWNMO  yl TNV  opyavwon Tétowv N %
oEpwvapiwy;

AteuBuvtng — YodleuBuvtng oXoALKAG

povadag 14 33
Juvtoviotng Ekmawdeutikol Epyou (MEKEZ) 92 21,8
Mavemniotn Lo 190 45,0
| Juvtoviotng (MEKEZ)-MNavemniotruLo | 106 | 25,1
Juvtoviotig (MEKEZ) 10 54
AteuBuvtng/YrmodleuBuvtng ’
ANo 10 2,4
Z0volo 422 100,0
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Q¢ mpog Tov xapaktnpa tng empopdwon (Mivakag 4) ou ekmaitdeutikol tou Selypatog
umnootnpilouv pe mMooootd 64% (270) otL n emuopdwon/kataption ywa thv 4IR katl tnv
teEXvoloyia Ba TpEMEL va €XEL TIPOALPETIKO XAPAKTAPA evw yla to 36% (152) va €xel
UTTOXPEWTLKO XOPAKTHPA.

Nivakag 4. Xapaktripag eMUopdwong-KatapTLong

TL xapoktApa TPEMEL va E€XEL N emuopdpwon-

KOTAPTLON; N %
YTOXPEWTIKO 152 36,0
MPOoaLPETIKO 270 64,0
Zuvolo 422 100,0

Q¢ mpog tn Slapkela ¢ empopdpwon (Mivakag 5), ol epwtwpevol Bewpolv Ba MpEneL va
elval pnviaia pe mooooto 35,5% (150), e€apnviaia pe 33,6% (142) kat etnota pe 13,7% (58),
EVW NUepnota to 9% (38) kat kamota AAAn diapkela to 8,1% (34).

Nivakag 5. Alapkela eMPOpdwong

Mota Ba mpémel va eival n Stdpketd toug; N %
Huepnola 38 9,0
Mnviaia 150 35,5
E€aunviaia 142 33,6
Etnowa 58 13,7
AM\o 34 8,1
Zuvolo 422 100,0

Ooov adopd tn Begpatoroyia tng enpudpdwong (Mivakag 6), To 13,7% (58) SnAwvel veeg
texvohoyieg (T.M.E., Snuwoupyla Bivteo, animation, xprion Webex, nAsktpovikn Tagn,
Aoylopikd, k. ouv.), to 13,3% (56) avadudueveg texVOAoyieg (ELKOVIKN TPOAYHATIKOTNTA,
poumotikn, Pnolaka cuotipata, Sladiktuo tTwv mpayudatwv), to 14,7% (62) texvoloyia-
ekmaibevon (xprion g teEXvoloyiag kot tou Sladiktvou otnv ekmaibevon: pabnuarta,
S16aktikn, afloAdynon, avaAUTIKA TTPOYPAUMOTA, K.0.), TO 9,5% (40) KOWWVIKEG EMUMTWOELG
(epyoolaKkeG OXEOELS, OXECELG TwV avOpwWNwy, I{NTAHUOTO ETUKOWWVIOG Kal aodalelag,
avepyla, Yuxoloylkéc emumtwoelg), to 3,8% (16) &efotnteg (PNdLOKES, KOLVWVIKEG,
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PuxoloyIKEG, K.a.), To 1,4% (6) Bépata Sloiknong (opydvwon Kal Aettoupyia Tou oxoAeiou,
vopoBeaia), evw afloonueiwto ival otL éva peyalo mooooto 43,6% (184) dev yvwpileL n dev
amovta yla tn Bspoatoloyia mouv Ba mpémnel va KAOAUTITEL N EMUOPIWON AUTH.

Nivakag 6. Ospoatoloyia enpopdwaong yla 4" Blopnxavikr emovactoon

Mola Bepatoloyia oXETIKA HE TNV TEXVOAoyia Kal TNV 4n

Blopnyavikn Emavaotacn Ba npenet va KAAUTITEL N N %
emuopdwon;
Néec Texvoloyieg (T.M.E., Anuloupyia Bivteo, animation,

, . , 58 13,7
xprion Webex, nAektpovikr Ta€n, AOyLOULKA K. GUV.)
Avaduopeveg Texvoloyieg (ELKOVIKA TIPOYHOTIKOTNTA,
pounotikn, Yndlakd cuotiparta, dtadiktuo Twv 56 13,3
TIPAYUATWV)
Texvoloyia-Ekmaidevon (xprion tng texvoloyiag Kat Tou
Stadiktuou otnv ekmaidevon, ota padnuarta, tn dSt6aktiky, 62 14,7
Vv afloAdynon, ota avoAUTIKA TIPoypAapaTa K.a.)
Kowwvikég emunmtwoelg (EpYaoLaKEG OXECELG, OXETELG TWV
avBpwnwyv, InTApoTa eMkowvwviag, Intiuoata aodpddelag, 40 9,5
avepyloc, PUXOANOYIKEC EMUMTWOELC)
Ag€lotnteg (Pndrakég Se€lotnTeg, KOWWVIKEG Se€LloTNTEC, 16 38
PuxoloyKEG K.0L.) ’
Awoiknon (opyavwon kot Aettoupyia tou oxoAeiou, 6 14
vouoBeaia) ’
Agv E€pw/Sev amavtw 184 43,6
Zuvolo 422 100,0

Ooov adopd tov TuTo empopdwong (Mivakag 7), oL CUUUETEXOVTEC BEwpPOUV KATAAANAOTEPN
otnv mMAslovotnta toug 51,7% (218) tn pewktr) péBodo (oLyxpoveg-aolyXpoveg SPACELS UE
TLEPLOPLOHEVO aplBuod Sta {wong ouvedplwy), 26,5% (112) tnv €€ anootdcswg kat 21,6% (92)

™ duowkn/dla {wong napouaoia.
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Nivakag 7. TUmo¢ empuopdwong

Motog elvat 0 KATAAANAGTEPOG TUTIOG EMLUOPPWONG yLat

. N %
€00;

Quown napouoia 92 21,8
E€ amootdoswg 112 26,5
Mektr néBodog (oUYXPOVEC - aoUyxpoveg SPACELG KO

. . . . 218 51,7
TIEPLOPLOUEVOG aplOUOg Sla {wong ocuvedpLwv)
ZUvolo 422 100,0

4.3 SUCKETIOELC EMLUOPPWONG UE SNUOYPAPLKE/ETTOYYEAUNTIKG XAPOUKTNPLOTIKA

o Tov €AEyX0 TNG CUOXETLONG TWV SnUoypadIKwV XapaKTnpLoTikwy (PpUAo, £Tn unnpeoiag,
npocBOeteg omoudeg, eminedo TMNE, oxéon epyaciag/1S10TNTA TWV CUMUETEXOVTIWV HUE TLC
QMAVINACEL TOUG yla TNV empuopdwon (pHabnuata kol onuooia emipopowong, dopéa
opyavwong, xapaktnpa, Stapkela, Ogpatoloyia kot TUTIOG EMPOPGWONG-KATAPTLONG YLoL TNV
4IR) mpaypatonolOnke o pUn TMAPAUETPIKOG EAEyX0C¢ cuoxEtiong Mann-Whitney U ywa tn
ouykplon 8U0 UTIOOUAdWY Kal O N TIOPAUETPLKOG EAeyxog ouayEtiong Kruskal-Wallis H yua
TN oUYKPLON TWV HECWV OPWV TIEPLOCOTEPWV OO SUO0 UTIOOUASWV Tou Selypatog, Le entimedo
OTATLOTIKN G onuavtikotntag a=0.05 (5%, p<0,05).

JUOYETION UE PUAO

O éAeyxo¢ Mann-Whitney U katadelkvUel otaTloTikAd onuaviky Oiadopd [U(152,
270)=23064,000, p=0,027)] tou pUAou pe tn Sldpkela tTNG empopdwonc (Mpadnua 1). Ot
yuvaikeg elval meploootepo BOetikég (mean rank=220,92) oe OAeg TG TOAVEG XPOVIKEG
Slapkeleg empopdwonc (Huepnowa, Mnviaia, E€apnviaia, Etriola, AANO) Kal Kuplwg otnv
emupopdwon SLAPKELOG EVOC EEAUNVOU CUYKPLTIKA HE Toug avépeg (mean rank=194,76). O
€AEYXOC OCUOXETLONG TOU GUAOU HE AANEG TAPAUETPOUC TNG EMUOPPWONG dev KaTadELKVUEL
ONUOVTIKEG OTATLOTIKA SLadopEC.

MN=270 M =152
Mean Rank =22092 |[Mean Rank=18476

ool
08
09
0r
0z
0z
0r
08
08

ool
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Ipa@nua 1. Zucyx£étion SLAPKELAC EMIUOPPWONC UE PUAO

JUCXETION UE €TN UtnpETiac

O €Aeyxog Kruskal-Wallis H §gv katadelkvUEL ONUAVTIKEG OTATIOTIKA SLAPOPEG e KATIOLO ATTO
TIG TTOPAPETPOUC TNG eMpOpPwong (p>0,05).

JUOYETION UE TTPOOIETEC OMOUSEC

O €Aeyxog ouoxétiong Kruskal-Wallis H katadelkvUel onUavTKr oTATIOTIKA Stadopd [x2
(3)=11,562, p=0,009<0,05] pe tn onuacia tn¢ empopdwaong yia tnv 4IR. Oool Sev £xouv
nMpocBeteg omoudéc | €xouv TAPAKOAOUONOEL HOVO EMIHOPOWTIKA TIPOYPAUHATOL,
ouudwvouv oe peyoAUtepo Pabud (mean rank=224,88) oe oxéon He 6ooug SlaBEtouv
peTamtuxlako (mean rank=207,59) kat pe ocoug SlaBétouv 2° mruxio AEI/TEI (mean
rank=198,50) otL n enmpuopdwon oe Bépata mou amtovtal tou ediov g 4IR eival onuavtikn
yta tn SouAsla toug (Fpadnua 2). O EAeyxog CUCXETLONG TWV TTPOCOETWY OTIOUSWV HE AAAEC
TLAPOUETPOUG TNG EMIUOPpPWONG SV KATASELKVUEL ONUAVTIKEG OTATLOTIKA SLadopEg.

MeTarTTuyiakd ATThw pa
20753

Aeltepa TTuyio AEITEI BAAD
198,50 224 88

AibakTopiggfAimhw pa
208,09

lpapnua 2. SUcYETION onuacia EMUOPPWONC yLa 4n Blounyavikn emavaotaon Ue
TTPOOVETEC OMOUSES

Juoxetion ue eninebdo TrE

O €\eyyog cuoxetiong Kruskal-Wallis H katadelkvOeL: o) Znuaviikr otatiotika dtadopa [x2
(3)=26,164, p=0,000<0,05] pe ™ onuaocia Tng empopdwaong yia tnv 4IR. Oool €xouv Kavel A’
eninedo cupdwvouv oe peyaAlTtepo PBabuod (mean rank=232,41) o oxéon e OOOUC EXOUV
kavel B' Emimedo (mean rank=203,82) kalL pe 6ooug €xouv kavel Moodle/Ecdl (mean
rank=206,31) O0tL n enpoppwon o B£pata mou amtovrtal Tou tediov TG 4IR sival onuavtikn
yla tn Soulelad toug (Mpadnua 3).
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B Etimedo
203,82

Moodle, Ecdl
206,31

. ]

KaBahou
198 50

Tpapnua 3. Suoxetion enunédou TIE pe tn onuaocia tne emuopewaons yLla tnv 4n
Blounxavikn emavaotoon

B) Inuavtikn ototwotika Swadopd [x2 (3)=24,367, p=0,000<0,05] pe TOV TUTO TNG
emuopodwong. Ocol €xouv kavel To A" Eminedo cupdwvouv oe UKpoTEPO Babuod (mean
rank=168,48) o oxéon pe 6ooug Kavel To B’ Eminedo (mean rank=229,07) kal pe 660ug £XOuv
kavel Moodle/Ecdl (mean rank=228,83) otL 0 kataAnAdTEPOG TUTOG EMLMOPpPWONG elval n
HELKT MEB0SOG (oLyxpoveC-aoUyXpoveC SPACEL Kal TEPLOPLOPEVOC aplOuog o {wong
ouvebdpuwv) (Mpadpnua 4).

Maodle, Ecdl
228 83

A'ETTiedo KaBohou
16848 184 83
L)

B'Emimeda”
229,07
2

papnua 4. Suoyétion enutédou TIE e TOV TUTTO TNG ETTLUOPPWONG

JUOXETLON UE OXEDN EPYAOIOC

O £Aeyxoc ouoyxétiong Kruskal-Wallis H katadelkvUeL: a) InUavTikr oTatlotikn dtadopd Ue
Tov popéa opyavwong empopdwTIKwY oepvapiwy [x2(2)=8,458, p=0,015<0,05]. Ot povipot
oupdwvolv Alyotepo (mean rank=200,98) OUyYKPLTIKA HE TOug AvamAnpwtég (mean
rank=233,61) kat tov AeuBuvt (mean rank=240,18) otL KaAUTEPOG HOpPENG OpPyAVWONG
ETMUOPPWTLKWV OepLVapiwv eival to Navemotiulo (Fpadnua 5).
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LiguBuvtrighvipia/YmrodieuBuvirig/ipia
240,18 e .p e

TS Mévipogin
200,98

AvattAnpw gefpia
233,61

Tpawnua 5. SUCYETION OXEON EPYATING UE POPEQ OPYAVWONG ETILUOPPWTNG

B) ZInuavtiki otatwotiky OSladopd pe Tt Slapkela NG empopdwons [x2(2)=6,586,
p=0,038<0,05]. O AteuBuvtic/Ynodievbuvtig ocupdwvel oe peyalutepo PBabuod (mean
rank=244,46) OUYKPLTIKA HE TOUC avomAnpwtéc (mean rank=190,08) otL n Sldpkela NG
emuopodwong Ba npémnel va eival e€apnviaia (Fpadnua 6).

LiguBuvinghvpralYadieuBuving/rpia
LIPS nevip! ne/tp

Mowvipagin
21143

Avarihnpw gaefpio
190,08

lpa@nua 6. ZUcxETLon OxEoN Epyaoiac UE SLOPKELX ETTLUOPPWONG
Y) Znuavtikn otatotikn Stadopd Slamiotwvetal otn Bepatoloyia entpopdwong yia tnv 41R
[x2(2)=11,492, p=0,003<0,05]. OL poOviwoL cuudwvouv oe HeyaAltepo Babud (mean
rank=221,55) ocuykpttikd pe tov AleuBuvtr)/YmobieuBuvty (mean rank=162,10) otL Sev
yvwpilouv mola Bspatoloyia oXETIKA Pe TNV TexVoAoyia Kot TV 4IR Ba mpeEmel va KAAUTITEL N
emuopodwon (Fpadnua 7).
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Tpa@nua 7. Zucxetion oxéon epyaociac ue Geparoloyia emiuopewaonc yio 4n Blounxavikn
enavaotaon

5. ZuiAtnon

ZKOTIOG TNG Ttapoloag €pguvag ATav n Slepelivnon Twv aVTIAAPEWY KAl N AmoTUNWon TwV
EKTIOULOEVUTIKWV QVOYKWVY TwV ekmatdeutikwy t¢ A.E. tng N.A.E ywa tnv empdpdpwon Kot
Kataption otnv 4" Blopnxavikn enavaoctacn. Ocov adopd ta Snuoypadikd/emnayyeApaTika
XOPOAKTNPLOTLIKA TWV EPWTNOEVTWY, N MAElovVOTNTA Elval yuvaikes (64%), To 53,8% aviKeL oTtnVv
nAwLokn katnyopia 41-55 etwv, 10 73,5% €xel mMpoOoOeteq OMOUBEC (UETATTUXLOKO,
S18aktoplkod, 2° mtuxio AEI/TEI), to 70,1% eival povipol, 1o 69,6% €xeL 16 £tn Kol Avw
unnpeciog kot to 82,9% €xeL yvwoelg TIME (A kot B entinedo).

Ixedov Olol oL ekmaldeutikol Tou delypatog (93,8%) Bewpolv onUavTKn yla T SOUAELA TOUG
NV empdpodwon ywa tnv 4IR, evw otnv mAelovotnTd Toug (51,2%) SnAwvouyv otL Sev €xouv
napakoAouvBOnoel EMIHOPPWTIKEG  SpaoTnNPLOTNTEG/HaBrpaTo. TN  OCUVIPUTTIKY TOUC
mAeloPndia (93,8%) Bewpouv OtL n empudpdwon yia tnv 4IR elvat onpavtikn yio tn Souleld
TOuG. Avaloya €lval Kol Ta EUPAUATA AVTIOTOWNG €peuvag o ekmaldeuTikoug tng M. E
(Mavaywtomoulog, 2021). Eniong, og peyaAo mocooto (45%) miotelouv OTL 0 KOAUTEPOG
dopéag yla tnv opydvwon ogpwvopiwv ya tnv 4IR eival to Mavenotuo, evw to 25%
Bewpolv w¢ KaAUTEPO ¢GopEa 1 MPOCWIO YLO TNV OPYyAVWON TETOLWV CEULVOPLWV TOV
Yuvtovioty (MEKEX) oe ouvepyacia pe 1o Mavemiotiplo. Zuvenmwg, otov Babuod mou
EUIMLOTEVOVTOL WG EYKUPOTEPN TINYN YVWONE KUPLWE TO TIAVETLOTAMLO, £(val GNUOVTIKO Vol
600¢el blaitepn €udacn otnv mavemiotnulakn madaywylki, wote va aflomolnbolv pe
KPLTIKO KOl OMOTEAECUATIKO TpoTo edappoyeg tng 41P (Kapayiavvn, 2018- Kedpaka, 2020-
MauAn-Koppé & AsguBeplwtou, 2020- Toka & Gioti, 2021, 2022). H mAelovotnta (64%) Twv
EPWTWHEVWVY UTIOOTNPileL OTL N emipdpdwon Ba mMpEMeL va elval TPOALPETIKI, EVW To 68,1%
QUTWV TIPOTLUA N SLAPKELA TNE VO KUPOVETAL ATt €éva uiva €wg eva e€aunvo. EmumAéov, otnv
mAsloPnoia toug (51,7%) mpoteivouv w¢ KATAAANAOTEPO TUTIO EMIUOPPWONG TN UELKTA
HEB0BSO (oLYXPOVEG-AOUYXPOVEG SPACELG KL TIEPLOPLOUEVOG aplBUOC Sla {wong cuvedpLwv).
EmunpdoBeta, oL ekmatdeutikol wg eVAAKOL €xouv TANBOG KOWWVIKWY POAWV  Kal
UTIOXPEWOEWV, ETIOUEVWC, OL PNTA EKPPACHUEVEG ETLUOPPWTIKEG TOUG OVAYKEG Bal TIPETEL vaL
amoteAovv T Pdaon Tou OXeSLAOHOU TWV TPOYPAUHUATWY TOUG, TIPOKELUEVOU va
LoxuporotnBouv ta KivnTpd ToUG KAl VOl LLEYLOTOTIONBOEL TO TOOO0OTO EUNMPOOETNC CUUUETOXNG
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HE BeTIKA amoteAéopata Onwg Slamiotwvetal o€ cuvadeig Epeuveg (KOpNg K. ouv.- MauvAn-
Kopp£ & AeuBeplwtou, 2021- Toka & Gioti, 2022).

Avadopikd pe tn Begpatoloyia tng empopdwong ya tnv 4IR, éva peyaio pEpog (41,7%)
TIPOTLUA aUTh va KoAUTITEL B€pata vewv texvoloywwv (T.M.E., Snuoupyia Bivteo, animation,
xpnon Webex, nAektpovikr TA€n, AOYLOULIKA, K. GUV.), aVaSUOUEVWV TEXVOAOYLWV (ELKOVIKN
TIPAYUATIKOTNTA, POUMOTIKA, Yndlakd ocuotipata, Oladiktuo Twv TPAYUATWY) Kol
texvoloyia ekmaidsuong (xprion tng texvoloyiag kat tou Sladiktiou otnv ekmaidevon, ota
panuoata, T SI8aKTIKN, TNV afloAdyNnaon, oTa AVAAUTIKA TTPOYPA AT K. ouv.). To ebpnua
QUTO emIBeBALWVEL TNV AVAYKN EEOLKELWONG TWV EKTTALOEUTIKWYV HE VEX Epyaleia Ta omoia Ba
umootnpifouv TN HABNOoN TwvV HABNTWV TOUG KAl cuVaVTATAL 0€ TTOAEG ocuvadeic LEAETEG
(Alakrash et al., 2021- Hamat & Hassan, 2019- Klarner et al., 2018 Mavaywwtonoulog, 2021).
To 14,7% twv epwtnBEVTWY eMBUUEL N Bepatoloyia va KAAUTITEL BEUATA VLA TIG KOWVWVLKEG
ETUMTWOELC (EPYACLAKEG OXEOELG, OXEOELC TWV avOpwnwy, {nTrHaATa EMKOWVWVIAC, {NTAMOTO
aodaAelag, avepylog, PUXOAOYIKEC ETUMTTWOELS), ETLGUAAEELC OL OTIOLEG EMIONaivovTOL Kol
otn oxetikn BiBAoypadia (Battashi et al., 2021- Jamaludin et al., 2020- Mogos et al., 2018:
Sung, 2018), ti¢ avaykaieg deflotnteg mou amattouvtal (PndLakég Se€LOTNTES, KOWVWVIKES
be€lotnteg, Puxoloyikég k.a.) (Heriyando et al., 2019) r} B€pata Stoiknong Toug oxoAeiou.
Afloonpueiwto eival ot éva 43,6%, 6ev yvwpilouv 1 v amavioUv KATOLO CUYKEKPLUEVN
Bepatoloyia. Onwc SLATLOTWVOULE OL TIPOTLUNOELG TOUG EUTTEPLEXOUV TOMELC paBnong mou
nipokpivel to Educ4, av kat n mAsoPndia Toug SNAWVEL OTL elval eVIEAWG AVEEOLIKELWTOL PE
Bepatikég mou adopouv tn 4IP. Avaloya gival kat Ta euprpata Epguvag (MavaylwtonouAog,
2021) mou vAomotnBnke og ekmaldeutikoug tng M.E. tng M.A.E. Avtiotolxa, ival Ta eupnupata
Twv Mmpatiton K.a (2003) cupdwva e Ta omola oL eKTTALSEUTIKOL TTILOTEVOUV OTLN XPHOoN TWV
T.MN.E. eivat avaykaio otnv ekmatdeutikn dtadikaoia kot emBupolv va pabouv meplocotepa
HEoa amo pia cuvexL{OpeEVN KaTApTLOoN.

AvadOopLKA LE TIC CUCXETIOELG TWV SNUOYPAPLKWV/ETTOYYEAUATIKWY XAPOKTNPLOTIKWY (HUAO,
NPOOBETEG OTIOUSEG, epyaciakn oxéon/18Lotnta, £tn uninpeoiag, eninedo onovdwv TME) Twv
EPWTNOEVTIWV HE TIG MOPAUETPOUG ETLHOPPwWONG vy tnv 4IR (pabruata kat cnuaocia
emuopdwong, dopéag opyavwong, xopoktipag, Oldpkela, Bepatoloyia Kal TUTOG
ETUUOPDWONG) KATASELKVUOVTAL CNUAVTLKEG OTATIOTIKA SLaPOPEC. TUYKEKPLUEVAL:

o) IXETIKA e To GUAO Kal Tn SLapKeLa eEMUOPDWONG, Ol YUVAIKEG Elval TTEPLOCOTEPO BETIKEC
(mean rank=220,92) amd toug avdpe¢ (mean rank=194,76) ywa e€apnviaia Sldpkela

emuopdwonc.

B) Avadopikd pe TIc TPOoBEeTeC OMOUSEC KOl TN onuacia Tng emuopdwaong, 6ooL Sev €xouv
npocBeteg omoudéc 1 €xouv TAPAKOAOUONAOEL HOVO EMIUOPOWTIKA TIPOYPAUUATA,
oupdwvouV MepLocOTePO (mean rank=224,88) o oX€on LE GOOUC £XOUV LETATITUXLAKO (Mean
rank=207,59) 1} 20 mtuxio AEI/TEl (mean rank=198,50) otL n empudpdpwon o BEpata mou
arntovtal tou nediou NG 4IR givat onuavtikn yla tn So0UAELd Toug. QG TPOG TNV onpacia tng
EMUOpdWONG T euprpata cuvadouv pe autd tng Tayxa (2020) cupdwva pe Ta omoia n
avAyKn yLa empopdwon oe eKMAlSEUTIKOUC TTOU SeV £XOUV UETATITUXLAKO £lval peyalUtepn
O€ OX£0N HE eKTTALOEUTIKOUC TTOU £XOUV UETOTTTUXLAKO.

y) Q¢ mpog TNV epyaclokny oxéon/iSlotnta Kal tov Gopéa opyavwaong EMLUOPPWTIKWY
oepwapiwy, ol povipol cupdwvolv Alyotepo (mean rank=200,98) oe ox€on HE TOUG
avamAnpwtéc [ tov AleuBuvtr) OTL KaAutepog ¢opéag opyavwong EMLUOPOWTIKWY
oepwapiwv eival to Navemotiulo. Emiong, 6cov adopd tn Slapkela emipdpdpwonc, o
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AlevBuvtng ocupdwvel oe peyalutepo Babuod (mean rank=244,46) oe oxéon HE TOUG
avarmAnpwtég (mean rank=190,08) otL n dldpkela TN empuopdpwonc Ba mpemel va eival
efapnviaia. TEAog, avadopika pe tn Bepatoroyia TG emipudpdwong, ol pévipoL cupudwvouy
o€ peyaAutepo Babuod (mean rank=221,55) cuykpultika pe tov AteuBuvtr (mean rank=162,10)
otL ev yvwpilouv mola Bepatoloyia oXeTIKA Ue TNV TeXvoloyia kal tnv 4IR Ba mpémel va
KQAUTITEL N EMIUOPPWON.

8) IXeTKA Pe Ta £TN UTnpeoiag Sev BPEBNKAV ONUAVTIKEG OTATIOTIKA SladopEC Ue KAToLa
OO TLC TTAPAUETPOUC YL TNV EMLUOpPwon yla Tnv 4IR.

€) Avadopikd pe to eminedo omoudwv otig T.M.E.,, PpEOnkav ONUOVIIKEG OTOTLOTIKA
Slapopeg pe tn onuacia tng empopdpwonc. Oool €xouv kavel A" Eminedo, cupdwvouv
neploootepo (mean rank=232,41) o oxéon pe 60oug £xouv kavel B Emtinedo 1 Moodle/Ecdl
(mean rank=206,31) otL n emuopdwon o Bépata mou amtovral tou nediouv tnG 4IR kaL tng
TEXVOAOYLOC €lval onpavTikn yia tn SouAeld toug. Ta euprpata autda dtadopormnolovvtal ano
auTA TNG €peuvag TG Taxa (2020) otnv omoia ot ekmaldeutikol pe mruxio MAnpodopLkng
ekppalouv oe peyalutepo Babuo BTk oTtAon Ot OXEON HE TOUG EKMOLOEUTIKOUC TIOU
StaB€touv AAAn popodn motomnoinong otig T.MN.E. 4 dev SltaBétouv kaBoAou yvwon yla ta
od€AN Kal tnv TpocBacn OTIC VEEG TeXVOAOYleG. AuTtO, evdeXOUEVwG, va odelAeTal OTO
EMelpa PNdLOKAG ETAPKELAG TWV CUMUETEXOVIWV Ue Tiotonmoinon A" emumédou T.MLE.
OUYKPLTIKA UE OOOUG €xouv miotomoinon B’ emutédou 13 Moodle kat avayvwpilouv oe
HeyaAUTEPO BaBUO TNV avaykn yla empopdpwaon o BEpata PndLlakng TEXVoAoylag. IXETIKA
HE ToV TUTIO TNG empudpdwong, 6ool €xouv kKavel A’ Eminedo, oupudwvolv Alyotepo (mean
rank=168,48) o€ oxéon pe 6ooug €xouv kavel B Eninedo 1 Moodle/Ecdl (mean rank=228,83)
OTL 0 KATAAANAGTEPOC TUTIOG EMUOPPWONG lval n HeKTr HEBodog (oUyXpoveEG-aoUYXPOVEG
OpACELG KL TIEPLOPLOUEVOC aplBuog Sta {wong cuvedplwy).

6. Zupnepacpata-Npotacelg

H mnapoloa é£peuva KotodelkvUeL OTL Ol OUMPUETEXOVIEC EKTMALOEUTIKOL  €XOUV
mapokoAouBnosl oe pKPO BaBuo pabnuata empopdwaong OXETIKA Ue TV 4" Blopnxovikn
EMAVAOTOON KAl TEXVOAOyla UE QmOTEAeopa va pnv yvwpilouv oe peyddo PBabuo to
TLEPLEXOUEVO TNG KAL TG ETUKEIUEVEG LEANOVTIKEC aAAAYEC TTOU aUTH Ba TIPOKAAECEL KL OTOV
XWPO TNG ekmaidevong. Qotooo, BewpolV CNUAVTLIKN Yla TO EKMALSEUTIKO TOUG £pYO TNV
empopdwon toug oto nedio tng 4IR. Katd tn yvwpn Toug, TNV opyavwaon Twv eMLUopPWTIKWY
Spacewv Ba mpénel va avohappavel kupiwg to MAVEMIOTAUIO O Cuvepyaoia HE TOV
ocuvtovioth eknaideuong unod tnv atyida tou ME.KE.Z. O xapaktipag tne enpopdwons Ba
TIPETEL VAL €lVOL TPOALPETIKOG Pe e€aunvn Sldapkela. Avadoplkd pe tn Bepatoloyia tng
eMUOpdwonG Eva peyaho pEpog tou Selypartog Sev eivat og B€on va tnv MPoodLoploEl, EVw
€Va ULKPOTEPO HEPOC evlladEpetal yla BEpata VEwV PndloKwv TEXVOAOYLWV Kal TNV
epapuoyy toug otn Odaktiky mpaén. H Tmpaypatomoinon Twv  EMIUOPOWTIKWY
TIPOYPAUUATWY Ba Tpémel va yivetal pe tn petkti pEbodo cuvdualovrag tn Sta {wong Kot
NV €€ amootaoswg ekmaideuon.

Ot ekmaldeuTIKol WG €vag amo Toug BactkoUC MUAWVECG Tou HEANOVTOC TNG VEOG YEVLAC Ba
npeneL va yvwpilouv kat va e€omAilouv pe otolyeia tnG 4IR TLg SIOAKTIKEG TOUG TIPAKTLKEG. Q¢
€k TOUTOU, N mapovoo E£peuva Ba UMOPOUOE VA OUVEIOPEPEL EVNUEPWVOVTOG TA
evéladepopeva pépn (m.x. umevBuvoug xapa&ng MOALTIKAG, otnv ekmatdeutiky Sladikaoia,
EKTIOULGEVUTIKOUG) yla TNV Kataypadr Kol amotunwaon tne Slepelivnong Twv EMIUOPOWTIKWY
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avaykwv tTwv ekmatdeutikwy A.E. yia tn Stdaktikr Toug mpaktik. EmmAgov, va cuvelodEpeL
duvnTikA otnv €vopén KoL OUCLACTLKOTIONON €VOG SLOAOYOU HETAEU TWV EKMALSEUTIKWY
BeouWV Kal TwV CUUUETEXOVTWY Popéwv Tou Ba adopd Tov MPOoPANUATIOUO OXETLKA E TOV
BaBuo koL Tov TPOMO HUE TOV Omoilo N empopdwaon otnv 4IR pmopel va HETACXNUATIOEL
KOOLEPWHEVEG TTALOAYWYIKEG KOl OLOAKTIKEG TPOOEYYLOELS, OAAQ KOL OTOV KPLTIKO TPOTO
OVTLUETWITLONG TOUC, WOTE va pnv aflomotnbolv mpog tnv KatevBuvaon avamapoywyns Twy
EKTIALSEUTIKWY KOl KOWWVIKWY oviootNTwy. MapdAAnAa, ot ekmaldeutikol Ba mpémnel va
SleukoAuvBouv otnv Ynolaki mpocPfacn otn SatBépevn yvwon Kal mAnpodopia
npowbdwvtag, mapdAAnAa, TNV LKAVOTNTA TOU UOLPACHATOC TNG Yyvwong otnv Yndlakn emnoxn
LE TNV MPOOTITLKA TNG avamtuéng piog Pndlakng aAnAeyyung, mpolnobeon tng omolag eival
n eAevBepla EkPpaong oTLG SIKTUAKES KOWVWVIEG TNG HABnong (Muwtn, 2019).

ErumA€ov, To Educd amattel mpooappoyn Twy mopadooLakwy TPOYPOUUATWY OTIOUS WY, WOTE
va talplalouv oTig mMAATPOppeC Tou Sladiktuou Twv Tpaypdatwy (1oT). Autéc ol TAATHOPHES
amoLtouV Kputiky okén, emiluon mpoPAnudtwyv, emikowwvia, opadlkr epyacia Kot
edpevpetikni okePn-6e€LotnTeC. Adyw TNG duong Tou Educd mou Baciletal otnv TEXVOAoyia,
amotteital Kawvotopia, KPLTk Kal dnuioupylkn okéPn kot n aflomoinon Twv KPLTIKWY
HOONOLOKWY TIPOCEYYIOEWV KOl OpXWV TNG ekmaidevong evnAlkwy pmopel KataAutika va
ouVelohEPEL TPOG auTh TNV KatevBuvaon. H «BeBlaocpévn» petapaon otn xprnon Yndolokwv
TEXVOAOYLWV OE GUVTOMO XPOVIKO ditaotnua Aoyw tng mavénuioag Covid-19, €6e1€e mMOANEG
naboyéveleg kol eMelpelg oe {NTAUHATO KOTAPTIONG KOl ovamtuéng Oe€lotntwv Twv
EKMOUSEVUTIKWV OTN xpron Ynolakwv TEXVOAOYLWV OTOV XWPOo TG ekmaideuvong. Asv Ba
TIPETEL VA TIOPAYVWPLOTEL OUWE OTL ATOTEAECE £VOl OUCLOOTIKO Brpa HeTaacng otn véa
Pnolakn emoxn mou dev Ba MPEMEL va UELVEL OTACLUO KAl avaglomoinTo yla TNV MEPALTEPW
euBaduvon tou Ynodlakol PHETAOXNHATIOMOU TNG ekmaibevong oe OAa ta emineda.

H éNewpn YndLakng emapkeLag LEPOUG TWV EKMALOEVUTIKWY ATIOTEAEL Eva ONUAVTLKO EUMOSLo
yla TNV elooywyn Kot aflomoinon tng VEoG TeEXVOAOYLOG OTOV XWPOo TNG ekmaidsuong. Auto
urnopel va Eemepaotel pe tov OXESLAOMO OMOAOYWV TPOYPAUUATWY oToudwv BaotkAg
eknaideuong ota A.E.l. Kol TPOypappATwV empopdwong Kol €pyactnpiwv yla Toug
EKTIOULSEVTLKOUG TNE IPAENG, Ta omoia Ba Bacilovtal otn SlepelvNON TWV EKTTOLSEUTLKWY TOUG
OVOYKWV 0TO TAALoLo TG VEAG PndLakng mpayuatikotntog tne 4ng IR, evw Ba aflomolouv tn
pueBodoloyiag Kal TG apxXEC TNG ekmaideuong evnALKwY yLa Tov oxedlaopd Kal tnv vAomoinon
toucg. OL véeg Pndlokég texvoloyieg mpoodEpouv SUVATOTNTEG YLl VEEC EKTIALOEUTLKEG,
KOLWVWVLKEG XELPADETIKEG KOl METACXNUATIOTIKEG TPOKTIKEG. Eukalpieg mou Suvntikd Ba
TIPAYLATWOOUV £Va TALSaywyLlKo opapa cUpdwva LE TO omoio n mpdoBacn otn yvwaon, TV
TEXVOAOyla KaL TNV emLoTAn Ba elvat avolytr kot eAeUBepn kat Ba uTtnpetel évav Sikalotepo
KOOHO KoL OXL TOUG TTPOVOULOUXOUC LE Baaon TNV Tagn, tnv Kataywyn, tTn $uAn n to poulo.
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MeAstwvtoag tn SLEPYAOcia TOU HETOOXNLATIOHUOU TWV EKTIOLOEVOMEVWV OE
€va ZxoAeio AeUtepng Eukaupiag

lwdavvng KESONOYAOZ?, Pépog APMAOS?

Studying the process of transformation of adult learners in a

Second Chance School
loannis KESOPOULQOS, Remos ARMAOQOS

NepiAnyn: H €peuva Slepeuvd UETAOKXNUATIONOUG SUOCAELTOUPYIKWYV avTIARPEWV Twv
ekmoOEVOUEVWY €VOG ZXOoAelou AsUtepng Eukalplog, emiblwkovtog va mpoodlopiosl To
TIOOOOTO TWV EKTALOEVOUEVWY TTIOU cuveldntomolouv ribav aAAayn, to tpodiA Toug, Toug
TOUELG METOOXNMOTIOMOU KABWC KAl TOUG TIOPAYOVTEC, E(TE €VTOC £(Tte €KTOC OXOAelou
(mpdowrna, dpaoctnplotnteg), mou cupParlouv otnv alhayr). H peAétn xpnowlomnoinoe tn
HLKTH HéBobo aflomolwvtag to Learning Activities Survey (King, 2009), mou nepthapBavel éva
EPWTNUATOAOYLO KOl ML CUVEVTEUEN, TA OmMold MPOCAPUOOTNKAV YlA TLG OAVAYKEG TNG
TIapoUoag EPEUVOG. TNV TIOOOTLKN EPEUVA CUMMETEXAV 25 eKTaLOEUOUEVOL KOL OE TTOCOOTO
60% SNAwaoav OTL cUVELSNTOMOINCAV PETACYNUATIOUOUG. TNV TTOLOTIKI £PEUVA TIHPAV KEPOC
OKTW EKTALOEVOUEVOL KOL ATtO TG CUVEVTEVEELS avadeixBnke OtL €€L at’ autoug daivetal va
TIPOXWPNOAV O UETAOXNUATIOMO aVTIANPEWY TOUC OE TOUELG OWE TA OTEPEOTUTA KOl OL
KOWWwVIKoL poAol, n kavotnta PBeAtiwong twv Se€loTATWY 08 YAWOOLKO, aplOuntikd Kot
TIANPOGDOPLKO YPOAUUOTIONO, N duvatdtnTa Katavonong tnhe YAwooog Kal SLeKmepalwong
TIPOCWTILKWY €PYACLWV (yLo Toug MOUGOUAUAVOUG EKTTALOEVOEVOUG), N cuveldnTomnoinon
™N¢ a&lag Toug Kat TNE SuvatoTtNTOC EKTIANPWONC TTPOCWTIIKWY OTOX WV, EVW HETACYNUATIONV
KOLL TN VONTLKR oUVABELA yLa TN ONUACLa TwV OTToUSwV Kot T cUUBOAN TOUG 0TNV auToyvwaoia
KOl 0TNV evioyuon tn¢ auvtomnenoibnaorg Touc.

Né€erg — KAewdLa: Metaoyxnuatilovoa pabnon, ZxoAela AsUtepng Eukatpiag, KPLTIKOG
oToxaouog, Epyaleio MaBnaolakwv ApactnpLloThTWy

Abstract: The present study aims to examine the transformation of dysfunctional
assumptions of adult learners in a Second Chance School (SCS) identifying the percentage of
learners who perceive transformation, their profile, the fields of transformation and the
factors, in and out of SCS. A mixed method study was conducted using the Learning Activities
Survey (King, 2009), which comprises a questionnaire and an interview both of which were
translated and adapted for the purposes of the current study. Twenty-five learners
participated in the survey and 60% of them perceived any kind of transformation. Eight adult
learners were further interviewed and six of them appeared to have transformed their
previous assumptions in fields as the stereotypes and the social roles, the ability to improve
their skills in lingual, numerical and computer literacy, the capability of comprehension of

1 suyypadéac avadopdc/ Corresponding author, EAAnviké Avolkto Mavemnotrpo/Hellenic Open University,
kesopoylos@yahoo.gr
2 EAANvKé Avolktd Mavemiotipo/Hellenic Open University, armaos.remos@ac.eap.gr

70


mailto:kesopoylos@yahoo.gr
mailto:armaos.remos@ac.eap.gr

ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

Greek language and processing their personal tasks (for the Muslim learners), the awareness
of their personal value and the ability to achieve personal targets. They also transformed the
habit of mind for the importance of studies and their contribution to the self-consciousness
and the reinforcement of learner’s self-confidence.

Keywords: Transformative learning, Second Chance School, critical reflection, Learning
Activities Survey

1. Ewoaywyn

Ta ZxoAela Asutepng Eukatpiag (ZAE) amo to 2000 £Xouv AIMOTEAECEL OVTLKEILEVO UEAETWY,
Tou avédeléav tn cuPoAr Toug otnv mpowdnaon tn¢ eknaidbevong evnAikwv. H ¢poitnon oto
JAE onuatodotel éva véo Eekivnua otn {wh €VOG ATOUOU TIPOodEPOVTOC VEEG EUMELPLEG KOl
epebiopata mou, uno npolmobécelg, pnopouv va odnyrnoouv oe aAlayég 6oov adopd Tov
TPOTO TIOU KATOLOG OKEPTETAL, oUpmepLdPEPETAL Kal Spa WG eKTALOEVOUEVOG, TTOATNG Kot
avBpwmog. H Stepevivnon t¢ allayng o€ €va ATOPOo Kal n cuvelodpopd tng uabnong otnv
ovamtuén TG MPOCWITLKOTNTOC TWV EKMALOEVUOUEVWVY OITOTUTIWVOVTOL OVAOAUTIKA oth Bewpla
TOU PETOOXNHATIONOU 1 TNG PeTaoxnuatilovoag pabnong(Mezirow, 2007).

O 06pog petaoynuatilovoa padnon (perspective transformation) adopa otn peyain €lkova
Kol avadEPETal 0To mwe ol eVAALKoL avaBewpolv tig Sopég vorpatog (meaning structures) f
mAaiola avadopadg (Taylor, 1998). Ta teAeutaia eival autd ou kabopilouv Tov TPOTO HE TOV
orolo Katavoel kaveig tov Koopo kat tpodlabetouy Tig mpoodokieg Tou KaBwg Kal To mwe Ba
vonuatodoTnoEL TIG eunelpieg Tou (Mezirow, 2007). Ta mAaiola avadopdg péca amo tig Suo
Sl00TAOELG TOUG, TO VONUATIKA cUVOAQ-Bewpnoelg (meaning perspectives) Kot Ta VonUoTka
oxnuata (meaning schemes) mapéxouv TO00 TA YEVIKA KPLTAPLA yla TNV afloAdynon Twv
KOTOOTACEWV KoL TNV avaAoyn mpoooapuoyn tnhe cupmnepidpopag (Mezirow, 1997), 600 Kal TLG
ETUUEPOUG AmMOYELC KaL KPLOELS, TTOU CUVOETOUV HLa CUYKEKPLUEVN epunveia (Mezirow, 1991).

Qot600, 0 KAmola oTlyun ¢ {Wwrg TOUuG TO ATOMA BLWVOUV EUTELPIEG, T AEyOUEva
«QTIOTPOCAVATOALOTIKA SIAAUUOTA», OTa omoia n «mpotepn yvwon» Oev umopel va
TIPOOEPEL LKAVOTIOINTIKEG €ENYNOELC. AUTA N avampooopuoyn daivetal va SleukoAUveTaL
HEOW TOU KPLTIKOU otoyacuou, uag dtadlkaoiag emaveéétaong Twv TEMOOACEWY OV
OUVBOETOUV TO QVTIANTITIKO cUoTNUa evog atopou (Merriam & Caffarella, 1999). Anwtepog
OTOXO0C TNG METAaoXnUati{ovocag uadnong eival n aAdayni Twv vonTikwv cuvnBelwy (Omwg
OVOUAOTNKAV OpyoTEPA T VONUATIKA oUVOoAa), mou odnyel otnv aAlayr) tou mAalciou
avadopdg. e UETAYEVEOTEPO Kelpevd Ttou o Mezirow (2007) avadépetat otnv
KOTNYOPLOTIOINON TWV HETACYNHOTIOUWY TWV VONTIKWV OUVNOEWWV O€ E€MOXLOKOUC Kol
Babuiaia auéntikols. Méoa amd tnv TuMoAoyla Tou KPLTLkoU oToxXaopoUu, ol Suo TUToL Tou
OTOXOOMOU, €Ml TOU TEplEXOUEVOU Kal €mi tng Slepyaciag, pumopouv va odnynoouv o€
UETAOXNMOTIOUO TWV amoPewy, evw yla va eMEABEL O PETAOXNUOTIOUOG TWV VONTIKWV
ouvnBelwv TIPEMEL var evepyomolnBel kal o otoxaopuog mnt Twv napadoxwv (Mezirow 1991,
or. avad. otov Awvtlépn, 2007). O Mezirow eVOWHATWOE 0T Bewpla TOU KoL TOV GTOXOOTIKO
SldAoyo ennpeacpévog ano tov Habermas (1984), o onoiog Bewpoloe OTL, 6TavV TA ATOUA
mou ouvdlaAéyovtal Stamiotwvouv oOtL Stadwvolv, amodacilouv va ekBéoouv Ta
ETUXELPAMATA TOUC yld va CUUGWVACOUV OTNV TILO TELOTIKA avTiAnyn kal va tnv
ETUKUPWOOUV 0’ éva KAlpa apotBaiag epmiotoolvng KoL cuvaiveonc.
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H Bewpla ¢ petaocxnuatilovoag pabnong €xel peletnbel o dtadopetikd meplBaiiovta,
EKTIOULOEUTIKA KOL HUN, KE TOUC EPEUVNTEC va aoXOAoUvTal £ite HE TNV edopuoyn Twv
Slaotdcewv NG €ite pE TOUG MAPAYOVTIEG Tou TNV TpowBolv. Ocov adopd ta IxoAsia
AeUtepng Eukalplog, n Bepatoloyia twv peAetwv adopouoe TN Slepevvnon mibavwv
HUETAOYXNMOTIOUWY HECW TNG ALOONTIKAC EUMELPLAC, TOU KOWWVIKOU YPAUMOTIOHOU, TWwV
Texvoloywwv MAnpodopiag kat Emkowvwviwy Kat tng pebodou project. Mvetal aviiAnmro,
Aoutov, OtL ta ZAE amotehoUv €va Tpovoplakd mebio ywa tnv mpowdnon Tng
puetaoyxnuatilovoag padnong. O mMANBUOUOC TOUC amoTeAsital oMo avOpwWIoug Mou ylo
Sdladopoug Aoyoug eixav eykataAeipel tnv ekmaidbevon kot n ¢doitnon toug ota IAE
onuatodotel €va véo Eekivnua otn Iwn toug. Auth n emwotpodr) otnv ekmaideuvon
ouvobeletal and epebiopata Kol VEEC EUMELPIEG, TIOU, UTIO OPLOUEVEG TPOUTIODECELC,
UITOpOUV VOl 08Ny COoUV OTNV EMAVEEETAOT TWV TPOTEPWYV AVTIANPEWV Kol EVOEXOUEVWE OTNV
oavaBswpnor) Toug.

210 ouykeKkpluévo ZAE tng MNepidépetag AvatoAkng Makedoviag-Opakng n dlepevvnon twv
TOOVWVY UETAOXNUATIOMWY HE TN XPnon tou Learning Activities Survey - LAS (King, 1998)
poékuPe Kuplwg ylatl Ta teAeutaia xpovia mapouoldalel TOAU UIKPA TTooooTA SLappong
ekmodeVopEVWY, EVw TIOAAOL art’ autol¢ emAEyouV va cuveyxioouv tn $oltnaor Toug Kal oTo
AUkelo. ‘Htav, Tautoxpova, Hla eukalpia va xpnolwuomnolnBel to epyaleio oe €psuva mou
Sie€ayetal oe ZAE otnv EAAGSQ.

IKOTOG TNG mapoucag €peuvag Atav va avadeifel tn cupPoAn evog IAE otov mBavo
HUETAOYNMOTIOUO TwV SUCAELTOUPYIKWY AVTIANPEWY TWV EKTTALOEVOUEVWY UTIO TO IPLOUA TWV
Slaotacswv NG Bewplag Tou Metaoxnuatiopol tou Mezirow. Ta €PEUVNTIKA EPWTNHATA
adopovoav:

1) Notol ekmatdeuopevol, otn SLAPKELD TwV oTtoudwv Toug oto XAE, cuveldntonoinoav
aAAayEG WG TIPOG TOV TPOTO OKEWYNG, oupmepLdopAg kal SpAong TOUG KaL av val, o€
mowo Babuo;

2) Av €xouv Buwoel alayn, TL eidoug ATav auth;

3) [MoloL Tav oL TTOPAYOVTEC ELTE EVTOG £(TE €KTOC oXOA£lou (Mpoowrta, SpaoTnPLOTNTEC)
TIoU TtpokAAeaayv 1] cuvéBalav otnv alhayn;

4) Avetdptnta amod To av oL ekmaldevopevol cuveldntomoinocav oAlayn 1 OxL,
otoxalovtal KpLtika otig dtadopeg paoelg tng {wng Toug;

2. Me60oboloyia

Ma T avaykeg tng €peuvag aflomotBnke to epyadeio Learning Activities Survey (LAS), tng
Kathleen King (1998). To LAS, petadpaopévo Kal TPooaprooUEVO, €XEL SUO oToxouG: 1) va
TPOoodLOPLoEL av oL EVAALKOL EKTIALOEVUOUEVOL £XOUV CUVELSNTOTMOLNOEL LETOOXNUOTIOUO TIOU
OUVOEETOL ME TNV EKMALSEUTIKI) TOUC EUMELpla Kol 2) va Sleukpvioel TOLEG ATav ol
HaBnolakég Siepyaoieg mou ouvéBalav otnv aAlayn (King, 2009). AmoteAeital and €va
EPWTNUOTOAOYLO, HE TO OTMOLO OUYKEVTIPWVOVTOL TOOOTIKA &gdopéva, Kal amo pia
OUVEVTEUEN, HEOW TNG omoiag avaAvovtal o€ BAB0C oL AmavINOELS TOU EpWTNHATOAOYIOU.

To epwTnNUATOAOYLO amoteAeital ano Técoepa HEPN. To TPWTO HEPOG Mpoadlopilel Ta oTadla
TOU PETAOXNMATIONOU KAl {NTA armd TOUG CUUUETEXOVTEG VO TIEPLYPAOUV TNV EUMELPLA TOUC.
To Seltepo avadEpetal oOTIG HOONOLAKEC EUTIELPIEG TTOU TTPOWOOUV TOV HETACKNUATIOUO
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(King, 2009). To tpito €xEL MO OEPA EPWTACEWV TIOU OVIXVEUOUV TI( HAONGCLOKEG
6paoTnNPLOTNTEG OTIC OToleg €Aafav UEPOC Ol CUMUETEXOVTEG KOl TO TETOPTO OUAAEYEL
nmAnpodopieg yla ta dnuoypadikad xapaktnplotikd (Mezirow, 1990). To pwTnUATOAOYLO
KANONKav vo CUUMANPWOOUV NAEKTPOVIKA OAoL oL ekmaldevopevol tou IAE (N=81), evw
oUUMANPWONKAV CUVOALKA 25 EpwTNUATOAOYLA.

To &eUtepo pépocg tou epyaleiou tng King, n ouvévteuén, amoteAsital oxedov oto cUVOAS TNG
amo avol(ToU TUTIOU EPWTNACEL HE TIOPOUOLOUC QEOVEC HE TO EPWTNUATOAOYLO. ITIG
OUVEVTEUEELC ouppeTeixav okTw ekmatdevopevol. Ot €€L ekmatdeuopevol NTav SeUTEPOETELS,
evw oL dVo NTav anodoltol Tou IxoAeiou, mou twpa pottovv oto EMNAA. Adyw Tng mavénuiag
U0 ouvevtel€elg mpayuatonolOnkav S1d {wong, evw oL évte dle€nxdnoav tnAedpwvika Kot
N Kia dtadiktuakad. H avaluon twv deSopévwy Eyve e T nEB0do tn¢g Bepatikng avaluong
Katd dova evélapEpovtod.

Ooov adopd tnv emidpavelakn €yKUPOTNTA, ELvVOL KOWA OIMOSEKTO OTNV EMLOTNUOVIKN
KOWvOTNTAa Mw¢ To €pyaleio tng King peTpd tnVv €vvola TN petacxnuatilovoag padnong
(Mamayswpyiou, 2014). Oco yla TV EYKUPOTNTO TIEPLEXOUEVOU, TO EPYAAELO KAAUTITEL OAEG
TI¢ Olaotdocelg ™G Metaoxnuatilovoog pabnong omwg €xouv avadewbel amd T
BBAloypadia (Mamayswpyiou, 2014). To LAS €xeL xpnolpomnolnBel oe MOAEG £pEUVEG UE
Sladopetikovg MANBUOHOUC Kol ot OLaDOPETIKEG XPOVIKEG TEPLOSOUG, avadelkviovtag
S1d¢dopoug TUMOUC UETOOXNUATIOTIKWY EUTEPLWY. EMopévwe To epwtnuatoldylo £xel
EYKUPOTNTO EVVOLOAOYLKNG KATAOKEUNG, adoUl O AUTO AMOTUTTWVOVTAL OL LOEEC TNG Bewplag
Tou Metaoxnuatiopou (Oulouvn & Nakakng, 2011). Eniong, n eykupdtnta evioxUETAL Ao
TN Xpnolomnoinon tou peBodoAoyLkol TPLYWVLOUOU (TTOCOTIKA KoL TTOLOTLKNA TIPOCEYYLON) Kal
TN oUyKpLon Twv dedopévwv amo ta Suo epyaleia.

3. AnoteAéoparta
3.1 Moot kat kata mooco aAAadouv;

Ao toug 25 ekmaldevopevoug, 14 fRtav yuvaikeg kat 11 avépeg. Ano auvtoug ot 15 (60%) —10
yuvaikeg kat 5 avépec— dnAwvouv OtL cuveldntomnololv Kamota aAAayrn wg eKmaldeUOUEVOL.
Emiong, amd TOug OKTW TIOU TOPOXWPNOOV CUVEVTEUEN, oL €€L avtllapufdvovtal Kamola
oAayn. Mapatnpeital, Aoumov, OTL TO MOCOOTO TWV YUVALKWV TIOU SLOTMIOTWVOUV HLa
petaotpodn 6oov adopd tov eauto Toug eival peyaAutepo (10 otig 14) amt’ 6, TLTO aviioTolo
Twv avdpwv (LOALG oL 5 otoug 11). 161a elkOvVa TTAPATNPELTAL KOL OTNV TIOLOTLKH €PEUVA OTIOU
OUMMETEIXaV TIEVTE YUVAUKEG Kol TPELG AvOpeC. Kal ol TEVTIE yuVAIKEG OUVELSNTOTIOLOUV
oA\ayn og avtiBeon pe toug avdpeg, OmMou HOVOo O EvaG OO TOUG TPELG avTapPBavetol
oAAayn).

Anoé toug 15 mou dnAwoav OtL cuveldntomoinoav alhayr, LOALS TEVTE eKMALOEUOUEVOL
(téooeplg yuvaikeg kal évag avdpag) Staviouv amo £€L WG OKTW oTASLA LETACYNUATIOUOU
ocuudwva pe tov Mezirow. AAeg U0 yuvaikeg mepvolv amo Tpla Ewg TEooepa oTAdLA, EVW
ol uTtOAoLTToL OKTW arod €va ) dvo otadla.

MOALC 9 ouppeTéXovieg OnAwvouv OTL elyav MLt eumelpla TOU  AELTOUPYNOE WG
QIOTIPOCAVATOALOTIKO SIAnupa. Mo touc Tpelg (12,5%) n epmelpia auth anoteAel To Evavopa
ylava avapwtnBolv oxeTIKA e TIG avTIANPELS TOUC WG ekaLdeudpevol, ToATeG ) avBpwrol,
EVW oL UTtOAoLToL £€L (25%) avopwTLOUVTOL OXETIKA HUE TLC LOEEC TOUC YLO TOUG KOLVWVLKOUG
poOAouC.
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«[lpv maw oto ZyoAeio AeUtepnc Eukalpiog eixa dAAeC MAPAOTAOELIC A0 TO
XwpLo pou. Otav tiya oto ZyoAeio, eiba twc widave ot avipwrol, eida OtL EYouv
SLOPOPETIKEG amOYelg, ekava @LAieg. Tote avapwtndnko «TL EUACTE EUEIC
Eiuaote {wa; Aev UmopoUUE va MIAGUE KL EUElC €ToL». BAémete, eiuaote
MouoouAuavol kat onw¢ katadaBaivete, eneldn Sev katavooUue ta EAAnVIKA,
QUTO pa¢ SUOKOAEUEL O€ Karola mpayuata.» (22, yuvaika, dnuooctoc undAAniog)

IXe60V OAEC OL EKTALOEUOUEVEG TIOU OCUMMETEIXQV OTn OUVEVTEUEN avadépovtal o€
OTEPEOTUTIA TTIOU apOopoUCaV TOUC KOLWVWVIKOUC POAOUC Kal To omoia T gumodioav va
ouvexiloouv TI OTIoUSEG ToUG O ULKpOTEPN NALKia. Ta (Sl amonpooavatoALloTIKA ST
TOU TIG 0drynaoav otnv entotpodn otnv eknaideuvon Blwaoav Kal oL yuvailkeg otnv Epeuva TwWV
MaAtélou kat KouAaoulidn (2020).

«BAgmete, Ootav nuaotav UIKPoL, Ol YoVveic pac Sev UAC a@noav vo TTaUE OTO
Tuuvaoto. Tote bev mioteva ot Ba favamnyaiva oto oxoAsio.» (22, yuvaika,
énuoaotog untdAAnAocg)

«Emionc, Lou apEOEL OTL KAVW KATL YLal UEVA. AEV EXW KAVEL KATL yLa UEVA EOW Kall
38 xpovia. Npoopepa rtavra otouc aAdoug.» (24, yuvaika, dnuooiog urtaAAnioc)

Ma KATOLoUC EKTTALOEUOEVOUG TO QIMOTIPOCAVATOALOTIKO SIANUUA TTOU TOuG 08 ynoe otnv
anodacn va eyypadolv oto IxoAeio oxeTI(OTAV UE TA EMAYYEAUATIKA TOUG.

«To Ovelpo Lou Ntav va unw otnv Actuvoula. Xta 27 pou giye Byet uia mpoknpuén
yla OUVOPLOQUAOKEC Kol KATtolol iAol pou aotuvoulkol poU eiyav met OtL
evbeyouévwe da enalpvay Kal amopoitouc dnuotikou. Tote yapnka aAdd ueta
HOU KOmNKav ta Qtepa otav Euada ot Ba énalpvav ano amogolitouc Mvuvaaciou
KoL mavw. » (26, avépac, 16LwTtikoc urtaAAnAog).

H mapanavw epmepia aAAd Kol auTtEC mou akoAouBouv emiBeBalwvouv To UpnUa TNG
€peuvag tng Malkki (2011), oUudwva pe to omolo €va amonpPocavaToALoTIKO SiAnuua ou
OXETI{ETOL HE EVA TIEPLOTATLKO KPlong ot {wr EVOC avOpWITOU UMOPEL VO EVEPYOTIOL|OEL TOV
OTOXQOUO OE N €UVOIKO TEPLBAAAOV. TN CUYKEKPLUEVN TTEPLTTWON N cuveLdNnTomoinon tng
aduvaploc elpeong otaBepnc epyaaciog dev e€nyeltal amod Ta UTTAPXOVTA VONUOTIKA TTAaioLa
TWV EKTOLSEVOUEVWV KAl N EVEPYOTIOLNGN TOU OTOXOCUOU UE TN cuvVakoAouBn eyypadn oto
oXOAelo low¢ onuatodotouV pLa TTPooTAdela SLOXELPLONC TWV APVNTIKWY CUVOLOONUATWY
TIoU TIPOKOAEL aUTA N Katdotaon.

MapotL, onwc npoovadépdnkKe, EVVLA EKMALOEUOUEVOL £XOUV UL EUTELPLO TIOU TOUG KAVEL VOl
TPOPBANUATIOTOUV yLa TLG TTPONYOUUEVEG AVTIANPELS TOUG A yLa TIG LOEEC TTOU €lXaV YL TOUG
KOWVWVIKOUG pOAOUC, HOALG TEOOEPLC (16,7%) amavtouv OtL viwBouv alobruata evoxng yu
QUTEC TIG avtlAnelg. To XOUNAOG TOCOOTO TWwV EKMOLOEVOMEVWV TIOU BLOVOUV TO
OUYKEKPLUEVO oTASL0 umopet va eEnynBeil, 6cov adopd TOUAAXLOTOV TLG YUVALKEG, OO TO OTL
Bewpolv evdexopévwg OTL oL bleg dev elyav TOTE TNV €UBULVN TWV EMAOYWV TOUC, aAAQ
QVayKAOTNKAV va CURMOPPwWOOUV 0TI QImMALTAOEL] TWV YOVEWV N TWV OLKOYEVELOKWY
UTIOXPEWOEWV.

MOALg mévte ekmaideuodpevol (20,8%) ouveldntomowolv OtL 6ev CUUPWVOUV HE TLG
TiponyoUeVEC avTIAAYPELS TOUC 1) HE TIC MPOCOSOKIEC TWV KOWWVIKWV pOoAwv, adol BERala
TIEPACAV oo TO 0TASLO0 TNG KPLTIKAG afloAdynong toug. AAAoL o ekmatdeuopevol (8,3%)
aImavVToUV NMwg e€akoAouBouv va oUUPWVOUV LE TIG TTPONYOUUEVEC AVTIANYPELS TOUC, EVW OL
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urtohourol dev eméle€av kapia ano tig SUo mpotaoelg, lowg ylati dev katdlaBav To vonua
NG EPWTNONG.

MNapotl, onwg daivetal TOG0O amd TNV TOCOTIKA 000 KOL amd TNV TIOLOTIK avAAuon, ol
OUUPETEXOVTEG Slvouv TTOAU HeyAAn onpacio otnv UTOOTNPLEN TWV CUVEKTTALOEUOUEVWY
TOUG, €vtoUuTolg MOALG Tévie art’ autoug (20,8%) SnAwvouv OTO EPWTNUATOAOYLO OTL
oulATnoav LE TOUC CUMMOONTEG TOuC Kal Slamiotwaoav OTL Kal auTol avapwtidnkav yla Tig
avtAnPeLg toug. BEPBala, €8KA Yyl TOUG LOUGOUARAVOUC ekmatdeuopevouc n aduvauia
KATOVONOoNG TNG YAwooog armoteAel TpoxomeSn, TOUAGXLOTOV TOUC TIPWTOUC UNVeG dpoltnong,
ylot CUMPETOXN o€ omolodnmote Staloyo. To mpoBAnUa aviodTNTAG HETAEY TWV OTOUWY TIOU
Ta{pvouVv LEPOG OTOV OTOXAOTLKO SLAAOYO ElXaV EMLONUAVEL OTNV KPLTIKI TOuG oL Belenky kat
Stanton (2000).

Entd ano toug 25 ekmaldeUOUEVOUG TTOU CUMPETELYOV OTNV TOCOTLKN €peuva SnAwvouv oOtL
TMEPOOAV TO OTASLO KATA TO omoio okEPtnkav va Spacouv pe evav SladopeTikd Tpomo art’
autov mou cuvnBav, o omolog va talpldlet pe TG véeg avtAnPels tous. Ooov adopd tnv
TIOLOTLKI €PEUVA, VLA TNV EKTTALSEVOUEVN 22 OL TPWTOL UAVEC ATAV tEploS0C MPOCAPLIOYNC.

«Méxpt Tic Stakomég Twv Xplotouyevwwwvy Sev eixa onkwoel to xépt pou. Otav
EMPETIE va MW KATL 1) 0TV KATaAdBava KATl, yeAoUuoo Ko ol CUUUOBNTEG LoU
EAeyav «autn n koméda maAl yedasl, apa katadaBe.» (22, yuvaika, Snudoia
urtaAAnAoc)

MNa tnv eknawdevopevn 27, mou ouveyilel oto EMAA, to mpoypaupa Spdong eival mio
HOKpoTpoOBeapo.

«Eyw amo tnv mpwtn otyun nou niya oto JAE eiya oto puaAo pou va ocuveyiow
kot va @etaow otn NoonAeutikn. Eiuotw ouveldntomoinuévn.» (27, yuvaika,
16Lwtikn urntaAAnAog)

QG MPOC TNV QMOKTNON YVWOEWV Kol Se€LOTATWY, cadws TPOKELTAL IO TO TILO SNUODIAEC
otadlo, adol SnAwvouv OTL MEPACAV QMO AUTO OL ULooL amd TOUC CUMMETEXOVIEC OTNV
TIOoOTLKNA €pguva (50%). Ko oTnv oLoTLKA €pguva OUWG oL EKTTALSEVOEVOL avadEPOVTAL OTN
OUYKEKPLUEVN Sladikaoia. OL meplocotepol avadépovtal otn BEATIWOT TOUG OTOV YAWCGLKO
Kol TTANPOGOPLKO YPAUUATLOUO.

«Na mapadeyua, iya tpoBAnua ue tnv opBoypapia kat Twpa BAETwW OTL Eyw
BeAtiwUel... H tnAeknaibevon ue Bonlnaoe otnv aldayn, ylati, onw¢ oac ina,
Jedw va padaivw kot atodavouol mepnEavVn mou UITOPECA VA TA KATOPEQW LUE
Tov urmtoAoytoth. MEotnka yia va uadw KAmoLo TpayuUoTo AVayKOOTIKA KoL UTO
Uou apece.» (24, yuvaika, dnuooto¢ urtaAAnAoc)

EMTd oUUUETEXOVTEG OTNV TTOCOTIKA €pguva, dnAadn to 29,2%, dnAwvouv OTL Mépacayv amod
TO O0TASL0 TNG SOKLUNAC TWV VEWV POAWV OTNV KABNUEPLVOTNTA TOUC. TO CUYKEKPLUEVO OTASLO
Blwvel n ekmatdevopevn 28 6oov adopd TIG OXECELS LUE TLG KOPEG TNG.

«[ptv, otav uou EAeyav KATL oL KOPEC OV UE TO omoio 8€ ouupwvouoa, pwvalo
kateudeiav. Twpa, OTAV LOU TO AEVE, AMAVTAW «KOAd, KAAQ», TO OKEQPTOUAL KOl
ewvalw ueta (yélia).» (28, yuvaika, dnuootoc urtaAAnioc)

MOALG TPELC QMO TOUC OCUUUETEXOVTIEG OTNV TIOOOTIKN €peuva  avaAoyilovtal yla TIC
avTLOpACELG TTOU TIPOKAAEC AV OL VEOL TPOTOL Spdang kat cupnepldpopdg Touc. Onwe daivetat
oo to mototika Sedopéva n avatpododotnon Aappavetal Kuplwg amd To OLKOYEVELAKO N TO
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kS mepBarov. Qotooo, Ta BeTIKA oYXOALa, TTOU EVIOXUOUV TNV QUTONENOIONOoN, Unopet
va £pBouv Kal arnod To oXoALKO TepBAAAOV.

«Ooov apopa to nw¢ avtédpaoav otav éekivnoa to oyoAeio, atnv apyn n adeppn
UOU yeAoUoe. Meta OUwC HoU EAEye va unv ta mopatnow..» (28, yuvaika,
énuoaotog untdAAnAog)

«Twpa moAAoi kadnyntég LoU AEve OTL el apLotn. ZUYKEKPLUEVQ, 0TV EKOVO TN
UETAKOULON Kal Ba elya KATOLEG amoudoieg, evnuépwaoa tov Sdievduvtn ott da
OTEAVW TIC QOKNOEIC KAl QUTOC UE KaUINOUXOOE AEyovtac OTL Qv UTTHPXE
onuatopopog, da éB8alav sueva. Xapnka.» (25, yuvaike, avepyn)

OL 8 armod Toug 25 CUMHETEXOVTEC QTOVTOUV OTL EVOWUATWOOV TIE VEEC QVTIANPELG KoL TOUG
Kawvouploug poloug otn wr toug. Onwg daivetal amod tnv MOLOTIKA €peuva, n edpappoyn
TOUG YilveTal otnv KABNUEPLVOTNTA TWV CUUUETEXOVTWYV OAAA KOL OTI( OXEOCELS HE TOUG
OLKELOUC TOUC.

«[lptv, otav miyaiwva oto kouuwtiplo n oto KEM yla va mapw Kamolo xapti,
@oBououvv ott o untaAAndoc Sa ue pwtnoet katl ki eyw 6 Ba unopéow vo
artavtiow. Aoy, dev €yw auto t0 POBO. TPEYw ylo va KAVW HOVN UOU TIC
OOUAEIEC LUOU KOl T KATAPEPVW. AV Umopw va kavw oAAiwe.» (22, yuvaika,
énuoaotog untdAAnAocg)

«lptv bev okeptououv T EAeya. MAEov okEpToual mptv uAnow.» (28, yuvaika,
énuoaotog untdAAnAog)

3.2 Q¢ npog Tt aAAalouv;

Apketol amnod toug ekmaldeuopuevous avadEpovtal 0Tn cUUPBOAN TOU OXOAELOU OTNV QVATTTUEN
TWV 8€€LOTATWV TOUG 0TOV YAWOOLKO KAl aplOUNTIKO YPOULUATIOMO.

«MaSaues moAda npayuata ekei. Eyw bev néepa va kavw mnpaésic ota
padnuatikd. Twpa ta katapepvw. Euada ypoauuatikn. MNait kavw opGoypapikd,
aAda Oyt autd ou Ekava.» (28, yuvaika, dnuootog untaAAnioc)

H &ibaokaAia tou mAnpodopkol ypappatiopol aAld kat n tnAeknaidbevon ouppaAiouv
otnv avantuén twv Pnolakwv Se€lotntwy Twv eKmMaldeVOUEVWY Kal otn SleukOAuvan thg
KaONUeEPWVOTNTAG TOUG, OMWG avadEpouv oL (BloL 0TI CUVEVTEUEELC.

«Eua®a  moAda mpayuato  OoTOUGC  UTMOAOYIOTEC KAl OleEUKOAuvav  ThV
KoOnNUePLVOTNTA Lov...» (8, yuvaika, dnuootoc urtaAAnioc)

Karmolol amd toug CUUUETEXOVTEG otV £peuva fekivnoav tn doitnon toug pe entdpuialn
AOYW TWV QVOUVACEWV TIOU €lxav amo auotnpoug KadBnyntég otnv madikr Toug nAtkia. Ot
emipuAatelg toug dev emiPeBatwvovrtal.

«MaAdtepa Enepte EUAO, UMNPXE KAL O XAPAKAC 1} N TIUwWpPL UE TO Eva TOSL OTN
ywvia. Onote nniya kat Aiyo emiuAaktikn yia o av da ta Bydiw mépa e ta
padnuata kot yla to av a éyw kamotov otpaBo kavnynth. Ouwg, oAot ot
avOpwrol eival unépoyol. Aev €xw Aoyla. Mac @épovtal moAU kaldd.» (X5,
yuvaika, avepyn)

H aAAayr) Tou ouVELSNTOMOLOUV Ol CUUHETEXOVTEG WG EKTIOLOEUOUEVOL TILOTOTOLELTAL KL ATTO
TOUC eKTTALOEUTEG TOUG OAAG Kal arto tov SleuBuvth Tou ZxoAeiou.
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«ATO eKEl KaL TEPQ, ETUXE va TTw O€ Kartotov kadnyntr otL ev katadaBaivw katt
kat Bo otauatnow. Mou eite «oxt, unv to Kaveig, Ba ta Souue oAa edw pali». Me
evOdppUVE TOOO AUTOC 000 KalL oL urtdAourtol. » (£8, yuvaika, dnuootog urtaAAniog)

Ma kamoloug ekmaldeVOUEVOUC TO 2xoAsio AsUTepnG Eukatpiag amoteAel To mpwTto PR TNG
enavodou otnv eknaideuon. H doltnon ¢’ autd mapéxel ta €podla yLa CUVEXLON TWV
omoudwv Kat oto AUKelo. MaAlota n eknmaldeuopevn X7 otoxeVel akopa o PnAa, adou,
onwg npoavadEpbnke, BéAeL va teAewwoet T NoonAeuTIKN.

Mna kamowou¢ MoUGOUAUAVOUG €KTTOLOEUOUEVOUCG N Katavonon tng eAANVIKAG YAWOOoOG
arnoteAovoe {NToupevo TpLv amnod tn doitnon oto ZxoAeio AsUtepng Eukalpiag.

«Otav éexivnoa to oyoAegio kat mrya otnv aidouoa, dev urmopovoa va UANow.
MExpL Ti¢ Stakomeg Twv XpLOTOUYEWWY SEV Elxa onNKWOEL TO XEPL LUou, Sev Ekava
timota dAdo. Meta ot ilec pouv pou sinav ott aAdaéa.» (22, yuvaika, Snpootog
urtaAAnAoc)

H katavonon tn¢ yAwoooag armd tou¢ MouooUARAvVouG eKadeUOUEVOUC EXEL WG DUOLKO
emakoAouvBo tn SleukdAuvaon TNG KABNUEPLVOTNTAG TOUG.

«[lptv, otav mniyawva oto kopuwthipto n oto KEM yia va mapw KAmolo xopti,
@oBououvv ott o untaAAnioc Sa ue pwthoet katt ki eyw 6 Va unopéow vo
artavtiow. A€oy, dev €yw autov tov @oBo. Ta katapépvw uovn pou.» (22,
yuvaika, dnuoatoc urtaAAnAog)

H doitnon oto ZIxoAeio AeUtepng Eukalplag amotedel to €pé€BLOpA ylo KATIOLOUG
EKTIOULOEVUOEVOUC, TIPOKELLEVOU VAL KAVOUV TNV EVO0OKOTINGT KAL VA yVWPLooUV KAAUTEPQ TOV
£0UTO TOUC.

«ZUVELONTOTOLE(C OTL EXELC ueyaAuTepn aéia an’ autn mou voutlec. KatadaBaivelg
ottt eV €ival MOTE apyd yLX Vo OMOKTNOELG KArmola nmpayuata.» (X7, yuvaika,
16LwTikn untdAAnAoc)

Kowvog mapovopaoTrC o€ OAEG TIC YUVOIKEC TTOU CUMUETELXAV OTNV TTOLOTLKA £pguva elval n
Swamiotwon otL n ¢oitnon oto IxoAeio Aegutepng Eukalplog €ixe wg amotéAeocua va
OTTOKTIOOUV HEYOAUTEPN EUTMLOTOCUVN OTLG SUVAELC TOUG.

«Ortav Aoutdv niya oto ZAE, mripoa duvaun. Mptv édeya «ylati eyw Sev umopw»
Kot Twpa AEw «kL eyw urropw». To ZyoAsio ue Bondnoe rapa moAu, a@ou Eviwoo
éava ot eipar avipwrog. AMaée tn {wn pou..» (22, yuvaika, Snuootog
urtaAAnAoc)

M TOUG TEPLOCOTEPOUC EKTIALOEUOPEVOUG N ouvéxlon Twv omoubwv oto lupvaclo
QmOTEAOUOE €vav OTOXO TIOU ELXOV TIAVTA OTO LUAAO TouG. MNépa amod TNV MPOOTTIKA EVPECNC
KaAUTEPNG epyaciag, n B€Anon ya pabnon Atav e€icou oxupodg Adyog yla tnv eyypadn oto
oXOAelo.
«Ekava mpayuatikotnta to anwdnuévo mou eiya va maw oto oyoAsio. Mou
EAeune mapa oAU aAAd Sev umopouvoa va to kavw.» (X5, yuvaika, avepyn)

Aev gival Aiyol ol ekmadeuopevol ou mapadexovtal Ot N ¢poitnon oto IxoAeio £xeL BeTKO
OVTIKTUTIO OTNV MPOCWITLKOTNTA KOL TOV XAPAKTI PO TOUG.

«Eywva 1o kowwvikh...» (27, yuvaika, tdtwtikn undAinAog)
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«M’ autd mou éuada mOTEUW OTL Eyva mo KaAo¢ avipwrnog.» (28, yuvaika,
énuoaotoc urtaAAnAoc)

3.3 nari aAAadouv; Motol gival oL mapdyovteg mou npokaAouv n cuuBaAiouvv otnv
aAdayn;

A6 TOUG 21 CUUHETEXOVTEG TIOU ATIAVTNOAV OTN CUYKEKPLUEVN EpwTnon oL 16 SnAwvouv oTL
KATTOLO 1 KATola Mpocwra SpouV onNUAVTIKA o€ auth TNV aAlayr). Ot ekmaldeuTeg paivetal
va amoteAoUv To BOOIKO TPOoWMo avadopdg Kol umootnpng (9 amavinoelg) Kat
akoAouBouv oTig mpotunoelg o dteuBuvtric tou ZAE (8 amaviroelg) kal n umtootnpén amo
AaAAov ekmadeuoOpevo (7 amavtioeLg).

Amo TNV avaluon TwV oUVEVTEUEEWY TIPOKUTITEL OTL, OTAV Ol EKTIALOEVOUEVOL avadEpovTal
oTNV UTIOOTAPLEN €VOG AAoU ekmatdeuopévou, eivat oAU TBavo va €xouv GLAKEG OXEOELG
pali Tou.

«Katapynv eixa tnv vnoatnpién the @iAng pou. O, TL KAVOUE, TO Kavoue uodi.
Huaotav oto (8lo tunua kot toug giyaue npostdomnotnost ot av de uac¢ Baiovv
uali, Sa orauatrovoaue (yéAia). To i(bto toxvel twpa kat oto AUketo.» (57,
yuvaika, 1Stwtikn urtaAAnAog)

OL pLool CUPUETEXOVTEG OTNV TTOCOTLK €PEUVA KAl TO OUVOAO TWV CUUUETEXOVIWV OTNV
TIOLOTIKN avadépovtal otn HeyaAn umootnpn twv ekmaldeutwv Toug, Slvovtdg toug
EUMEOWC TIOAAOUC Kal SladopeTikolC pOAouC. IUPPWVA HUE TOUG EKMALSEUOUEVOUG, OL
ekmadeuTéC MpooTabouv va KAvouv 1o eUKOAN tn {wn Toug, €ite Pe tn dSnuloupyla evog
avetou meplBarlovtoc eite pe TIC TEXVIKEC SLdaokaAiag TouC.

«OL ektabeUTEC Udc ekavay va atodaviouue aveta... Ot avlpwrol eivat moAu
@Wkol. [poonaBouv va Kavouv Katavonta o€ UoC To ooa SLtbaokouv.
MropoULE va TOUC TTAPOUUE KAl TNAEPWVO yla VO EKPPAOOULE oOmoladnmote
amopia uoc.» (24, yuvaika, Snuooctoc vrtaAiniog)

Ao TNV avaAuon TwvV OUVEVTEUEEWV TIPOKUTTEL OTL oL ekmaldeuTeG evOappUVouV TOUC
ekmaldeuopuevoug otav auvtol atoBavovtal miecpévol i SuokoAevovtal va avteneEEAOouy
OTLC QTTALTNOELG TWV HaBnuatwy Kal mapdAAnAa toug emiBpafeliouy ylo TNV mpoonadeld
TOUG.

«OL meploootepot €xouv thHv (Ola nAikio pe péva kot kataAaBaivouv to
poBAnuata mou youue KA we KAL TO YEYOVOC OTL MPOOTIAOULE aPA TLC TTOAAEC
Urtoxpewoelc puac. Kot yaipovratl moAu yia tnv poonadeia pag. Macg to deiyvouv
KoL La¢ to AEve. » (26, avdpac, LOLwTIKOG untaAAnAoc)

ISlaitepn pveia KAvouv oL eKTTALOEUOEVOL OTO YEYOVOC OTL £XOUV HLO LOOTLUN OXECN LE TOUG
EKTIALOEVUTEC. ZUMPWVA HE TOUG (Sloug, UTIAPXEL OEBAOUOG Ao MAEUPAC EKTTALSEUTWY OTNV
dlattepotnTa TOU KABE EeKMOLOEUOUEVOU KOl OTA PBLWHOTA TOU, MO OVAYKN TIOU
enionuaivetal kat ano toug Mezirow kat Freire (Baikouon, 2019).

«Elvat moAuU otkeiot avBpwrnol kat mépa ano to ot uoac Bondave, oéBovral TIc
amoels kot ta Blwuata UG, ool gUE(S, AOyw nAikiog, UITOPEl vo EYOULE
KATOLEG eumelpie¢ mou Sev TI¢ €xyouv Blwoel autol.» (23, avépag, OLWTIKOC
urtaAAnAoc)

H ekmaibevopevn 28 amodidel otoug ekmaldeuTéG TNG TOV pOAo Tou kabodnyntn, adou tn
oupBouAepav va cuveyioel Tn ¢oltnor tng Kal oto AUKELo. Tnv avaykn kabodrnynong amo
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TOUG EKTIALOEUTEG TIPOKELUEVOU oL ekmaldevopevol va §pacouv cUPdwVA HE TI VEES
avtAnPeLg Toug emorpavay ot Garvett (2004) kat Jarvis (2006).

O pbAog Tou apakLvntr) avadelkvUETAL OO TNV EKTTALOEVOUEVN 27, yLO TNV OTtola N TPWTN
YVWPLHLO PE pia KaBnynTpLla OTEKETAL KATAAUTLKE YLa T METEMELTA Poltnar) TG oTo OXOAELo,
adou cuvtelel otn Slapodpdwon BeTIKNG lkOvag YU auTo.

«Otav niya va ypaetw oto ZxoAsio AsUtepn¢ Eukaipioc pali pe tnv K6pn Hou,
ouvavtnoo mpwta TNV Kadnyntpla AyyAlkwv, n omolo Ko LLoU EKAVE TNV EYYPAP!).
Autn) n yuvaika poU UETESwWOE OAn tn VeTik €VEPYELX Yy TO OxOAgio.» (27,
yuvaika, 1Stwtikr urtaAAnAog)

OAoL avefalp£TWC OL CUPUETEXOVTEG AvVadEPOVTOL LE KOAAKEUTIKA AdyLla otov SleuBuvtr) Tou
oxoAeiou Sivovtag tou dUo polouc. O MPWTOC lval AUTOE Tou SleukoAuvtr Tng doltnong
Toug, o omolo¢ bivel AUoelg oe 6oa mpoPAnuata mpokUPouv. O deutepo¢ poOAoGg, Tou
avadelKVUETAL ATTO TOL AEYOLEVA TWV CUUHUETEXOVTWY, Elval AUTOC Tou pPuXwTh.

«Aev €xw Adyla yi’ autov tov avipwro. O HAlag gival mapa moAv kaAdg ue tov
koouo. BAEnel tnv mpoonaleia mou KAvelg, evw ta Alya otpaBa dev ta BAEmEL
kav.» (27, yuvaika, 1Slwtikn untdaAAnAoc)

Ao TNV AVAAUGCN TWV ATTAVTHCEWY TWV CUUUETEXOVIWV OTNV TTOLOTLKNA £€peuva palveTAL OTL N
YV toug yla tnv thAeknaidevon eival dibopoupevn. Amd tn pa Bewpoulv OTL amoteAel
HLO EUKaLpia yLa va BEATLWOOUV TIC YWWOELG TOUG OTOV UTTOAOYLOTH), EVW ATTO TNV AAAN KAToLoL
KAvouv tn olyKplon pe tn 61d Lwong ekmaidevon kat urtootnpilouv 6tL N tnAeknaideuon dev
elval to (610 amoteAeopatikn.

«Evtaéel, ueta npde o COVID-19, SuokoAeutrkaue Aiyo ue tov umodoyilotr aAda
QVAYKOOTHKOUE VO TIPOCAPUOOTOULE Kol UATAUE QPKETA TTIPAYUATA YUPW OO
TOUG UrtoAoyLoTec. » (24, yuvaika, dnudotoc unaAindog)

«2tn 1a {wonc ekMaibeUOn TA EXELC UTTPOOTA OOU OAQ KOl UTTOPEIC Vo UIANOELG
aueoa. Me tnv tnAsknaidevon neTayetal 0 Evag, METAYETAL 0 AAAOC KAl YAVETAl
n ouldia. Aev umopeic va €pJel¢ aveta o eman Ue Tov Kadnyntn n tov
ovupadntn oou.» (26, avépac, 1SLWTIKOC utdAAnAog)

Me tov 6po EpyaoTnPLAKOU TUTIOU EUTTELPLEG OL TTEPLOCOTEPOL EKTTALSEVOUEVOL avadEpovTal
0TO HABnua tou TANPOdOPLKOU YPAUUATIOHOU. ATO TNV aVAAUCH TWV OCUVEVIEUEEWV
TLPOKUTITEL OTL OAOL TouG BonBnBnkav amnd 6ca €pabav yla Toug UTIOAOYLOTEG, WOTOCO, OTIWG
mapadEXOVTAL, AUTEC TIC YVWOELG TIC IPpaV KUPLw He tn d1a wong eknaibeuon.

Ixebov OAolL oL ekmatdeuopevol avadEpovtal otn onuacia tg XPHong OUUUETOXLKWY
TEXVIKWV S1600KaAl0G oo Toug ekmaldeuTte (o€ mooooto 38,9%). To CUYKEKPLUEVO VPN
ermuBeBatwvel tnv Cranton (2016), n omoia MPOTELVE AVAAOYEG TEXVIKEC, OTIWG OL EPWTNOELS
TIOU ETUTPETIOUV OTOUG EKTTALOEVUOUEVOUC VA OTOXOOTOUV EMAVW OTO TL KAVOUV Kal yLoTi To
KAVOUV, TO TayVidL pOAWV Kal OL TTPOCOUOLWOELG.

«OL ekmolbeUTEC eapUOlOUV CUULETOXIKEC TEXVIKEC SLdaokaAiac kat eival moAU
Aoyiko, apou ipaote ouvounAikol. AAAwe dtdaokeig to uadnuo os modid kKot
aAAwwc o€ evnlikouc.» (23, avépag, 1dtwtiko¢ unaAiniog)

Ooov adopa tn un mapadootakn Sour TNG EVOTNTAG, Ol EKMALSEUOUEVOL OTEKOVTAL OTN
Slampaypdteuon Tou TPOmou Kot Tou puBpou StdackaAlag e ToUuG eKTTALOEUTEG.
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«H aAnBeia eival 0tL ot EKTTALOEUTEC UaC LdC pwTave mw FeAouue va Stdaydouue
Ta padnuata kL av 6 uag apeoeL katL» (21, avépag, avepyog)

ITn OUYKEKPLUEVN uTokatnyopia mepAapBAavovial 0 TPOCWILKOG aVOOoTOXAoUOG (Tov
TPOTIUA TOo 11,1% oTnV MOCOTIKA £pguva), N MPoowrtki afloAoynaon tng pabnoncg (5,6%), n
autoa§loAdynon tou pabnpoatog (5,6%), oL SpactnplOTNTEG OV OXETI(OVTIAL UE TNV TEXVN
(16,7%) kaL n ypamtn ékppacn Twv avnouxwv (5,6%) Twv ekmatdevopévwy. Art’ 0,TL daivetat
AOUOV T TOOOOTA OTI( OUYKEKPLUEVEG Spaotnplotnteg Sev eival uPnAd, evw Kal otnv
TIOLOTLKN €PEUVa oL avadOpEC ELVaL LOVO OTIOPASLKEG.

2T OUYKEKPLUEVN UTIOKATNYOPLO EVIACCOVTAL OL OUASIKEG EPYOOIEG Kat oL cUINTHOELS TWV
EKTIOULOEVOUEVWVY HETAEV TOUG Kal HE TouC ekmatdeuTéC. Ooov adopd TNV MOCOTLKA £PEUVA,
TN MEPLSa Tou AE0VTOG OTLC TIPOTIUNOELS TWV CUMMETEXOVTIWVY KATAAAUBAVOUV Ol OHOSLKEG
epyaoieg pue mooootod 61,1% (11 amavinoelg) Kot akoAouBouv ot TPodopLkEG CUINTAOELS UE
TT0000TO 22,2% (4 amavinosLg).

ZTNV TOLOTIKA €peuva oxedOOV OAoL oL ekmaldeudpevol avadpEpovTtal oTo oo Toug Bonbouv
Ol OMAOSLIKEG €pyaoieg Kol KUPLWE Ta MPOTIEKT yla TOo padlodwvo Kal TOUC UTTOAOYLOTEC.
Avadoplkd He TIG oUINTACELG yla TI( OVNOUXIEG TWV eKMALSEVOUEVWY, QUTEG yivovtal
TIEPLOCOTEPO LIE TOUG EKTTOLOEVTEG.

3.4 Ztoxadovral KPLTIKA OL EKTTAULOEUOUEVOL OTIC SLAPOPES PAOELS TNG {WHE TOUG;

TNV eV AOyWw £pWTNON OMAVTNOAV OL 23 o TouG 25 CUUUETEXOVTEG OTNV TMTOCOTLKH €pEuva
kal oL 16 dnAwvouv 6tL ouvrRBwg avactoxalovtal yla TIG Tponyou UeVES amodAoELS TOUG )
TNV MPONYOUHEVN cupepLdPOpA TOUC, EVW oL 7 OxL. To 1810 LoXUEL KL YLOL TOUG OUUUETEXOVTEG
OTNV TOLOTIKN €peuva. OL IEPLOCOTEPOL PETAVLWVOUV YL KATIOLEG ETUAOYEG TIOU €KAVAV KOl
SnAwvouv oty av yupllav Tov xpovo Tiow, Ba Empattav SladopeTIKA.

«MEPIKEC POPEC OKEQPTOUAL OTL Ta UMopoUoa VA UNV KAVwW UL CUYKEKPLUEVN
emiAoyn Kal va Ekava Kamola tAAn, wotooo o ypovocg b€ yupilel miow. MA€ov
TTIOPEVUOUNOTE CUUQWVA UE TIC TWPLVEG ETIAOVEC UaC.» (23, avépac, OLWTIKOG
unaAinAog)

Amo toucg 23 TOU AMAVINCOV OTh CUYKEKPLUEVN €PWTINCN OTNV TOCOTLKA €psuva, oL 20
dnAwvouv 6tL avaotoxalovtal yla Tn onpooia Twv ornoudwv tout. YPnAd mocooto BeTikwy
avadopwyv UTTAPXEL KOL OTNV TIOLOTIKI) €PEUVA, OTIOU OUWCE UtopoLV va e€axbolv o cadn
OUUMEPAOUATA OXETIKA HME TOV KPLTIKO OTOXaouO. Katapxrv, OL TEPLOCOTEPOL
eknodevopevol epdavidovral cuveldntomolnpévol, TauTi{ovtag tn onpacia Twv onoudwv
HE TNV eVpeoN KAAUTEPNG Epyaciag.

«Amopaotloa va ypa@ptw oto ZxoAsio AeUtepn¢ Eukaipiac mPOoKEUEVOU Vo TTAPW
TO ATTOAUTIPLO KAL QV TTAPOUCLAOTEL TTAAL KATTOLA EUKQUPIQ, VO UNV TTAEL XOUUEV...
Xwpic autd bev unmopw va Bpw uia otadepn SovAswa.» (23, avdpac, 6IWTIKOC
unaAAnAog)

Yridpyouv BERata Kal KAToLoL, OmwG N ekmaldevopevn X5, mou ypadtnkov oto oXoAsio ylati
TO elyav w¢ anwbdnuévo, BEAlovtac va KAEIOOUV La EKKPEUOTNTA TOU TtapeABovToc.

«OL ouvirnkec tn¢ {wnc¢ naAlotepa S UOU EMETPEY AV Vo TO CUVEXIOW, EVW TO
ayarovoa toAu.» (55, yuvaika, dvepyn)

OTdATOTE KL AV ONUaivel OpwC yla tov kabéva n doitnon oto ZAE, N CUYKEKPLUEVN EpWTNON
QTMOTEAECE TO £p£0LOUA yLa Vo GEPOUV OTN UVHLLN TOUG TIC OLTIEC yLa TIG omtoieg StEkopav TN

80



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

¢doitnon toug otnv matdiki nAkia. Ao ToV AvVOOTOXAOUO TOUG TipoKUTttouv dedopéva ou
Kwwouvtal o Vo afovec. O MPWTOC avadEPETAL OTA KOWWVIKA OTEPEOTUTIAL KOL TOUG
KOWVWVIKOUG poOAoug efaltiag Twv omolwv Kuplwg oL yuvailkeg ovaykAaotnkav va
eykataleipouv 1o oxoAeio. O Seutepog afovag €XeL va KAVEL e TN cUUBOAN Tou oxoAsiou
oTNV autoyvwoia Kabwg Kal otnv TOVWon TG AUTOTENOIONONG KAl TNEG AUTOEKTIUNGAG TOUG.

IXETIKA UE TOV TPWTO afova, opOTL Ao Ta AEYOUEVA TOUC OL eKTaLdeuOpEVOL dailveTal OTL
oAAaZouv Tov TPOTo okEPNG Toug 6oov adopd TOUG KOWVWVLKOUE pOAOUG KAl TOL OTEPEOTUTA,
evtoutolg dev Seiyvouv va epuBabuvouv oTig attieg yia TIg onoieg «emétpepavy o’ autolg
TOUG POAOUG KalL TA OTEPEOTUTIA VAL EMILOPACOUV OPVNTLKA OTN CUVEXLON TWV OTIOUSWV TOUG.
AvadEpovTal HeV AUETA N EUUECO OTNV ETILKPATNON TWV OTEPEOTUTIWY KAL TWV KOWVWVIKWV
POAWV €vavil Twv €eMOUMWY TOu¢ oto TapeABov, ald paAov Bewpolv authy tnv
ETUKPATNON WG KATL GUGCLKO TOTE, XWwpig va £xouv S1abeon va tnv audlofntrioouyv.

XopaKTNPELOTIKO TIOPASELY O O EKTIALOEUOUEVOC 26 TIOU ETMLONUALVEL OTL «QV yupvoUuoa Tov
Xpovo riow, Va €Byala to Nuuvaoto kat unopei va €éByala kot To AUKELO», WOTOCO IPOCOETEL:
«Kavaue kamowa Aadn otn {wn uac arda, av Sa nag niow, Ga nac Ue T0 HUAAO TOU EXELS
WP, TTOU EXELC OLKOYEVELA Kol kKadeoal kal Ta UTtoAoyilelc OAa Eva-Evax. ATU O,TL daivetal,
Aoutov, n uloBEtTnon tn¢ véag avtiAndng yla tn onuoocia twv ornoudwv Sev mnyalel T0oo ano
v apdlofitnon Twv napadoxwv mou Tov odynoav ekTOg oxoAelou 000 amod TIG AVAYKEG
TIou Ttpoékuav amo TV wpipaveon Kot tTnv avaAndn VEwV KOWwVIKwY poAwv (dnutoupyia
OLKOYEVELQ).

AvtiBeta, otov SeUtepo agova, ou adopd tn cupBoAn Tou oXOAElou OTNV auToyvwaoia Kat
TNV TOVWON TNG AUTOTENOLONCNG KO TNG AUTOEKTIUNONG TOUG, oL eKTaldeuOpevoL daiveTal
OtL ouveldntomololv TANPWG TN Odlepyocia péOw TNG OmMolag EMITUYXAVETOL O
HETAOXNMOTIOMOC (KouAaoulibng, 2011).

«Otav Aoutdv niya oto ZAE, mipa Suvaun. Mpwv édeya «yati Sev umopw» Kot
Twpa Aéw KL Eyw umopw. » (22, yuvaika, dnuoaotog unaAAnioc)

«To ZxoAeio ouvéBaAe oto va evioyUow tnv autonenoidnon pou, va aicdaviw
1tto duvartn. MAgov Eyw UEYAAUTEPN EUTTIOTOOUVN OTOV EQUTO UOU.» (27, yuvaika,
16Lwtikn untdAAnAoc)

4. rulntnon

ATo TNV avAAUCH TWV TTOCOTIKWVY KoL TIOLOTLKWV SeSOUEVWY TIPOKUTITEL OTL TO HEYOAUTEPO
TIOOOOTO TWV EKMALSEVOUEVWY TTOU aAAAoUV €lval YUVOIKEG, VIKOUV 0TNV NALKLOKH opada
40-49 kot eival deutepoeteic. Avadoplkd HE TO OTASIO UETAOXNUATIOUOU, TILO oadeig
anavinoelg 600nkav amd ta molotika dedopéva. Onwg davnke amd tnv avaiuon Twv
OUVEVTEUEEWY, KATIOLOL OO TOUG CUMUETEXOVIEG ELXOV QTIOTIPOCOVOTOALOTIKA SIAAppoTO
Tlou oXeTilovtayv e TNV amoppupn Toug anod BEceLg epyaciag Adyw KN KOToXNG amoAutnpiou
lfupvaoiou kat toug odnynoav otnv eyypadn oto IAE. Otav &ekivnoav tn ¢oitnon toug,
Blwoav VEEC eumelpieg Kal SINAUUOTA, PE Ta omtola Aot Katavonoayv tTnv aduvapia Toug o
OX€0N L€ TOUG ouveKTaldeuOUEVOUC TOUG, KATtolol avakoudiotnkay, ylati Stamiotwoav otL
UTTAPXOUV KL @AAoL Ttou Bpiokovtal otnv (dla kataotaon W autoug, EVW YLa OPLOPEVOUG TO
oxoAeio amotéleoe adoppn ylo ecwtepLkn avalitnon kat cuveldntomnoinon tng afiag Toug.
Ao TNV TMAEUPA TOUG OL YUVAIKEC avodEpOnKAV OTA KOWWVIKA OTEPEOTUTION KOl TOUC
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KOLVWVIKOUG POAOUG TTOU TLC KPATNOAV LAKPLA OO TO OXOAELO, OTIWG N amalyOpeV o Ao ToUG
YOVEIC | n Snovpyla OLKOYEVELOC O ULKPN NAWKLaL.

EAdxLOTOL NTAV Ol CUUUETEXOVTEG TTOU aLocBdvOnkav evoxr) yla TG TPONYOUEVEG AVTIANYELS
TOUC, eV ¢$avnKe OTL oL ekmaldeudpevol polpalovtol TEPLOCOTEPO TIC OVNOUXLEC TOUG e
TOUG eKTTOLOEUTEC TTOPA HE TOUG CUVEKTIOLOEUOUEVOUC TOUG, KL AUTO TIOPOTL BAEMOUV TOUG
TeAeUTAlOUG WC ATOUA TIOU £X0OUV Ta dLa KivnTpa Kal mapopola Blwpata i autous. BEBata
UTIAPXOUV Kal MOUGOUAUAVOL EKTTALSEUOUEVOL, TTOU, OKOUA KL AV TO EMLBUMOUY, SV Urmopolv
VO OUHUETEXOUV LOOTLUO 0TOV SLaAoyo AOyw N Katavonong t¢ yAwooag. OL emTd armo Toug
OUMUETEXOVTEG Olepelivnoav TIC €MAOYEC TOUG yla VEOUG POAoUG Kol oxedlaoav
poypappata Spaong, mou eivatl eite Bpaxunpobeopa (OmwGg yLa mapadeLya n CUVEXLON TWV
onoudwv oto AUKELO) eite pakpompobeopa (Onwe n ekmatdeuopevn 27 mou BETEL WG OTOXO
va yivel voonAeutpla). To o SnUodAég oTASLO yLO TOUG CUUUETEXOVTEG OTNV TTOOOTIKN)
£€peuva (12 otoug 25) Atav n anoktnon yvwoswv Kot Se€lotAtwy mou Xpelalovtay yla Toug
VEOUC pOAOUG.

Avadopika pe Tto £(60¢ Twv aAAaywV TToU BLWVOUV Ol CUUUETEXOVTEG, N Ppoitnon oto oxoAeio
Kall N cuvOTapPEn LE TOUG CUVEKTIALOEUOEVOUG TOUC AMOTEAOUV TO EVAUGCHA TIPOKELLEVOU Ol
ekmodevoOpevol va BLWOOUV ML OELPA UETAOXNUATIOMWY OTIG oamoPelg toug (apon
npokataAnPewv ya to oxoAeio, avamntuén Yndlakwv de€lotitwy, okePn n anodacn yla
OUVEXLON TV oTtouSwV Kot 0To AUKELO). MapdAAnAa, oL ekmadeudpEVOL, LEGW TOU OXOAElOU,
ouveldntomnolouv TNV afla Toug Kol €XoVTog UEYAAUTEPN EUMLOTOCUVN OTLC SUVAELS TOUG
Eemepvolv TOUG OSloTayHOUC TOUC Kol aloBdvovtol OTL UImopoUV va  EKTTANPWOOUV
TIPOCWTILKOUG 0TOXOoUG. MAALOTA TLOTOMOLOUV TNV PG00S0 Toug PEow Tou SLaAdyou Kal TG
evBappuVoNG TwV OKELWV KAl TWV EKTALOEVTWY TOUG.

Méoa amod Tov HETAOXNHUATIOUO TwV anoPewv dpaivetal 0Tt $TAVOUV OTOV UETACKNUATIOUO
NG vontikAg ouvRBelag mou adopd otn onuacia Twv omoudwv Kat otn cUBOAR Toug oTnV
QUTOYVWOLO Kal 0TNV TOVWOoN TN automnenoibnor¢ touc. MNa 6coug cuveldNTOMOLOUV AUTOV
TOV MUETOOXNUATIONO N onuacio twv omoudwv dev efaviAeital otnv omoktnon Tou
amoAutnplou Kat otnv avénon Twv MBaVOTATWY yla EVPECT epyaciag, AAAQ EMEKTEIVETAL KL
otnv oAlayrp tou dou tou atopou. AMNwote, ywa tov llleris (2014), o ouowwdng
HUETAOXNMOTIONOG €lval auTOC Tou TIPOKAAEL aAAQYEG OTNV TOUTOTNTA TOU QTOMOU TIOU
pnaBaivel. Na va ¢tdcouv AOUTOV OTOV METACXNMOTIOMO TNG OUYKEKPLUEVNG VONTLKAG
ouvnBeLag, oL EKTTALOEUOEVOL EVEPYOTIOLNOAV TOV KPLTIKO OTOXAOUO ETIL TOU TIEPLEXOUEVOU
Kal €Tl TNG Slepyaoiag aAAd Kol TOV KPLTIKO OTOXOOUO €Ml Twv mopadoxwy. ItV ev Aoyw
TepIMTwon, cuUPWVA PE TNV Katnyoplomoinon tou Mezirow (2007), 0 LETOOXNHUATIOMOC TNG
vonTikng ouvnBelog elval Babulaia auvintikog, adol TPOKUMTEL WG QMOTEAECHA TWV
OUVEXOUEVWV LETAOXNUATIOUWYV TwV aroPewv. AUTo TO eUPNUA SIKALWVEL KOL TOV APEPLKAVO
otoxaotr), o omoiog &ev mapayvwplle, oUTE UTOTLHOUOE TH ONUaciat TNg —To gUKOANG—
oAAOYNC TWV VONUATIKWY oXNUATWY, adol Bewpoloe OTL OL CUVEXELG LETAOXNUATIOMOL TOUG
pumopoUv va. odnynoouv otnv aAlayr TNG vontlkAG ouvrnBelag tnv omola cuvBEtouv
(Mezirow, 1994, 6n. avad. otov Kokko, 2019).

Ao Vv aAAn mAeupad, 6oov adopd TIG avTIARYPELS YLO TOL OTEPEOTUTIA KOl TOUC KOLVWVIKOUC
POAOUG, OL EKTIALOEUOEVOL EVEPYOTIOLOUV TOV KPLTIKO OTOXOOMO ETIL TOU TIEPLEXOMEVOU
(avtidapBavovtal OtL oL KOoWwVLKOL pOAOL KAl TO OTEPEOTUTIA NTAV OL ALTIEG yLa TN Slokomn
NG poltnong TouG) KO TOV KPLTLKO 0TOXAo WO emtitng Slepyaciag (aAAalouv Tov Tpomo okéPng
Kal tnv arnoyr toucg), wotoco Se cupPaivel To (610 KAL UE TOV KPLTIKO OTOXAOUO €M TWV
napadoyxwv, adou S daivetal va apdlofntouv TIC ALTieG yia TIG Onoieg AUTEG oL avTIARELS
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ennpéacav tn {wn Touc. EMOUEVWE O aUTH TNV MEPIMTWON EMEPXETAL UETAOXNUATIOUOC
anoPewv, aAAd OXL TNG VONTLKAG CUVNBELOC TTOU OUTEG CUVOETOUV.

Avadoplkd HeE TOUG TAPAYOVIEC ToU OoUUBAANouv otnv aAAayr, n UMooTAPLEn Twv
ekmodeuTWY, otoug omoioug divouv dladopoug poloug, n umootnpEn tou Steubuvth n n
UTIOOTAPLEN KATOLOU 1 KATMOWWV OCUVEKTOLSEUOUEVWY avadelkviouv Tn oUpBoAnl Ttwv
UTIOOTNPLKTIKWY OXECEWV OTOV HETACYNHOTIOUO TwV AVTINAPEWV TwV EKMALSEVOUEVWY,
onw¢ aAwote ixe avayvwplioet kat o Mezirow (1990). tov TopEd TwV SpACTNPLOTATWY OL
ekmodevopevol avadEPOVTal OTOV UTIOOTNPLKTIKO POAO TWV OCUMUETOXLKWV TEXVIKWV
S16a0KaAloG Twy EKMALSEUTWY KAl TOU HaBrpatog Tou MANPodopLlkol YPAUUATIOHOU, EVW
Sipopolpeveg ivat ol amoPelg Toug yla tn cupBoAn Tng tnAekmaideuong. H evaoxoAnaon Ue
OMOSIKEG €pyaOieg Kal KUPLwG HE TPOTIEKT KABWC KAl Ol EUKALPLEG yla culATNON HUE TOUG
KOO EVUTEC amoteAoUV KoOopLOTIKO Tapdyovta aAAaynG KoL CUVETWE HULOG OUGCLOOTIKNG
udbnong.

TéAog, afilel va eMLONUAVOUE OTL OL EKTTALOEVUOEVOL, OE YEVIKEG YPOUMES, aveEapTnTa oo
To av ouveldntomowolv aMayn n Oxt kKatda tn d¢oitnon toug oto IAE, dalvetal va
EVEPYOTIOLOUV TOV KPLTIKO OTOXAOUO O KAmola otyun tn¢ {wng toug. OL meploocotepol
HETAVLWVOUV YL KATIOLEC ETIAOYEC TTOU £Kavayv Kal SnAwvouv OTL, av yupL{av Tov Xpovo niocw,
Ba énpattav Sdtadopetikd. Ymapxouv BERata kot KAToLloL TTou Sev €XOUV UETAVIWOEL yLla
OPLOUEVEC amoPATELS TTAPOTL TOUC £XOUV OTOLXIOEL, EVW KATtoloL Aot mapadExovtal ta Aadn
TOUG, WOTOOO0 BAETOLY Ta TpAyUaTa P peyaAUTePN atolodotia.

5. Emiloyog

H ouykekplpuévn HeAETN aveédele OTL OL €UKALPLEG ylO UETOOXNUATIOMO avTIAAPEwWV
ouvdéovtal OTEVA UE TOV POAO TIOU avOAOUPBAVEL TO eKMALSEUTIKO TAAIOLO0 WG cUOTNUA
(exmawdbeutég, Oloiknon, oOuUVeKMALSEUOUEVOL), TIPOKEIMEVOU OL  eKTIALOEUOUEVOL VA
KvnTomownBouv Kal v avaoTtoXOoToUV O€ OXEon HE KuplopxeG avTINAYPELS TOUG YLl TOUG
KOWVWVIKOUG pOAOUG KAl T OTEPEOTUTA, YloL TNV avamtuén twv SefloTATwV o€ YAWGCOLKO,
opLOUNTIKO Kol TANPOGOPLKO YPOUUUATIONO, VLo TNV ala TOUC, yLa TN SUVATOTNTA CUVEXLONG
TWV ONMoUdWV Kal EKMANPWONG TPOCWILKWY OTtoOXwv. MapdAAnAa, n &lepyacia Tou
HUETAOXNUOTIOHOU emidpépel UeTaPOAEC o BEpata autoyvwolag kal evioxuong Tng
QUTOMENOIONONG Tou atopou. AvBpwrol pe SladopeTIkEG adetnpieg Kal Blwpata oaAAA Pe
mapopoLa Kivntpa, OMwe oXNUOTOMOOUVTAL HECA A0 TN METOOXNUOTIOTIKA EUTIELPLO TNG
ekmaibevong, elval MAEOV TLO £TOLUOL VA QVTATIOKPLOOUV O AUTOCUVELONOLOKEG ETUAOVEG,
TO00 WG TIPOG TNV VBUVN aAAA KaL TV eAeuBepia va okedtoUuv Kal va Spdcouv cUudpwva e
TIC SIKEC TOUC ETUTOYEG KOl OVAYKEG.
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Ze avalntnon pLoviéAou mentoring eKodeUTWV EVNAIKWY
Mdplog KOYTZOYKOS?

In search of a model of mentoring adult educators
Marios KOUTSOUKOS

NepiAnyn: Meta tn ouvbnkn tng Acocafovag to 2000, mapatnpeital paydaia avéavouevo
evOLapEPOV OTOV EVPWTAIKO XWPO YL To mentoring otnv ekmaibeuon evnAikwy, To onolo
€0TLAlEL 0TOUG EVNALKOUG EKTTALOEUOHEVOUG KOL CUVOEETAL UE TN CUMUETOXN Kal T doitnon
TOUC O€ EKTOLOEVUTIKA TIPOYPAUMOTO, KABWE KoL HE TNV EVTOEN TOUG OTNV Oyopd €PYOCLag
(Raschauer & Resch, 2016). To mapov apBpo eotldlel 0TOUG eKTMALOEUTEG eVNALKWY Ko
avadépetal oe €peuva, OKOMOC TNG omoia¢ Ntav n Slepelvnon Twv amoPewv Twv
EKTIOULOEVUTWYV EVNALKWY OXETIKA PE TO mentoring w¢ epyaleio uTOoTAPLENG TOU SLOAKTIKOU
Toug €pyou. Ta amoteAéopata €6el€av OTL ol ekmaldeUTEC evnAlkwy emBUpoUV va €xouv
mentoring Kal meplypadouv £va TAQLCLO TIOU EUTIEPLEXEL TIG EVVOLEG TNG OUASIKOTNTOC KOl
TOU QVOOTOXAOMOU. Z€ aUTH TN BAon mpoteiveTal opadLkd oToXaoTIKO LOVTEAO mentoring wg
Héoov umokivnong, avantuéng, eviuvapwaong Kal SpAong Twv EKMALSEUTWY EVNALKWV.

NEé€erg-KAedLa: mentoring, ekmaideuon evnAikwv, HOVTIEAO, OHASIKOTNTA, AVAOTOXATHUOG

Abstract: Since the Treaty of Lisbon in 2000, there has been a growing interest in the
European area concerning mentoring in adult education, which, however, focuses on adult
learners and is linked to their participation in educational programs as well as their inclusion
in the labor market (Raschauer & Resch, 2016). This article focuses on adult educators and
refers to research aimed at exploring adult educators' views on mentoring as a tool to support
their teaching work. The results showed that adult educators desire to mentor and describe
a framework that incorporates the concepts of teamwork and reflection. On this basis, a
group, reflective model of mentoring is proposed which aims to the inspiration, development,
empowerment, and action of adult educators.

Keywords: mentoring, adult education, model, group work, reflection

1. Elcaywyn

Mapoho mou to mentoring Bewpeital vewteplotikn pnéBodog otnv Ekmaidevon EvnAikwv
(CEDEFOP, 2013), n BBAwoypadikn avackonnon oto nedio autd SiebBvwg, deiyvel pia taon
£0TlooNg 0TOUG EKMTALSEVOUEVOUG WG WheAOUUEVOUC. ITNV EANGSO N Taon autr) ekdnAwvetat
elte pe avamruén ekmaldeuTkol UALKOU €lte e OlEpeEUVNON UEVTOPLKWY QVOYKWY TWV
ekmodevopevwy (Baldaon, 2015- Nanmna & lopdavidng, 2017- OpaykouAng, 2013). Ouoiwg,
otn 61ebvn BBAloypadia, Ta avtikeipeva SlepelvnNoNG EUMELPIKWY €PEUVWV amod to 2000
nieplopilovtal oTtov OKOTO, OTA XAPAKTNPLOTIKA KAl oto 0dEAN TOu mentoring ylo Toug

1 Ekmaubeutikdc, Kabnyntr¢ Zuppoudog EAN, Teacher, Adjunct Professor Hellenic Open University,
koutsoukos.marios@gmail.com
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eknodevopevoug (Crutcher & Naseem, 2016). H mopouoca €psuva ooxoAsitol PE TO
mentoring, w¢ UTMOOTNPLKTIKA TIPAKTIKA ylo tn Stdaktiky kabodrynon twv ekmaldeutwyv
evnAlkwy Kal propet va ouvdebel adevog pe tnv evbedetyuévn didaktikn pebodoloyia otnv
eknaidevon evnAlkwv Kal adeTEPOU HUE TIC KATOAYEYPOUUUEVEC EKTIALOEUTIKEG QVAYKEC TWV
ekmodeutwy evnAikwv (Koutooukog, 2021).

KaBe mpoaktikr, wotdoco, xpelaletal Bewpntikiy OepeAiwon. tn 6iebvy BipAloypadia
avadpépovral Stadopa poviéAa mentoring pe SladopeTikr) vonuatodotnaon, avaloya e TN
Bewpntik Toug Bepeiwaon. Mia KpLTIK) CUVOETIK amoTipnon OAwv TwV HOVTEAWV odnyel
oe 8U0 Paolkég taflvounoelg. 2ta Movtéda mou Bacilovtol otov cupumepldoplopd Kal
unootnpilouv T petadoon TNG yvwong Kal ota Hoviéda Tou Pacilovtal otov
ETOLKOSOUNTLOMO KOl UTIOOTNPI{OUV TO PETACYNUATIOMO TNG YVWonG.

Jta poviéda Tmou otnpilovial otov oupmepldoplopd  (Habnteiag, TapadooLoko,
TEXVOKPATIKO, £PAPUOCHEVNG ETLOTAUNG) Ol poAoL pévtopa Kal kaBodnyoUpevou eival
cadw¢ kaboplopévol. O pévtopag elval 1o mpotumo SbaockaAiag pe TO oOmoio o
KaOnyoLpevog mpoomaBei va EopolwBEL MapaTNPWVTAG TO KAl ULOUUEVOC TIG EVEPYELEG TOU
ue ¢Bivouvoca kabBodrynon. O pévtopag eival o mapoxog yvwong, o omoiog epodlalel pe
BewpPNTIKEG YVWOELG TOV K0BodNyoUEVO, WOTE VA TOV KATOOTIOEL EMAPKI) YLO TO €pY0 TIOU
Ba emteAéoel. Q¢ mpoOTUTO, amoteAel paBnaolakd otdxo yla Tov KaBodnyoU eVO Kal e aUTH
T &ldotaon ocuvdéetal pe €leyxo kot afloAdynon (Kouywouvutlng, 2016). H Sidaockalia
npooeyyiletal pe pia texvokpatikn avtiAngn wg edpappoyr €LSIKEVUEVWY YVWOEWV KOl
Seflotitwy Kat oL kaBodnyoUpevol «avTUeETW{ovTal wG HOONTEVOUEVOL TEXVITEC Kal N
yvwon gival kaBapd SLadlkaoTikn Kol armokTLETaL SLaoBNnTIkA, akoAouBwvTog To TPOTUTION»
(Mavvakidou k.@, 2013- Mnayakng & Toilykou, 2017, 0. 91). H yvwon ota povtéAa auta eival
€pYOAELOKD, N HLAONON YPOUULKA Kal N StoaoKaAlo pia Oslpd oo EMPEPOUC EPYAOLEC KOl
KB KoVTO TTOU amaltouV TNV avamtuén oplopévwy Baotkwy de€lotntwy (Jones, 2009). Eival
davepd OtL oL mpooeyyioelg mou mpootdlalouv  PE aUTA T POVTEAA Tpoadidouv otov
kaBobnyouevo, SlekmepalwTikd poAo, o omoiog Paciletal eite otnv gumelpia (LoviéAo
pobnteiag) eite oe Oswpntikéc moapadoxec (HoviéAo eDAPUOCUEVNC  ETLOTHMNG),
TEPLOPLIOVTACG ONUOVTLKA TN KPLoN TOU KaL TNV QUTEVEPYELA Tou (Mmaydkng & Tolykou, 2017).
AUt n Bewpnon £XeL TA XAPOAKTNPLOTIKA TNG TApAaS0CLaKAG HOPDNG «ATIOTOULEUTLKAG
Sidaokaliog», tnv omoia o Freire amokolel «tpameliky sknmaibevan» (Freire, 1977). Ot
TIPAKTLKEG TIOU XPNOLUOTIOLoUVTaL pOPOUV YPAUULK EKUABNON eMayyeALATIKWY SEELOTATWV
TIOU avTamokpivovtal og BewpnTKEG tapadoxEg kat Beopikég emibuwéelg (Collins, 1991 Day,
2003- Rogers, 2002). Auto to €ido¢ pabnong dev eival mpooavatoAlopévo oto PoPAnua, Sev
KaTeLBUVEL o€ SpAcn Kal aréXeL TTOAU amd autd mou o Freire amokalel «eAeuBepia péoa ano
™ palnon» (llleris, 2016). Ta povtéAla mou OgpeAlwvovtal OToV CUUMEPLPOPLOUO EXOUV
Sextel KPLTIKA ylA T AMAOUCTEUTIKEC TAPASOXEG TOUC Yyl TN HABnon Kal TNV auotnpn
TPOOKOAANGCN Tou¢ otov Tpomo petadoong tng SidaokaAiag (Kwo, 1994- Rice, 2007
Tomlinson, 1995).

Ta povtéla mou otnpilovtol oTov EMOKOSOUNTIONO amopakpUvVouv To mentoring amnd ta
napadoolakad opla TN ekmaideuong Katl TG Habnong. Aopouvtat EMAVW oTnV avtiAnyn otL
N YVWon avakaAUTITETOL PUE BACN TPONYOUEVES YWWOELG KAL N LABNGCN MPOKUTTEL YETA amod
OVOOTOXOOTIKEG SLEPYAOIEC KOL CUVEPYOTLKEG TIPAKTIKEC OTO TAQUOLO pLlag SUVOLKAG Kot
€UVEALKTNG ox€ong apolBaiag epmiotoouvng. Méow tng Slepelivnong MPAKTIKWY SIANUUATWY
Kal pe Baotkd epyaleio tov Staloyo (Rowley, 1999, om. avad. oto Aouka & Métalou, 2016)
eruSLWKeTAL N avantuén kat aflomoinon Twv Se€lOTATWY TWV CUUUETEXOVIWY, OL Ormoiol
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QITOKTOUV TNV LKOWVOTNTO VO KOTOOKEUA{OUV TNV EMAYYEAUATIKA TOUG yvwon Topd va
ULOBETOUV SOKLUAOUEVEC TIPAKTIKEC (Mavvakidou k., 2013). To mentoring avtlpeTwtileTol
WG XWPOG EVEPYNTLKNAC CUVEKTIALOELONG KAl AVATTTUENG TO0O TwV KaBodnyoUupevwy 000 Kol
Twv pevtopwv (Hargreaves & Fullan, 2000) kat oL poloi, ot £va TETOLO OTOXOOTLKO
OUVEPYATLKO TAALOLO, €lval LOOTLUOL, UE BACIKO TOV pOAO TOU HEVTOPA WE KPLTIKOU CUVEPYATN
(Schon, 1987- Tang & Choi, 2007). O pévtopag umootnpilet kat O&lEUKOAUVEL ToV
KaBoSnNyoUEVO, HECW AVAOTOXOOTIKWY TIPAKTIKWY, VA ETIAVEEETAOEL TOV TPOTIO SLdacKaAlag
TOU, VO €evrtomioel OUOAEITOUPYIKEC VONTIKEC OUVABELEG KoL va TIPOXWPNOEL O€
UETAOXNMOTIOUO MAQLGLWV avadopdg, anoPewy KoL EVEPYELWV.

2. MeBodoloyia tng Epeuvag
2.1 ZKOmOG, OTOXOL KOl EPEUVNTIKA EPWTHUATA

IKOTOG TNG €peuvag NTav n dlepelivnon anoPewv ekMAlSEUTWVY eVNALKWY yla To mentoring
w¢ epyalAeiov yla tn Stdaktiki Toug kKabodriynon kat n mpotacn evog HovtEAoU mentoring
oupBoatol He TIC apxEG TG ekmaidevonc evnAikwv. OL EMPEPOUC OTOXOL TNG EPEUVAG
adopouv TN dlepelivnon Twv anmoPewyv TwV EKMALSEUTWV EVNALKWY WG TTPOG:

o) TNV emBupia UTTOoTAPLENC TOUC KOTA TNV ACKNON TOU SL8AKTIKOU TOUG £pyou
B) Ttnv évvola Tou mentoring
Y) TO HOVTEAO mentoring To omoio MPOTIHOUV

6) mBavég Sladopomolioelg andoPewv availoya He TNV NAKia, TNV eUmepia otnv
eknaidevon evnAikwy Kal Tn motonoinon toug amnd tov EOMNMEN

Ta EPELVNTIKA EPWTAHATO OTA Omoia N €peuva avalTnoE AMAVTHOELG NTAV:
ErmiBupouv ot ekmaldeuteg evnAikwv S6aktTikr kaBodrynon;
MNwc avtihapfavovtal ot ekmaldeuTEG evnALKWY To mentoring;

Moleg elval oL amoPelg toug yla to OXeSLAOUO €VOC OAOKANPWUEVOU HOVTEAOU
mentoring ylo tTnv umooTtrpLEn Tou S18aKTIKOU ToUG £pyoU;

Awadoporolovvtal oL amoPelg Toug avdloya PeE TNV nAkkia, TNV eumelpia otnv
eknaidevon evnAikwy Kal Tn Totonoinon Toug amno tov EOMMNEM;

2.2 Asiyua tne épeuvac

To SelyatoANmTIKO TTAQUOLO pLag €peuvag MEPAAUPBAVEL OAEC TIG TIEPUTTWOELG ATTO TLG OTIOLEG
eTUAEyeTaL TO SElypa, WOTE va aVTLOTOLKEL oTOV TANBUGOUO. QOTO0O0, AUTO €ival EPLIKTO HOVO
OTaV TIPOKELTAL yla UKPoUG TTANBUCHOUG Kal 0 epeuvnTng €xeL otn SlaBeon tou mMARpn
KOTAAOYO OAWV TWV TMEPUTTWOEWV. ITN Mapoloa €peuva KATAAoyog 0Aou Tou mAnBuaopou
TWV eKMaLSeUTWV eVNAIKWV Sev elval dlabBéoipuog Adyw TG KN otabepng amaoyoAnong Twv
ekmodeUTWVY evnAikwy, KoBwg Kal TNG TauToxpovnG amacoAnong toug oe OUo R
TEPLOOOTEPEC SOUEG. QG €K TOUTOU, WG SELYUATOANTITIKO TTAQLLCLO XPNOLOTIOLBNKE TO GUVOAO
TWV ekmaldeuTwWV TwV Ivotitoutwy EmayyeApatikng Katdptiong (IKE), twv ZxoAeiwv Agltepng
Eukatpiag (ZAE) kat Twv Kévipwv Ala Blou MaBnong (KABM) rtou Aettoupyouv 6Toug Afpoug
¢ Kevipkng Makedoviag. OL uTnpeToUVTEG EKMALOEUTEG €VNALKWY OTIS €V AdOyw
KOO EVUTIKEC Hovadeg (GUVOALKA 75) ouvioTtouv To MANBUOHO TG €peuvag Kot TTapaAAnAa
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npooblopilouv 10 SelypatoANTTKO TAaiclo (Bappoukag, 2010). Metd amd OXETIKN
Slepevvnon Swamotwbnke OTL 0 MANOUCUOG TG Mapoloag €psuvag eival aduvato va
npoodloplotel pe akpifela SLOTL oL MEPLOOOTEPOL EKTIALOEUTEG EVNALKWY 0lOKOUV SLOAKTIKO
£pY0 TAUTOXPOVO OE TIEPLOCOTEPEG TNG MLOG EKTTOULOEVTIKEG PovVAdeC 1] SoUEG. Q¢ ek TOUTOU, O
TANBUOUOC EKTIUNONKE KATA TIPOCEYYLON OTOUG XIALOUG TPLOKOOLOUG EKTIALOEUTEG EVNALKWY
KOl OTLG TPELG SOUEG.

Avadopika pe tn pEBodo detypatoAnPiag, HeTd amd eEETAON TWV EVOAAOKTLKWVY ETUAOYWYV,
o€ oUVOUAOUO LE TIC AVAYKEG TNG £peuvag eTUAEXTNKE N otadlakn delypatoAnyia n omnola,
0UOLOOTIKA, ival mpoéktacon tnG SetypatoAnyiog katd cvotadeg (Cohen et al., 2008). H
OUYKEKPLUEVN ETUAOYN KpilveTal w¢ BEATIOTN AUon yla T cuAloyn Twv Sedopévwy, KaBwg Kat
yla tn dtacdpAaAilon tTng AVIUTPOOWITEVTIKOTNTAG ToU Selypatog oe oxéon e Tov MAnBuouo,
S10TL 0 MANBUO UGG elval TTOAU peyAAOG, SLACKOPTILOUEVOC KOl N KOTAYPAUUEVOC Kal Elval
advvatn n 6waBeon otov gpeuvnTr] TANPOUC KATAAOYOU TWV QTOMWV TOUu TAnBuopou
(Baupoukag, 2010- ZadelpomnouAog, 2015). To delypa emAEXTNKE amd To SELYUATOANTITIKO
mAaiolo pe t™n pEBoSO tnNg SeypatoAnPiag ocuotadwv. Q¢ ocuotada opiotnke pia
ekmodeutikn doun (ZAE, IEK, KABM).

To péyeboc Tou Selypatog TPoEKUYE e TN XPHON TivaKa 0 0molog, « LECW EVOC LaBNUATLKOU
TUToU, UTIOSELKVUEL TO KATAAANAO pEyeBog evog Selypatog mBavotAtwy yla évav dedouévo
oplOuo tou guputepou MANBuouou» (Morrison, 1993 om. avad. oto Cohen et al., 2008, o.
153). JUpudwva UE TN CUYKEKPLUEVN TIPOCEYYLON KOL TNV EKTLUNGCN TOU TANBUGUOU TNG
£€peuvag, To peyebog tou delypartog nmpoodlopiotnke o 300 ekmalSEUTEG.

2.3 Epyalcio kat dtadikacia cuAdoyr¢ dedousvwy

MNa tn ouAMoyn Twv O&edouévwv xpnolpomoldnke SLadIKTUOKO AUTOCUUTTANPOUUEVO
EPWTNUATOAOYLO, TO omoilo StapopdwONKE PE YVWHOVO TO EPEUVNTIKA EPWTAUATA KOL
Sountnke o€ TpeLg BaotkoUG AEOVEG. ZUYKEKPLUEVQ, ETILOLWXONKE N Kataypadn Twv anoPewy
TWV eKMALSEUTWV eVNALKWY OXETIKA HE: a) TNV emBupia toug yia Sdaktikn kabodrynaon, B)
TNV évvola tou mentoring, y) To eMBUUNTO HoVTEAO mentoring. Z&€ AUTOUG TOUG TPELG AEOVEG
OVTLOTOLXOUV TPELC OLOKPLTEG €VOTNTEC HE OUVOAKA 10 €epWTAOELC-ONAWOELS pE
TIPOKOOOPLOPEVEG QMOVTAOEL Kol €mAOYEG, oL ormoie¢ Swafabuilovral pe Baon Tt
Kwdkomolnpévn mevtafadun kAipaka tepapxnong Likert pe tipuég 1-KaboAouv, 2-EAdyiota,
3-Apketd, 4-MoAv, 5-Ndpa MoAu (Robson, 2010).

MeTa TNV TUAOTIKI) EAPHOYH TOU EPWTNUATOAOYIOU KATAOKEUAOTNKE HECW TNE TAATHOPHOAG
google drive n teAkn ekdoxn Tou. H amooTtoAr) Tou cUVOEGHOU £YLVE OTASLAKA OTLG SOMEG
avaloya pe Ttov BaBud avtamokplong Twv eKMOLOEUTWY Kal HEXPL VO CUUTANPpwWOEL TO
HéEyeBog Tou Selypatog. TEAKA 0 CUVOECHOG TOU EPWTNUOTOAOYLOU E0TAAN 0€ SeKOKTW (18)
I.LE.K., bwbeka (12) Z.A.E. kat mévte (5) K.A.B.M. Ta epwtnuatoAdyla mouv cuUNAnpwinkav
ntav 337, aplBuodg mou uTePKaAUTITEL To Selypa otdxo. AkoAoUBwe, mpayuatomnolonke
OTATLOTIKN) avaAuon Twv de6ouévwy Pe TNV aflomoinon Tou OTATIOTIKOU Ttakétou SPSS 21.
Jtnv enefepyaocio kat avaluvon Ttwv Oebopévwv €ylve avaluon aflomiotiag Tou
EPWTNUOTOAOYIOU UECW TOU UToAoYyLlopoU Ttou cuvteAeotr aflomiotiag Cronbach’s alpha
KaBwg kol AlepeuvnTikéG MapayovtikéC AvoAUoelg kol €AeyxolL ouykpioswv. H €peguva
npaypatonolnOnke to dStdotnua NoguBpiouv 2020-Amnpidou 2021.
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2.4 Aloniotia, EyKupOTNTA KOl TIEPLOPLOUOL TNG EPEUVOS

la TIC avayKeg TnG mapovoag €peuvag eAEyxOnkav n aflomLoTial EMAVAANTITIKWY LETPHOEWV
Kal n aflomiotia ecwtepLkAG ouvoxng (Litwin, 1995) kal xpnolpomoltibnkav n eykupotnta
TLEPLEXOUEVOU KO N TTOPAYOVTIKI) EYKUPOTNTO.

OL meploplopol TG €peuvag oxeTilovtal Kupiwg PE TO YEYOVOG OTL 6V UTTAPXEL AVOAUTIKOG
Kol £€aVTANTIKOG KATAAOYOC TWV EKTTOLOEUTWY EVNAIKWY TTOU armaoxoAouvtal ot SOUES amo
TG omoieg avtAndnke to delypa. Emiong, n emloyr) Tou SelyplOTOG QMO CUYKEKPLUEVEC
EKTIOULOEUTIKEG HOVADEC EVOEXOUEVWG EMNPEATEL TNV OVTUTPOCWIIEUTIKOTNTA TOU, TTAPOAO
TIOU TO XOPAKTNPLOTIKA TWV OCUUHUETEXOVTWV TAUTI{OVTOL ME TA XOPOKTNPLOTIKA TOU
mMANBuopoU kat n uPnAR CUMMPETOXN OTNV €PEUVA  ETITPETEL TNV avaywyn Twv
CUUMEPACUATWY 0TO MANBUCUO LE OPKETA auEnpévn aodalela.

3. AnoteAéopata Kot Zulitnon
3.1 powiA Zuuuetexovriwyv Eknatdevtwv EvnAikwv

ATO TNV amoTUMWON TWV XOPOKTNPLOTIKWY TWV CUMUETEXOVTWV oTo Mivaka 1 sival epdaveg
OTL auTol poEpxovTaL amo SLAPOPETIKEG EMLIOTNUOVIKEG adeTnpieg, SLaBETouV SLOPOPETIKEG
YVWOELG KOl EUTELPLEC oTnV ekmaidevon evnAikwv kal tpodavwg SLadopeTIKEC SIOAKTIKEG
QVAYKEC. To HEYOAUTEPO TTOCOOTO ATIOTEAELTAL ATIO TILOTOTIOLN UEVOUG EKTIALSEUTEG EVNALIKWY,
6£60UEVO TTOU ATAV AVAUEVOUEVO, KABWG N TILOTOMOLNUEVN EKTTALOEUTLKNA ETAPKELO ATTOTEAEL
mAéov mpolmobeon yla amacxOAnon w¢ EKMALOEUTAG OE TPOYPAUUATA HN TUTIKAG
ekmaibevong (N. 4485/2017). Ot ekmolSEUTEC TTIOU CUMUETELXOV OTNV £peuva €xouv uPnAo
NALKLOKO HECO 0po. QOTOCO, EVW OL TIEPLOCOTEPOL ATIO TOUC HLooUG lval Tavw amo 36 €Twv,
€XOUV OXETIKA LLKPN EUTIELPLA WG EKTTALOEUTEC eVNAikwy, SeSopévo ou delyvel OTL auTtol Sev
EL0EPXOVTAL OTO XWPO TN ekmaideuong evnNAIKWV QUECWS HETA TIC OTMOUSEC TOUC aAAA
€XOVTOG QTOKTNOEL €UMElpleg amd AGAAoug Xxwpoug amaoxoAnong. To bedopévo autd
OUUPWVEL Pe VPO OXETIKAG LEAETNG O XWPEG TNC Eupwrnaikng Evwonc (E.E.) cupdpwva pe
TO OTolo oL emayyeApATiEG TNG ekmtaidevong evnAikwy dtaBetouv 10-15 €tn emayyeALATIKAG
eunelplag os AAeG epyaclakeg Boelg mpLv yivouv ekmadeutég evnAikwv (Buiskool et al.,
2010). To otolxeio autd Snuioupyel UTIOVOLEG OTL EVOEXOUEVWG OL CUUUETEXOVTEG OTNV
£€PEUVA €XOUV TIAYLWHEVEC TAPASOXEG yla TN pABnon evnAikwv Kat tn ddaokalia ot
evnAikoug, oL omolieg €xouv dlapopdwbel oe peyalo Babuod amod tn Bloypadia Toug A tnv
€vaoXOAnor) Toug otn Baotkn ekmaidevaon.

Nivakag 1. To mpodiA TwV CUPUETEXOVTWY OTNV EPEUVA EKTTALOEUTWV EVNALKWY

®ulo Avbpec: 128 (38%) Fuvaikeg: 209 (62%)
JUvolo: 337 (100%)

HAwkigg 25-35 36-45 46-55
JUvolo
38 (11,3%) 147 (43,6%) 152 (45,1%)

337 (100%)
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MeTantuxLlakEg
OTOUdEC

METAMTUXLOKO
YUvoAo

Nau: 192 (57%) Oxu 145 (43%)

Al aKTOPIKO

Nat: 18 (5,3%) Oxu: 319

(94,7%) 337 (100%)

‘Etn mpoUnnpeociag | 1-10 11-20 21-30 >30

otnVv eKnaidevon ZUvoho

evnAikwv 181 (53,7%) 125 (37,1%) 28 (8,3%) 3 (0,9%)
337 (100%)

Mwtomnoinon Nat: 248 (73.6 %) OxL: 89 (26.4%)

EONMMEN

SOvolo: 337 (100%)

3.2 Emdupuia Atbaktiki¢ Kadodnynong

Onwg katadelkvuetal otov Mivaka 2, n mAsoPndia Twv epwtnBeviwy embupet Stdaktikn
kaBodnynon eite mdpa oAU (34,4%), elte OAU (29,1%), eite apketd (20,5%). H emiBupia yia
umootnpLen eivat €kdnAn os peyalo Babuod, epnua mov cupdwWVEL LE eupApaTa cuUVADWV
EYXWPLWV EPELVWY, Ta omola avayvwpilouv tn onuacia tou mentoring otn OL8AKTIKNA
kaBodnynon twv eknawdevtwy (Mmnealidou k.d, 2017- Phillips & Fragoulis, 2010 Manna &
lopbdaviéng, 2017 Zuyyevwwtn, 2018- Tpikag¢ & Kaowatn, 2020- NwkoAdou, 2020:
@OpaykoUAng, 2017).

Nivakag 2. O BaBuog emBupiag SI6aKTIKAG KaBodNynong Twv ekmaldeutwy evnAikwy

Ka®oAou Aiyo ApPKETA MoAv Ndpa oAU | ZYNOAO
18 36 69 98 116 337
5,3% 10,7% 20,5% 29,1% 34,4% 100%

3.3 Avtidnyeig yia to mentoring

Ol CUMMETEXOVTEG €ixav va eMAEEOUV OVAUECO OE TPOOSLOPLOUOUG TToU avadEépovTal atn
oxetikn BBAoypadia (Ambrosetti, 2014- Aspfors & Fransson, 2015- Branch, 2016- Ehrich,
2013- Johnson, 2002- Merriam, 1983- Roberts, 2000). Onwc ¢aivetal otov Mivaka 3, ot
QIMOVTACEL TWV OCUUUETEXOVTIWV Holpaoctnkav oxebov e€floou OTIC TPELG ETUAOYEG TIOU
Slvovtav, yeyovog mou ouvadel pe tn BipAloypadia yia TNV MOAUTAOKOTNTA KOL TNV
TLOAAQTTAY) EPUNVEUTLKNA amodoon tng évvolag. MapOoAo TOU OL CUUHUETEXOVTES TIPOKPILVOUV TNV
UTIOOTNPLKTIKA oxéon mpoPaAlovtog EfekaBoapa TNV PuXOKOWWVIKN AelToupyia TOU
mentoring (Kram, 1983), e¢loou onuavtikd moocootd EAaBav oL AmavVTHoELG TToU Bewpouv To
mentoring poabnolakn Swadikacia (Mmayakng & Toilykou, 2017), umoypappilovrtog
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Tautoxpova tnv epyadelakn Asttoupyia tou (Gold, 1996). InUavTikEG Kpivovtal, emiong, Kal
€KElVEC oL amavtnoel mou  opilouv TOo mentoring wG OAOKANPWUEVO TIPOYPOUUA
npoodidovtag oe aUTO OpyavwWaoLaKA XapaKktnpLlotika (Banks et al., 2015).

Nivakag 3. AvtiANPelg twv ekmatdeutwy evnAikwyv yla to mentoring

Juxvotntec/moocoota

KaBoAo | Aiyo Apketa | MoAv Napa ZYNOAO

v oAU
Aladkaoia 7 31 111 115 73 337
habnong 2,1% 9,2% 32,9% 34,1% 21,7% 100%
Yrootnpwtiky | 3 27 71 109 127 337
2xeon 0,9% 8,0% 21,1% 32,3% 37,7% 100%
OMokAnpwuév | 10 26 89 115 97 337
O TLPOYPAHUUA | 3 oy 7,7% 26,4% 34,1% 28,8% 100%

Itnv 6la katevBuvon KvBnkav oL ATIAVINOCELS TWV CUMHUETEXOVIWYV OVOPOPLKA HE TIG
TPoodoKiec Toug amo évav péviopa. OnMweg amotumwyvetal oto MNivaka 4, oL EKMALSEUTEC
TIEPLUEVOUV QO €évav HEVTOpA Kuplwg avtoAlayn amopewv yla ekmaldeutikd BEuarta,
avatpododotnon, evbappuvon ylo emaveEEtaon SLOAKTIKWY TIPAKTIKWY Kol kaBodnynon
oTtnVv ebappoyr EKMALSEUTIKWY TEXVIKWV. Méoa amo Tig TpoodoKieg TOUC oo ToV PEVTOPA OL
eKoLSEUTEC evnAikwV avayvwpilouv w¢ Pactkd XapaKTnPLOTIKO Tou mentoring TV Unapén
€VOG OTOXAOTIKOU OUVEPYATIKOU TTAQLGLOU OTO OTOL0 0 HEVTOPAC EXEL TO POAO TOU KPLTLKOU
ouvepyatn (Schon, 1987 Tang & Choi, 2007).

210 mAaiolo Slepelivnong Twv avtAAPewY Twv eKMadeUTWY eVNAIKWY yla To mentoring ot
OULPETEXOVTEC OTNV £peuva KARBnkav va aglohoyrioouv S€ka AOyou¢ yla Toug omoioug Ba
ouppeteixav oe avahoyeg Stadikaoieg (Goff et al., 2014- Richter et al., 2013- Gold, 1996-
®paykoUAng, 2011). Onw¢ anotunwvetal otov Mivoka 5, oTIC AMAVTACELS TWV EpWTNOEVTWY
EKTIALSEUTWY, TIPpOTAXONKAY, UE ULKPEC SladopeG PeTafL Toug, N BeATiwon Twv SLOAKTIKWY
be€lotntwy, n avatpododotnon, n avialayr amoPewv yla Oépata SLOAKTIKAG Kal n
gvioxuon ¢ KPLTKAS/avaoToxaoTikn g oKEPNE Tous. Mia CUVOETIKN KPLTIKA avAyvwaon Twy
TLAPOTIAVW OTOLXELWV SElXVEL OTL OL CUUETEXOVTEC eKTIALOEUTEG EVNALKWV MpooBAETOUV OTO
mentoring tn BeAtiwon TG SLEAKTIKAG TOUC CUUTEPLPOPAG HETA OO AVOTPOPOSOTIKECG Kall
OVOOTOXOOTIKEG TIPAKTLKEG TIOU OUVTEAOUVTIOL OE OUVEPYATIKA OaAANAETILOPAOTIKA
nepBarlovta (Bell, 2001- Hargreaves & Fullan, 2000).
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Nivakag 4. Npoodokieg eKMALSEUTWVY EVNALKWY o TOV PEVTOopa

Juxvotnteg/moocoota
KaBoAou | Aiyo Apketd | MoAv Napa oA | SYNOAO

KaBobnynon 5 11 45 140 136 337
omv. 1,5% 3,3% 13,4% | 41,5% | 40,4% 100%
edappoyn
EKTL.TEXVLKWV
Avorpodosér | 1 10 31 106 189 337
non 0,3% 3% 9,2% | 31,5% | 56,1% 100%
ASLoAéyNoN 11 24 50 116 136 337
eglottwy 3,3% 7,1% 14,8% | 34,4% | 40,4% 100%
EvBdappuvon 2 8 35 107 185 337
va 0,6% 2,4% 10,4% | 31,8% | 54,9% 100%
enaveéEToon
SLOOKTLKWV
TIPAKTLKWV
WuyohoyikA 12 25 67 92 141 337
othpLEn 3,6% 7,4% 19,9% | 27,3% | 41,8% 100%
Agttoupyia 9 21 64 110 133 337
6lou wg 2,7% 6,2% 19,0% | 32,6% | 39,5% 100%
TIPOTUTIO

19 47 99 92 80 337
DW\kn oxéon

5,6% 13,9% | 29,4% | 27,3% | 23,7% 100%
AvtoAayr 1 9 30 107 190 337
anopewv yia | 3/ 2,7% 8,9% | 31,8% | 56,4% 100%
eknodeuTika
Béuarta
otn uabnon 0,9% 6,2% 15,1% | 40,9% | 36,8% 100%
yvwong 1,5% 8,9% 15,4% | 34,7% | 39,5% 100%
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Evéuvapwon 10 21 48 97 161 337
mpos 3% 6,2% 14,2% | 28,8% | 47,8% 100%
autovouia

AéBeon 7 27 80 112 111 337
Xpovou 2,1 8,0% 23,7% | 33,2% | 32,9% 100%

ErmunpooBeta, ol ekmatdeutég evnAikwv KANBnkav vo a€LoAoyricouV TIG EVVOLEG TTOU KATA TNV
arnon Toug mepypddouyv TNV emBLUNTH ox€on Ue évav pévtopa (Lankau & Scandura, 2002-
Mcdonald & Flint, 2011- Rippon & Martin, 2003- Rogers, 2002). Onw¢ AMOTUTIWVETAL OTOV
Mivaka 6, n oxéon pévtopa-kaBodnyolpevou esival emBupntd va SIEMETAL KUPLWG aTto
oAAnAooeBacud, audidpoun ouvepyaoia kal aAAnAemidpacn kal evouvaicBnon. Ta
EUPAHOTO CUUPWVOUV HE gUpnUaTa AAAWV EPEUVWV CUUPWVO UE TA OMOola TA TTOPATIAVW
otolxela amoteAouv BaOLKA CUCTOTIKA PLOG LEVTOPLKAG oxéong (Crisp & Cruz, 2009 Eller et
al., 2013- Terrion & Leonard, 2007).

Nivakag 5. Kivntpa ouppetoxng o dtadikaoie¢ mentoring

Juyvotnteg/mocootd
KaBoAou | Aiyo ApKeTA MoAv Ndpa oAl | SYNOAO

AvtaAAayn 3 11 49 130 144 337
anépewv yLo 0,9% 3,3% 14,5% 38,6% 42,7% 100%
Béparta
SLOOKTIKNG
Evioxuon 19 32 64 120 102 337
auTomENoiBNONS | ¢ oo 9,5% 19% 35,6% 30,3% 100%
o€ Bepata
SLOOKTIKNG
Alevpuvon 12 56 91 90 88 337
KOL/WVIKWY 3,6% 16,6% 27% 26,7% 26,1% 100%
enadwv
Mpooapuoynotn | 6 27 95 115 94 337
kouAtobpatou | ) g 8% 28,2% 34,1% 27,9% 100%
£KTL. OpYQAVIOLOU
Awaxeiplon 38 50 81 89 79 337
QYXOUG Kol 11,3% 14,8% 24% 26,4% 23,4% 100%
avaodaielag

, 12 28 68 97 132 337
Amoktnon
YVOOEWY 3,6% 8,3% 20,2% 28,8% 39,2% 100%
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SLBAKTIKAG
uebodoloyiog

5 6 48 117 161 337
Avatpododotnon

1,5% 1,8% 14,2% 34,7% 47,8% 100%
Evioxuon 2 15 49 137 134 337
KPUTKAG/QVAOTO- | ) o, 4,5% 14,5% 40,7% 39,8% 100%
XOOTIKAG OKEWNG
AvaBadiion 4 25 66 100 142 337
TPOCOVIWY 1,2% 7,4% 19,6% 29,7% 42,1% 100%
BeAtiwon 6 14 47 98 172 337
Sidaktikwy 1,8% 4,2% 13,9% 29,1% 51% 100%
bdeflotitwy

H petadoon yvwong Bploketal xapunAd ot SnNAWoELS Toug, yeyovog mou Seixvel OtL ol
ekmodeuTég, otn mAstoPndia toug, Sev eMOUUOUV YPOUULKY EKMAONON ETAYYEAUOTIKWY
beflotitwyv (Collins, 1991- Day, 2003- Rogers, 2002). Afloonueiwto eival, emiong, OTL
ekppalouv apvnTik otdon otnv UTapén oxEoewv Lepapxiag, armoyn n omola cUVASEL UE TN
Béon mou unootnpiletal otn BiBAloypadia, cUUPwWvA PE TNV Omola oL LEPAPXLKEG OXETELS
QmoTPEMOUV Tov Kabodnyoupevo va spmAakel evepya otn dadikacia, Sduoxepaivouv tnhv
avtaAlayn anoPewyv, eunodilouv tn pabnon (Brown et al., 2006) kal cuxva katactpédouv
v aiobnon apolBailag epmiotoolvnGg TIOU TIPEMEL Vo OTNPLIEL TN HEVIOPLKN OXEon
(Ambrosetti & Dekkers, 2010- Jones, 2009- Rippon & Martin, 2003).

Mivakag 6. ‘Evvoleg ou TteplypAdouV pia ETBUUNTA OXECN LE Evav HEVTOPA

JuxvotnTeC/mooooTd

KaBolou | Aiyo Apketa | MoAv Ndapa oAy | ZYNOAO

0 3 15 84 235 337
ANnNAooeBaouog

0 0,9% 4,5% 24,9% 69,7% 100%

0 4 21 101 211 337
EvouvaioBnon

0 1,2% 6,2% 30% 62,6% 100%
Audidpoun 0 2 14 96 225 337
OUVEpYAOLAL KAL) 0,6% 4,2% 28,5% 66,8% 100%
oAAnAenibpaon
Metéoon 4 17 64 92 160 337
yvwong 1,2% 5,0% 19% 27,3% 47,5% 100%
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45 71 111 58 52 337
lepapyxia

13,4% 21,1% 32,9% 17,2% 15,4% 100%

7 24 79 105 122 337
lootwuia

2,1% 7,1% 23,4% 31,2% 36,2% 100%

Qaivetal 0tL oL ekTadeUTEG EVNAIKWY avtlapBdavovtal OxL LOVo Tov PEVTopa aAAd KAl TOUG
£0UTOUC TOUG WCE TINYH YVwaong, n omola punopet va aflomownBet pévo oe pia LlooTIUN oXEon
(Brookfield, 2006). Napatnpeital, wotdco, oXeTIKA LPNAG TOG00TO (32,9%) otn Stafabuion
«APKETA» WC TIPOG TNV LEpapXia, To omoio Seixvel OTL pla pepida ekmatdeutwyv evnAikwy
BAEmeL To mentoring amno pia napadoaoiakn ontikn pe podoug tepapxiag (McConnell & Geesa,
2019). Mia mBavn e€nynon autol tou eupnuato¢ Ba pmopouoe va avalntnbel oTig
eunelpleg twv ekmotdeuTtwy evnAikwy, oL omoiot eival eolkelwpévol pe  pHopdEG
EMUOpdWONG, OTIC OTtoLEC oL pOAoL Lepap)iag ival amoluta epdaveic.

3.4 Anoyeic yia to oxeblaouo uovrtéAov mentoring

Mpokelpévou va SlepeuvnBouv oL amoOPEeLS TwV EKMALOEUTWY yla To emBuunto mAaiolo
epappoyng Tou mentoring, apxilkd SlepeuvnONKOV oL EUMELPIEC TOUG O HOPPEC ATUTIOU
mentoring. Onwg katadelkvuetal otov Mivaka 7, ol ekmalbeuteég €xouv ouPBouAeuTEl
ouvab€éAdouG TouC o€ oNUAVTIKO Babuo, epnua mou eniBeBatwvel Tn Tdon mou spdaviletal
ouxva ot Mabnolakeég OSwadikaoieg ekmaideuvong evnAikwy, oL AlyOTEPO EUMELPOL
ekodeUTEC va amolntouv tn oupPouleutikn) kaBodnynon twv cuvadéldwv Toug. AuTo
oUMPalvel 0TO MAQLOLO TWV OXECEWV TIOU QVONTUCCOVTAL OTN KOONUEPLVI) EPYACLOKN TOUG
{wn kot 6ev €XeL XAPAKTNPLOTIKA opyavwong amo Beouika opyava (Cox, 2005- Russell &
Adams, 1997).

Amo tnv aAAn, amod ot dpaivetal otov Mivaka 8, cuxvad AsltoupyouVv Kal oL §lol wg atumol
HEVTOPEG yLa KAToloug cuvadEAdoug Toug.

Nivakag 7. Ot EKmaldeutég evnAikwyv we kaBodnyoL pevol and cuvadEAPOUG-HEVTOPEG

Juxvotnteg/mocootd
KaBoAou Aiyo ApKeTa MoAv Napa ZYNOAO
oAU
15 35 100 123 64 337
4,5% 10,4% 29,7% 36,5% 19% 100%
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Nivakag 8. OL ekmaldeuTéC evnAlkwy wg PEVTopeg o ouvadéAddoug Toug

Juxvotnteg/moocootd
KaBoAou Aiyo Apketa MoAv Napa ZYNOAO
oAU
33 43 85 109 67 337
9,8% 12,8% 25,2% 32,3% 19,9% 100%

MEeAETWVTAC CUYKPLTIKA TOUG Mivakeg 7 Kot 8 SLamIOTWVETAL OTL OL TIEPLOCOTEPOL EKTIALOEUTEG
€XOUV eUMeLpieg amd Atumo mentoring KaBwg €xouv UTIAPEEL KaBodnyouUpEVOoL 1) PEVTOPES
amo f o ouvadéldoug Touc. MpOoKeLTaL yla uVON TMPOKTLKY EKTTALSEUTIKNAG CUVEPYOOLAC, N
omoila UTOKABLOTA TNV armoucia VoG EMiCN LA OPYAVWEVOU CUOTAKATOG UTTOOTAPLENG TWV
ekmodeuTwy Kot mephappavel oulntnoelg pe ouvadéldoug mou ektipouv (Knight et al.,
2006- Simon et al.,, 2011). To eUpnua emidExeTal MOAAEG avayvwoels. Mia avayvwon
eTBePALWVEL TOV LOXUPLOUO yla UTapPEn UTIOOTNPLKTIKWYV OVAYKWY TwV EKMOLOEUTWY
evnAikwv (Koutooukog, 2021- Mniealidou k. &, 2017 Nanmnad & lopdavidng, 2017- Phillips &
Fragoulis, 2010- Zuyyeviwtn, 2018: Tpikag & Kaowpatn, 2020- ®paykoUAnc, 2017). Mia aAAn
avayvwon dnuioupyel okEPEL wG TPog TNV KATaAANAGANTA TG ekmaidevong mou &€xovtal
ol eKTIALOEUTEG eVNAIKWY, KABWC Kal yla TI¢ SL1adpopEC mLoTonoinong Twv MPOocOVIWY TOUG,
gyelpovtag epwtipata yLa t notonotnuévn (formal) kat tn mpayuatikn (actual) emapkeld
toug (Ellstrom, 1992). Mia tpitn avayvwon oupdpwvel He gupripoTO AAWV EPEUVWV
oUudwWva LE T Omola N MAELOVOTNTA TWV UEVTOPLKWY OXECEWV £XEL atumn popdn (Phillips-
Jones, 1983) koL auth LKAvVOTOLEL TEpLoOOTEPO TOUG KaBodnyoluuevoug (Fagenson, 1989).
Mia tétaptn avayvwon SeiyVeL OTL TO HOVTEAO TOU mentoring OTO OMOoi0 Ol UEVTOPEC, WG
auBevtieg, umopovoav va petadwoouv aviANPELS, YWWOELS, apXEG oToug kaBodnyoupuevoug
bev oxVeL mAéov (Hargreaves & Fullan, 2000). Ot ekmaldeutég evnAikwv Seixvouv va
ouppepilovrat tnv arnodn tou Kolb (2015, o. 300). 6tL «n eknaidevon Sev eival edpappoyn
TEXVIKWV QAAQ HOIpOOUO ONUOLVOUCWY OXECEWV KOL EUMELPLWVY», EpYaAsia pabnong dev
elval n petadopd texvoyvwaoiag aAAd n UTapén avaoToxXaoTIKWY SLEPYACLWY OE CUVEPYATIKA
nepBarlovra. Emiong, AapBavovtag umoyn otL moAoL amd TouG CUUUETEXOVTEC OTNV EPEUVA
elval €umelpol ekMALOEUTEG evNAIKWY UMOPEL v UTIOOTNPLXTEL OTL TO mentoring eival
ONUAVTLKO OXL LOVO YLOL VEOELCEPXOUEVOUC OTO XWPO EKMALOEUTEC evNAlKwY aAAA Kal yla
€unelpoug (Apavatidou, 2018 Burstein & Eli Kohn, 2017). Navtwg, o€ OAEG TIG AVAYVWOELS
daivetal EekaBapa OTL oL cuvadeAldol, oTo xwpo epyaciag, eival N Baoikn mnyn yvwong Ko
kaBodrynong yla toug ekmadeutéc (Hargreaves & Fullan, 2000) kot OTL KATIOLOL EKTIALOEUTEG
UIopoUV va eival amoteAeopatikol pévtopeg (Hobson et al., 2009). AvaAoya euprjpata €Xouv
Swoel Kal GAAeC €peuveg, OTIC omoiec ekdppaletal n MOV TWV CUUUETEXOVIWV yLo
KOWVWVLIKN nadnon uno popodn kabodrynong kat culntioelg pe cuvadéddoug (Knight et al.,
2006- Simon et al., 2011).

210 epwTnUa aro noldv Ba {ntovoav SLaKTLK KABodrynon oL CUUUETEXOVTEG EKTIAULOEUTEC
evnAlkwy, OMweG amotunwvetol otov Mivaka 9, Ba Intovoav mentoring amd KAmolov
ouvadeAd o Toug pe eEELOIKEVUEVEG OTIOUOEC, amo kamolov ouvadeAdo pe eumelpia Kot amo
Karmolov ouvadeAdo mou ekTipoUVv. EmumpocBeta, n eMOAUAVON TWV CUUUETEXOVIWYV OTL Ba
anevBuvovtav o€ «OUVASEAQPO TOU EKTIUOUV» OVAOEIKVUEL TN TPOOWTILKA OXECN WG
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ONUAVTLIKO Ttapayovta molotntag Tou mentoring (Ambrosetti, 2014- Ehrich, 2013 Johnson,
2002- Rippon & Martin, 2003), mpoodp£povTac EUTELPLIKT) UTIOOTAPLEN oTn PUXOKOLVWVLKNA
Stdotacn tou mentoring (Kram, 1983). NMoAU XxaunAd oOTLG TTPOTIUAOELG TOug eudavidovtal
Atopa TIOU £Xouv OeoIKO POAO OTOV €eKTIALSEUTIKO opyaviopo (m.x. StevBuvtng). To
OUYKEKPLUEVO glpnua Seixvel ampobupia Twv ekMAldeUTWV EVNALKWY VA EUTILOTEUTOUV Eva
npoowno e€ouoiag oe polo pévtopa (Daloz, 1986).

Nivakag 9. Atopa ota onoia ot ekmatdeuTéC evnAikwy Ba aneuBuvovtav yia mentoring

Juxvotnteg/moooota

Ano: KaBolou | Aiyo Apketa | NMoAvu Napa ZYNOAO
oAU

EKT[OLLGEUépEV 78 96 94 49 20 337
Oug 23,1% 28,5% 27,9% 14,5% 5,9% 100%
EuneLpia 0,6% 4,2% 14,8% 42,7% 37,7% 100%
JuvadeAdo pe | 1 7 47 130 152 337
EBWKES 0,3% 2,1% 13,9% | 38,6% | 451% | 100%
OTOUdEC
Karmotov pe 24 59 95 101 58 337
(95"“““’ POAO | 5 19 17,5% | 282% | 30% 17,2% | 100%
LY.
SleuBbuvtn)
SUVOHALKO 69 73 124 52 19 337
ouvaderpo 20,5% 21,7% | 36,8% 15,4% 5,6% 100%
SUVaBEADO 8 19 48 136 126 337
TIOU EKTLUW 2,4% 5,6% 14,2% 40,4% 37,4% 100%
Juvadeldo pe | 22 56 94 96 69 337
owa - 6,5% 16,6% | 27,9% | 28,5% 20,5% 100%
evdladepovta

Katomiv, ol CUMUETEXOVTEG pwWTABONKAV yla TO XPoviko TAaiclo 1 tn Sldpkela mou Ba
emBupoLoAV VO CUMUETEXOUV O mentoring. ITIC AIMOVTAOELS TOUC, OTIWG QIOTUTIWVOVTOL
oto MNivaka 10, ot ekmaldeuUTEG evnAiKwV TtpoKpivouy To Sta Blou mentoring kat akoAouBouv
oxedov ooBabua to mentoring ektOg SI6AKTIKOU wpapiov PeE popdn CEULVAPLWV KoL TO
mentoring oto mpwto dldctnua epyaciag. H embupia yia dia Biou mentoring Seiyvel otL ot
OUUPETEXOVTEC evotepvilovtal Tnv amoyn tou Brookfield (1995, ém.avad. KaAoypidn, 2011,
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0.45) OtL T0 va yivel kKamolog tkavog daokahog ival pa Stadikaoia mou & TEAELWVEL TTOTE
Kal avayvwpilouv tn Staxpovikn wdeAipotnta tov mentoring (Mnayakng & Toilykou, 2017),
amoyn n omola €xeL avadelytel koL oe AAeg Epeuveg (Boylatln, 2015 OpaykouAng, 2017).
OLuPnAég BEoELG TWV EMIAOYWV «EKTOC SLOAKTIKOU WPAPIOU UE LOPPH CEULVAPIWV» KOL «OTO
mpwto Slaoctnua epyaocioac» avtavakAoUv TIG €UMELPleG Twv ekmaldeuTwy evnAikwv amo
OUVNBELC TIPAKTIKEG emIpOpdwOonG, oL omoieg dlapopdwaoav TaylwHEVEG avTAnyelg. H
emloyr] Tou mentoring omoladnMoTe OTyun &viog SLdaktikol wpaplov afloAdoynBnke
XAUNAOTEPQ, YEYOVOC TTOU Umopel va deixvel Tn mpoBupia Twv cuPHETEXOVTWY va SlaBéoouv
TIPOCWTILKO XPOVO yLa KATL TToU Bewpouv oAU XprioLuo.

Mivakag 10. EMBUUNTO XpOoVLKO MAALOLO CUVEPYACLAG UE TOV HEVTOopPQ

Juxvotnteg/mooootd
KaBolou | Aiyo Apketd | MoAu Napa oA | ZYNOAO
Onotadrmnote 36 51 84 86 80 337
OTLYHn EVIOg 10,7% | 15,1% | 24,9% | 255% | 23,7% 100%
SLbaktikou
wpapiou
EKTOC 11 22 86 114 104 337
SidakTikoy 3,3% | 6,5% 25,5% | 33,8% | 30,9% 100%
wpaplou ue
Hopdn
oepwvapiwv
Y10 MPWTO 23 38 81 91 104 337
duaotnua 6,8% | 11,3% | 24% 27% 30,9% 100%
gpyaociog
9 22 58 108 140 337
Awa Bilou
2,7% 6,5% 17,2% | 32% 41,5% 100%

TéAog INTNONKe amd TOUG CUMPUETEXOVIEC OTNV £PEUVA Vo TIPOCSLOPIOOUV UE PEYOAUTEPN
cadrVeL TO EMOUUNTO OPYAVWTLKO TTAALCLO Edapuoyn ¢ Tou mentoring. OMw¢ AMOTUTIWVETOL
oto Nivaka 11, AapPadavovtog unoPn abBpoloTikd T TOC0oTA OTIC KAIHAKEG «MMdpa TTOAUY,
«MoAU» kal «ApkeTd», o€ LPNAEC BEoeLs LepapxnBnKav oL ETUAOYEG «OUAOEC EKTTALOEUTWV
avtaAddooouv eumElplec kat umootnpilouv n uioe v dAAn», «oL OUVAVTHOEIS EXOUV
OUYKEKPLUEVO TTEPLEXOUEVO», TO mentoring «eival UEPOC EUPUTEPOU OPYAVWTIKOU MAQLOIOU »
KOl «OYESLAOUOC TWV CUVAVTOEWV QTTO KOLWVOU QO TOV UEVTOPA KOl TOUG KtBoSNYoUUEVOUG
EKTTOULOEUTEG». ATIO TIC TIPOTIUNOELG TWV CUMUETEXOVIWV Elval davepO OTL Ol EKTIALOEUTEG
adevog emBupouv pia kaAd opyavwpévn dtadikacia mentoring, adetépou emtbupolv va
€XOUV Kol oL (8ol gumAokn Kat va cuvamnodacilouv yla Bépata mou toug adopouv. Ta
gupnuata cuvavtouv tn Baotkn mpolndbeon nabnong evnAikwy mou eival, HeTaly GAAwY, N
APTLO. OPYAVWGOH TOU EKTTOLOEUTIKOU TIPOYPAUUATOG O0TO omoio cuppetexouv (Kokkog, 2005),
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KaBwg KaL TN TAON TWV EVAAKWY EKTIOLOEVOPEVWV YLOL EVEPYNTLKA CUUUETOXN, N omola eival
ouvudacpévn pe TNV evnAwkiotnta (Meriam & Cafarella, 1999- Rogers, 2002). ISiaitepa
onuavtikn Kpivetal n emBupia toug yia aAAnAenibpaon péoa o€ cuvepPyaTIKA epLBaAlovta
LEPAPXLKA LOOTIMWY aTOPWVY, OTa omoia oL polol pévtopa Kol kaBodnyoupevou
evaldooovtal (Angelique et al.,, 2002 Gardiner, 2010- Hobson et al., 2009). Eniong, t0
€UpNUO OTL OL EKTIALSEVUTEC EMIOBUPOUV Ol UEVTOPLKEG CUVAVTNOELG VO £XOUV OUYKEKPLUEVO
TEPLEXOUEVO OUUDWVEL pe guprpata AAwv epeuvwyv cUUdwva e T omola oL SOUNUEVES
6paotnplOTNTEC KOl TO OTOXEUPEVO mentoring (targeted mentoring) avamtuooouv
ETAYYEALATIKA TOUCG KABodNYyoUEVOUC TIEPLOCOTEPO ATIO TIG N SOUNUEVEG SPAOTNPLOTNTEG
KOl TO YEVIKEUPEVO mentoring (generalized mentoring), 810TL cuvd£ovtal e CUYKEKPLUEVEG
avaykeg (Taylor, 2006- Stanulis et al., 2012). H emiBupia va eivat to mentoring evtaypévo oTov
EKTIOULOEVUTLKO opyaviopo Seixvel emiBupia yia pia Stadikaocio oxedlaopévn otn Baon coadwg
TIPOOSIOPIOUEVWY  EKTIALOEUTIKWY  OTOXWV, OUVOESEUEVWV UE  TIC OVAYKEC TWV
kaBodnyoluuevwv (Banks et al.,, 2015). H amoyn aut) b6ivel onuaivouoca 6éon otov
EKTIOULOEVUTLKO OpYyaVIOUO Kal TOU avayvwplilel pia petaoxnuatiotikr duvautkn (Moloi, 2010-
Retna & TeeNg, 2016:- Schechter, 2008). H emiBupia Twv CUUUETEXOVTWVY OL CUVAVTHOELS VOl
£€XOUV OUYKEKPLUEVN SLAPKELO EVTAOOETAL 0TN emBupia TOUC yla KaA opydavwaon O0ANg tng
Sladkaoilag Kol TAUTOXPOVO OVTAVOKAQ TNV avaykn kKAaBe evAAlkou ekmaldeuduevou va
yvwpilel emakplBwg TOUG OTOXOUG, TO TIEPLEXOUEVO KOL TIG EVEPYELEC TNC EKTIALOEUTIKAG
Slepyaociag mou ocuppetéxet (Courau, 2000). OL anmoPelg Toug avadoplka e Tn SLAPKELA TOU
mentoring (ouvexEg N UKPNG SLapKeLag) pmopolVv va e€nynBoulv og ox€on UE TN OTACN TOUC
otn pabnon. Elval yeyovog OTL Ol EUMELPLEG TWV CUMUETEXOVTWY ATlO AAAEG EKTIALOEUTIKEG
Spaotnplotnteg mou eiyav oto mapeABoOvV Kal ATav PKPNG Slapkelag €xouv Slapopdwoel
TIPOTILWHEVOUCG TPOTIOUG padnaong, ot omoiot €xouv maywdei (Kelly, 2010). E€adAAou, ot
TIEPLOCOTEPEG UTIOOTNPLKTIKEG OpAcel adopoUv TNV eloaywylkn empopdwon Kal eival
EVOWMOTWUEVEC OE TIPOYPAUHATA EVTOENG VEOELOEPXOUEVWY ekmaldeutikwy (Andrea, 2010-
Mcintyre & Green-Hobson, 2017). Qotooo, daivetal ot €vag e€lcou onUAVTLKOG aplBuog
ekmoeUTWV eMIBUHOUV va £XOUV CUVEXEC mentoring uloBetwvtoag tn B€on tou Brookfield
(1989) otL 10 Va yivel kamolog KaAog SaokaAog ival pia Stadikaoia mou 6& TEAELWVEL TIOTE.

XapnAa tepapxndnkav to mentoring €€ amootacswg (E-mentoring), kKabBw¢ kot ol popdEC
«€vag pog €vav» (one-to one mentoring), kat «moAAOL HEVTOPEG e €vav Kabodnyoluevor
(many-to-one mentoring), KaBwg KoL OL TPOYPOUATIOUEVEG CUVAVTNOELG. Ol CUUUETEXOVTEC
ekbnAwaoav SUoTLOTN OTACN AmévavtL oTLg SU0 akpaieg popdEG Tou mentoring, TN KAACGGOLKN
napadoolakn popdn Tou «Evag TTPOG Evav» Kal Tn TEXVOAOYLKA Tponyuévn popdn tou &€
amooTtAcews mentoring. Mia eppnveia autol Tou eUPHUATOG Ba UTopoUoE va €lval yLa PeV
TN KAAOGOLKN Hopdr OTL TTAPATIEUTIEL OE LEPAPXLIKEG OXECELG TIOU OEV ETUTPEMOUV TNV LOOTLUN
OUUPETOXN otn pevtoplkn Stadwkaoia, yla &g tnv €€ amootdocsws popdn tou, n mbavn
SuokoAia otn xprion Stadiktvoakwv epyadeiwv (Colky & Young, 2007- Ehrich, 2013) i n
amouoia e€0IKELWONG KOl OXETIKNG EUMELPLAC LE TN CUYKEKPLUEVN HopdN.
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Mivakag 11. EmBuunto mAaiolo edappoyng mentoring

JuxvoTNTEC/MO000Td

KaBoAou | Aiyo ApPKETA MoAv Ndpa oAV | ZYNOAO
Evtaypévo otov | © 16 68 141 106 337
EKTL. OPYAVIOHO 1,8% 4,7% 20,2% 41,8% 31,5% 100%
Mépog eupUtepou | 2 13 68 148 106 337
opyavlitiou 0,6% 3,9% 20,2% 43,9% 31,5% 100%
mAatoiou
Edapuioyh €€ 26 42 92 97 80 337
QTto0TACEWG 7,7% 12,5% 27,3% 28,8% 23,7% 100%

7 16 68 114 132 337
MikpnG SLApKeLOG

2,1% 4,7% 20,2% 33,8% 39,2% 100%

5 17 65 128 122 337
JUVEXEG

1,5% 5% 19,3% 38% 36,2% 100%
Eruloyn péviopa 6 24 74 121 112 337
arotov. 1,8% 7,1% 22% 35,9% 33,2% 100%
kaBodnyolpevo
Mpoypappotiopéy | 15 30 83 110 99 337
EG OUVOVTNOELG 4,5% 8,9% 24,6% 32,6% 29,4% 100%
JUYKEKPLUEVO 2 5 34 121 175 337
TIEPLEXOHEVO 0,6% 1,5% 10,1% 35,9% 51,9% 100%
OUVOVTHOEWY
JUYKEKPLUEVN 7 11 76 127 116 337
duapkela 2,1% 3,3% 22,6% 37,7% 34,4% 100%
OUVAVTHCEWV
Ixebloopuog 5 6 58 118 150 337
OUVAVINOEWV OO | 4 5o, 1,8% 17,2% 35% 44,5% 100%
Kolvou (pévtopa-
kaBodnyouuevou)
‘Evag pévropag 15 25 85 109 103 337
OUVEPYOATETALPE | 4 5o 7,4% 25,2% 32,3% 30,6% 100%
€vav ekmatdeutn
‘Evag pévtopag 8 18 80 116 115 337
OUVEPYAGETALHE | 5 4o 5,3% 23,7% 34,4% 34,1% 100%
TIOA\OUG
EKTTOLOEUTEC
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MoAAol pévtopeg 64 61 96 69 47 337
OUVEPYALOVTALHE | g0, 18,1% 28,5% 20,5% 13,9% 100%
Evav EKT[(XL&EUTF]

OuddeC 6 8 63 105 155 337
EKTTALOEVTWY 1,8% 2,4% 18,7% 31,2% 46% 100%
avtoAAdooouv

EUMELpleC KaL
umootnpilouv n
pia tnv adAAn

3.5 Zuykpioeig

ATO TOUG EAEYXOUG CUYKPLOEWV TTOU TIPAYLATOTIOLNONKaV TIPOEKUYPE OTL N NALKLA, N EUMEeLpia
otnVv ekmnaidbevon evnAikwv Kal n motomnoinon eivatl mapdyovieg mou SladopomoLouy TIG
MO ELG TWV EKTTOLOEUTWV. JUYKEKPLUEVA, OL NALAKEG opadeg 25-35 kat 36-45 emibBupouyv Sta
Blou mentoring, pe avtaAlayr EUMELPLWYV Kal apolBaia utootrplEn oe opadeg ekmaldeutwy,
amoyn mou Sladopomolel ToUg EKMALSEUTEC 25-45 eTwV amo ekeivoug Twv 46-55 eTwv. Amo
To mapandvw daivetal OTL oL ekmaldeuteg evnAikwv nAtkiag 25-45 etwv, ol omoiol anoteAolv
TO MEYAAUTEPO MOCOOTO TWV EKTTALSEUTWY EVNALKWY, amopakpUvovTal anod ta napadoolakad
HovtéAa mentoring kal tnv «epyaAelakn unootnpgn» (Richter et al., 2013), eotidlouv otov
HUETAOYXNMOTIONO Kal OxL otn petadoon tng yvwong (Cochran-Smith & Paris, 1995) kat
avayvwpilouv tn Staxpovikn wPeAUOTNTA TOU Mmentoring, To onolo cuvdéouv e tn Sa Blou
pnadnon (Mmnayakng & Toiykou, 2017).

Emiong, oL €xovteg pkpn epmelpio (1-10 £€tn) Kal oL YN TILOTOTOLNHUEVOL EKTTOLOEUTEG
avtilapBdavovtal to mentoring w¢ petadoon yvwoewv amd ocuvadéAdoug, péoca amo
napokoAouBnoeslg S16aokaAlwy, os pio Stakplt pacn PosToLpaciag yia To SI6AKTIKO ToUg
€pyo (Banks et al., 2015). Ot avtIA)PELG QUTEG EVIACOOVTOL O€ MO YPOAUULK TEXVOKPATLIKN
TUPOOTITIKI) OTNV omola ot kaBodnyoupevol aviipetwnilovral w¢ LoONTEVOUEVOL KTEXVITEDY,
TIou akoAouBoUv éva mpoTuTto. AVTIOETA, OL EUMELPOL KL OL TILOTOTMOLNMEVOL EKTIALOEUTEG,
avTtiAapBavovtal to mentoring WG UNXAVIOUO eVOUVANWONG TNG OTOXOOTIKNG TOUG Kplong yla
€1¢ BaBog katavonon tng padnolakng Stadkaoiag kat vonuatodotnong tng UmeLpiag mou
kateuBuvel oe Spaon (llleris, 2016). uppepilovral pe TI¢ avtAnPEeLg auTég, Tn B€on tou
Mezirow (2007) cUpdwva pe tnv omoia n puadnon dev eivat mpooBNKn yvwoewv aAd
HUETAOYXNMOTIOUOG UTIAPXOUCAG YyVWonG HECA MmO KPLTIKO OTOXaoUO. Avaloyo glpnua
Bp€bnke og €peuva Twv Moor Kal Twv cuvepyatwv tou (2005) otnv omola oL Mo €umelpol
ekmadeUTEC emlnTolV UTtOOTAPLEN YLa EVOUVAUWON KOL TTPOCWTTLKA aAAayr).

4. Tuunepaocparta-Mpotacn epappoyng HoviéAou

Ano ta amoteAéopata TNG €PEUVAC KOTOPXAV PAVNKE OTL oL eKMALOEUTEG eVNAIKWY,
avegaptnTa amod TNV EMLOTNUOVIKNA Toug adetnpia, emBupolv va €xouv mentoring. MapoAo
TIOU OL EUTELPLEC TOUC TIPOEPXOVTAL OTTO TIPOKTIKEG ATuTiou Suadikol mentoring, cuvalvouv
o€ éva mAaiolo epapUoynG TTOU EXEL XAPOAKTNPLOTIKA TUTILKOU mentoring, KaAd oxeSlaouévou
KOl OPYQVWHEVOU OO TOV EKTIALOEUTIKO OPYaVIOUO, TO OTtolo Xapaktnpiletal anod sueAiéia
KOl TIPOCAPLLOCTLKOTNTA OTLG AVAYKEG TWV EKTIALOEUTWVY KOl OTL CUVONKEG TOU OpyaVIoLOoU
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(Singh et al., 2002), Qotoco, Sladepel amd TO TUTILKO mentoring oTo OTL OL OTOXOL OTO
KAQOOLKO TUTLKO mentoring ouviBwg eivalt BpoayumpoBeopol Kal n  SLAPKELD TOU
ouykekpluévn (Ragins et al., 2000), evw ol ekmaldeUTEG eVNAIKWV TIPOTLUOUV €va SLaXPOVLIKO
mentoring. Emiong, pe Baon tn tumoloyia twv Young et al. (2005), em\éyouv é€va
Sladpactikd mentoring, oto omoio pévtopeg kal kaBodnyoupevol kabBopilouv amod kowou
OTOXOUGC, TIEPLEXOUEVO Kol Opacelc. Miotelouv OTL To opadilkd mentoring HE OHOTIULOUC
OUVLOTA OTPOTNYLKN gvepyol padnong, emPeBatwvovtag tnv amodn oOtL n pabnon eival
OXEOLOKN KOL N yvwon Mapdystol péoa anod cuvepyatiki aAAnAenidpaon (Freire & Shor,
2011). H mpotipunon twv ekmaldeuTwyv evnAikwv o€ popdEg opadikol mentoring pe Sia Biou
xapaktpa emiBefalwvel eVpnua TNG epeuvnTkAG LeAETNG GRUNDTVIG-RETRO otnv omnoia
npotabnkav «ouadeg emonteiag, oUUBOUAEUTIK oupOTiUWY Kot Slapkng ekmaidevon»
(Appdog k.a 2010. o. 36).

Ot ekmadeUTEC evnAlkwv TiepLlypadouyv Eva TiPodiA LEVTOPO LE XAPOAKTNPLOTLKA TIAPOOLA UE
€Kelva Tou olyxpovou ekmaldeuth evnAikwy Kat Bewpolv wg Bactko TTPOCOV TOU PEVTOPA TN
KOTAPTLON Tou o€ Bépata eknaidevong evnAlkwy Kal oto mentoring.

KataAnKTika, éva YEVIKO CUUTIEPACHA ATt TN LEAETN TWV AMOTEAECUATWY TNG EPELVAC, Elval
OTL OL eKTIALOEUTEG evnAlkwY £xouv SlapopPpwoel €va avTIANTTIKO TAAiolo mentoring To
omoio avayvwpilel otolxeia amod tn Bewpia Tou mentoring, TI¢ Bewpieq padnong kat tn
Bewpla tnc ekmaidevong evnAikwv Kot TapoucLlalel Ta £€AC XAPAKTNPLOTIKA:

a. ouvbualel MapaSOCLOKA-TEXVOKPATIKA KAl QVOOTOXOOTIKA-UETACXNUOTIOTIKA HOVTEAQ
mentoring, pue pia avaduoduevn, wWoTO00, TAON HETAKiVoNG amd To gpyalelakd mentoring
KOLL T METAS00N YVWOoNG 0TO AVOCTOXAOTIKO mentoring Kol 0TO UETAOXNULATLOUO TN yvwong,
tovilovtag, pue autod Tov TPOMO, tTn cuvdeon Tou mentoring pe tn dwa Blov padnon,

B. otnpiletal o peydho Babuo oTig EMOIKOSOUNTIKEG Bewpieg pabnong,

Y. QVTLOTOLXEL OTO XOPOKTNPLOTIKA TwV EVAAKWY eKMALSEVOUEVWY Kal Aapupavel umodn Tig
NPOUTOOECELG AMOTEAECUATLKAG LABNONG eVNALKWV.

Ta oupmepdopata and TNV avAaAlucon Twv gupnuATwv TNG €peuvag KateuBuvouv otn
Slapopdwaon evog avamtuélakoU LOVTEAOU TO OTolo aVTIHETWITI{EL TO mentoring w¢ ouvexn,
opadiky otoxaotikn Olepyacio pabnong (Koutooukog, 2022). Eva TETOLO HOVTEAO
Xpnotgormnolel wg Bacn 1o KUKAO padnong tou Kolb, alomolel tnv TAON TOU OTOHOU yla
autodldBeon, autokaBodniynon kat avtodlaxeipion tng uabnong (Knowles, 1998) kabwg kai
TNV €V SUVAEL KPLTIKOAVOOTOXAOTIKN LKAVOTNTA Tou atopou (Mezirow, 2007) kot oToxeUEL
otnv umokivnon (inspiration), avamtuén (development), evéuvauwon (empowerment) kat
6paon (action) Twv ekmatdevtwy evnAikwyv. OL CUPUETEXOVTEG O€ pia Stadikaoio mentoring
niepvouv amnod Sladopa otadla pe SladopeTikeg avamtuilakég §e€lotnteg o kABe otadlo,
naBaivouv amo TIC eumelpieg toug, e€etalouv kal audlopfntovv mapadoxEC  Kal
ocuumneplpopeg, anodacilouv kat Spouv.

Baowol mMuAwveg tou HOVTEAOU €lval oL OUOOIKEG OlEpYaoieC Kol Ol QVOOTOXOOTLKEG
TPAKTIKEG (Koutooukog, 2022). Ot opadikég Slepyacieg adopolv eite oe mentoring HeTAlL
ekmodeutwy mou SlabEtouv TEPLou TNV dla epmelplal Kol AELTOUPYOUV TAUTOXPOVA WG
HEVTOPEC Kal kaBodnyoupevol (peer mentoring) eite otnv UMAPEN EVOG LEVTOPA E YVWOELG
KOl €umelpla otnv ekmaidevon evnAikwv kot opddag kabBodnyoUUevwy €eKTTALOEUTWV
(mentoring circles). Mmopel, emiong, va €xeL T popdn mupapidag, dnAadn va mephappavel
pio opdda kaBodnyolpuevwy VEwv ekmatbevtwv (otn Pdon tng mupauidag), oL omoiol
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kaBodnyouvtatl amo pia pikpr opada umnelpwy ekmatdeuTwV (0TO LECOV TNG UPAULSOG) Kall
KATTOLOUG TTLO €EELOIKEUMEVOUG KOl EUTTELPOUG EKTTALOEUTEG TTOU EMOMTEVOULV (0TNn Kopudn TNG
nupapidag) (Ramani et al., 2006). Ze kaBe mepintwon To Mmentoring €lval CUVEPYATIKO Kall
Xapaktnplletol and oxEoelg Lootuec. Emiong, SwaBétel tnv eveliflo ol opadeg va
OUYKPOTOUVTOL PE TIPWTOBOUALA Kal euBUVN TWV CUUPETEXOVIWY, YEYOVOG TTOU KaBLoTd To
mentoring autodlaxelplopevo (self-managed mentoring) kat 10 ouvdéel pE TNV
autokatevBuvopevn pabnon (Cunningham, 2017) kat tn Bacikni apxn tg ekmaidevong
evnAlkwy yla autoppuBuLon kot tng eAsubeplog TwV ekMaldeUOUEVWY VA 0pil{ouV TLC TtNYEC
HABNONG TOUG KAL TOUG LoBNOLOKOUG OTOXOUG KL VA KATOOKEVALOUV TIG SLKEG TOUG EUMELPLEC
nadnonc (Knowles, 1998).

Ol QVOOTOXOOTIKEG TPAKTIKEG adopolv ouvexy avatpododotnon (Tonna, 2017),
OLEPEUVNTIKEG EPWTAOELG TIOU ETUTPETOUV TOUG KaBodnyoUuevoug va anodourncouv Kal va
emavadopnoouV TIg SLOAKTLIKEG TOUC MPAKTIKEG (Bjerkholt et al., 2014), adnyrnoeig Lotoplwv
(Bolton, 2001), nuepoAoyla (Thorpe, 2004), oxoAlaopoug Blvteookomnuévwy StdackaAlwy
(Harrison & Lee, 2011) kat oulntnoels (Deglau et al., 2006). To povtélo €xel TNV eueAi€ia va
pooapUoleTal oTIC LOLlaitepeC CUVONKEG KL OTA CUYKELUEVA TOU EKTTALOEUTIKOU OpYaVIOUOU
otov onoio epapudletal cUUBAANOVTAG OTOV LETACKNHATIOUO TOU OE OPYQAVIOUO Habnonc.
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Learning Between Two Worlds: The known and the not-foreknow
Aliki NICOLAIDES!

There is a fundamental assumption that | have held about the role adult learning plays
in society. That the sinuous stuff between personal and societal transformation is made up of
the connections that learning makes. This assumption has been shaken over the as the past
two years, as ruptures of civil unrest and the cloud of the global Pandemic have revealed
weaknesses in the power of learning that makes the vital connection between the personal
and societal, transformative. | wonder more than ever how to reveal and make real the
learning that connects the two worlds | feel we live in. The world that is known and that
continues to be reproduced with all of its inequities and exclusions and the world not-
foreknown that wants to be different, liberating the creative potential that learning unfolds.

In this writing | offer a personal experience of penetrating the underlying assumptions | have
about learning in between two worlds. | practice a method that | have created, in-scending, a
practice of staying close to undergoing experience (Nicolaides, Forthcoming; Yorks &
Nicolaides, 2013), experiencing experience while experiencing experience would be another
way to describe what Dewey (1934) meant. In-scend(ing) is a word of my own making. It is
the felt sense of moving beneath experience to undergo it. A tool of generative knowing
(Nicolaides, Forthcoming; Nicolaides, 2015).

| explore the arising of awareness that emerged through the practice of in-scending, beneath
an inquiry about my relationship to being secure in these times of insecurity. Undergoing is a
less known aspect of reflection from Dewey’s pragmatist philosophy of learning through
experience. Dewey discusses a necessary aspect of learning from experience in terms of
undergoing an experience (Nicolaides, & Lim, 2020). Undergoing describes the felt sense of
experiencing an experience. Having an experience is necessary for learning, and most
assuredly for transformative learning to take shape though the meaning-making process that
includes reflection on experience, and going beneath the experience with head, heart, and
body. In this short offering | reveal what | learn by inquiring beneath what it means for me to
be secure in times of insecurity. | do so by reviving Dewey’s (1934) concept of undergoing
experience while also risking the conventional epistemologies that undergird transformative
learning to consider a way of knowing that begin beneath experience (Nicolaides, 2015).

A deep personal refection

| identify as a Greek-Palestinian woman who feels deeply my own close relationship to
displacement, something my people, Greeks of Anatolia/Asia Minor Greeks and Christian
Palestinians, of which | am one, have experienced repeatedly throughout the 19th and 20th

! Associate Professor & Graduate Coordinator

Generative Learning: Creating & Enacting Civic Imagination
Program in Learning, Leadership & Organization Development
Department of Lifelong Education, Administration & Policy

email: alikin@uga.edu

website: https://www.intertla.org/

112


mailto:alikin@uga.edu
https://www.intertla.org/

ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

century. | am taking some time to reflect and inquire into my own closeness with systems of
seeming security, that in their extreme, can lead to feeling insecure while grasping for a state
of security in myself and in the world. The longing for feeling of security has been ruptured by
a global pandemic and global distress that have brought feelings of insecurity closer to all in
some way and differently. | in-scend into my own lived experience with structures of security,
inquiring into what | have internalized as half-truths and limiting views. Here is what was
revealed.

I do not love that | care so much about security. | do not mean being safe from physical threats.
I mean the security of having resources that | need to live life the way | imagine. The security
of employment, financial remuneration, flexibility, and access to resources that will keep me
from being a burden on my family, friends, and society in my elder years. The security that
comes with privilege and power to have access to more privilege and power; that is the
security | seek because that is what | have let seep into my structures of meaning. That | am
in control of my security and must keep it that way if | am to survive in the world that feels at
times hostile. Where did | learn this? Why do | believe this?

As | write this, the ruptures of a global pandemic, political polarization, climate crisis, and the
displacement of people around the world continues. These ruptures have made more explicit
the moments that keep me in a state of stay-eyes-open to the pain and anguish of keeping
some people in-security and others insecure. These ruptures turn my gaze into me. What role
do | play in keeping these structures secure and in place?

This inquiry returns me to a first, and then later, second moment in my lived experience when
| was certain that my commitment to inquiry and action (learning) was not about preserving
my security. | think these two moments have something to do with how |
unconsciously/consciously worry about security that in turn justifies how | also leave structures
of oppression secure in their place. Reproducing what is known.

My commitment to learning (inquiry and action), manifests sometimes in my willingness to
take risks on behalf of others. This impulse arrived with me upon birth. If you ask anyone to
describe me from those early years, they would probably say that | was passionate about
pursuing just causes by speaking the truth and correcting wrongs (some will say that is still
true). For example, ensuring that my siblings got what they wanted when they were afraid to
ask; that the neighborhood kids had access to the puppet show my sister and | would put on
even if they did not have the 10 drachma fee; sharing my favorite and only green ten-speed
Peugeot bike with others who wanted to learn how to ride it; making sure that when we played
war in the empty land next to my grandparents’ home that all the kids from around the
neighborhood could play and that we all won somehow and the invisible enemy would lose.
You get my gist, | was a warrior of justice and everyone was included, unless you were mean,
a bully, or somehow, | had figured out how stupid you were because you did not follow my
lead. | had power in the grips of my small hands and | did not let it go easily even when | was
challenged by my older uncles, cousins, and family elders about geopolitical reality and my
passionate defense of the underdog. | remember one time from my younger years when |
leaped into the sea flying over rocks that were just barely far out enough for me to dive over
to rescue a beach ball carried out to sea by a sudden mistral. | was eight or ten years old on
my usual patrol of the beach, in Pythagorion, on the Island of Samos, GR, looking for ways to
put my super swimming power into action to save the day. That day | managed to save a
beach ball and place it back into the kid’s hands who was screaming to have it back. | defied
the rocks and the waves and the sure-to-be-swimming-close-enough-to-the-beach sharks that

113



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

day - my commitment to action in the face of peril made manifest. | have always felt ready to
take on something dangerous for some greater good. Making a child happy to have his ball
back, swimming out to return my sister on a canoe gone too far out to sea, walking my brother
up the hill to get ice cream - those kinds of life-saving events - were illustrations of my
commitment to courageous action. | have always felt fearless in the face of injustice, loss,
brutality, and the use of power and privilege. | am after all the daughter of Greek-Palestinian
parents and a lineage that has survived systems of oppression for hundreds of years.

Holding onto my power by imagining righteous action and justice for all led me to my first
study of political science and black feminist literature, then my graduate degree in conflict
resolution, the study of Gandhian Satyagraha (lifeforce, nonviolence), and finally to the deep
inquiry into how adult learning makes society better during the completion of my doctorate.
This brings me to another risk in the name of a greater good.

While pursuing my graduate degree in conflict resolution | interned with a small grassroots
organization whose focus was bringing peaceful attention to the injustices and the slow
genocide of the Palestinian people. As a daughter of Greek-Palestinians, you can imagine |
was drawn to do something to right this injustice. After all, | was a 20-21year old educated
woman whose cultural roots were in Palestine. | belonged; it was my duty to make things right.
Believe it or not, | managed to get a grant to study a learning intervention of my own making
to bring together Palestinian and Israeli youth activists for a week-long intensive training
putting principles of Satyagraha to work to reframe their relationship. Putting learning into
action in the midst of intractable conflict, | was sure learning would win!

There are two significant moments in this story that challenges my righteous courage to make
things just and to question my own security. The first was a waking dream while | was asleep
in my aunt's guest room in her house that shared a wall with the Holy Sepulcher Church in
Jerusalem. That night | was visited by three Palestinian boys/men; a 9-year-old, a 16-year-
old, and a 25-year-old. Do not ask me how | know these young men’s ages, | just do. The first
visitation was from the 25-year-old - he held a bag of rocks in his hands and was filled with
piss and vinegar, frothing at the mouth, looking at me with steely eyes, his face dirty from soot
and grime. He had no voice. He stood in front of me at the edge of my bed, in full display for
me to see him. | did. My heart was beating fast, | remember that. | was a little afraid. The
second visitation came from the 16-year-old. He was wearing a T-shirt with some basketball
star on it, maybe Michael Jordan, and a pair of Van sneakers, the checkered kind that was just
coming to be in fashion those days, he was “kool” in the James Dean kinda way; rugged, filled
with pride and self-importance. He looked at me from the edge of my bed and offered me a
rubber bullet. | can still sense it's odd shape and slimy feel in my hand. The final visitation came
from the 9-year-old boy. He had a wise smile, sparkling eyes, long black eyelashes, sweetness
oozing out of him, | felt like reaching out to hug him when he walked to the side of my bed and
sat down, took my hand and spoke. He said, “Madame, we are not ready for peace. We need
our voices to be heard and the stones to break our silence”. And he handed me a small rock. |
woke with the sensation of a small rock, dusty from the ground somehow in me. This dream
lives in me still today. What happened next is rather strange.

The morning | woke from this waking dream was the start of the week-long program of my
design that | was in Palestine to facilitate with a group of 8 Palestinian youth and 8 Israel
youth between the ages of 9 and 25. On my way to the place where we were to gather with
the participants and their parents to discuss the purpose and approach of the week’s program
and the logics of our daily encounters, | was approached by two young Palestinian men, faces
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wrapped in Palestinian keffiyeh’s (traditional head covering), brandishing knives. One of them
pinned me up against a wall, a knife pointed close to my face, the other looking out to see if
anyone was coming. | had several Arabic words in me that | strung together clumsily to
communicate that | was Greek (pointing to the cross around my neck) and Christian and my
family name and where | lived while in Jerusalem. The knife came closer to my face, some
more Arabic words were spoken, when the long end of a walking stick pushed the knife away
from my face. A tall distinguished-looking elder man began to yell at these two young men to
leave me alone. They ran and | gasped for air since | had stopped breathing a few minutes
before. This man, took my hand, like a child, walked me to my aunt's home, and saved my life.
Later that day, the second Intifada started in Bethlehem. My program came to an abrupt end
and | had to sneak my way back to Tel Aviv in a church van to catch my flight back to
Washington DC where | was attending university.

In recollecting these experiences now in times of a global pandemic and all the suffering that
is unfolding around the world, | remember how insidiously | moved from seeking justice to
seeking to become secure. As | move deeper beneath these recollections of my lived
experience, | am surprised to recognize that | have become a woman holding on to being in-
security. How slippery the move from impulsive, passionate, fearless activist to seeking the
privilege of being in-security. It occurs to me that in that moment of fear of a knife to my face
and failure to launch my educational program in Jerusalem due to the second intifada, that |
turned myself towards seeking security, to be in-security and keep insecurity at bay. | was
cognizant of my birth privilege to hard-working parents who immigrated to America at a time
when you could be penniless, brave, and seek a new life making something out of nothing. |
had the privilege of being born in that America, raised in Greece, educated in Singapore, and
then my life unfolds with all the privileges of access, experience, and the opening of doors that
have allowed me to make a life with the grit and grace of participation in society and life.

I loath to admit it, | hold onto my privileges in whatever form they come in when they do.
When my class, race, ethnicity, gender, and experience ensure that my working hard keeps me
being in-security. | wear my privileges like costumes | can take off and put back on when it
suits me. That is the pinnacle of privilege. | like it when my privilege gives me access to
something | covet and or when | long to be included. | have come to know that | do not love
being excluded.

| wear privilege like costumes. Putting on the one most suitable to the context so that | may
hold onto being in-security while feeling also insecure. | remember when | first came to
America to pursue my undergraduate degree after spending a year in England pursuing a law
degree that did not suit me at all, how | embellished the slight lilt of an English accent so that
I could be different in a sea of American undergraduate students, | could play with my multi-
linguistic skills to fool others into thinking that my difference was special and therefore invited
into the fold of a particular group of seemingly kool people.

I do not love that my insecurity seeks to be in-security to distance myself from the things | do
not love. | do not love poverty, | do not love stupidity, | do not love litter, | do not love
intolerance. My privilege of being in-security means that | have secured meaningful
employment, right livelihood by pursuing my vocation as an educator. | do not love that | am
afraid of losing that privilege in the face of COVID and the ruptures of people hurting from
being left behind. | love being included. | pursue being included and reject being left behind by
sometimes leaving someone else behind. | notice a pattern in my life of entering cultures of
privilege - whatever the flavor; race, class, ethnicity, gender, ancestry, profession; then leaving

115



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

that culture behind when | have ravaged it of what | need to secure my security. When | was
in my early to mid 20’s | was lucky enough to use my mother's hard-earned privilege into the
local Singaporean wealthy women’s community to gain entry into making friendships with the
daughters of these women. This led to my own jumping ahead of the grind of working my way
up society in the usual ways that keep many out. | was in, instantly just by virtue of my mother.
I loved that privilege and the access it gave me. | do not love that | wanted to hold onto it even
when | willingly left the cozy safety of that security to pursue something with greater integrity.
I do not love unpleasant smells. Smells that sometimes come off rotting fish, or garbage, or
homeless people. | do not love the homeless. They remind me that | fear poverty.

| want to dis/continue hoarding security as a way not to feel the insecurity | also feel by
grasping at my privilege anyway | can get it. Privilege is a tyrant. It keeps you working to
reproduce what is known, the crack of the whip stings against the vulnerability of my
insecurity. The sting keeps me seeking to be in-security. To have more privilege, to hoard more
special accolades, to accumulate wealth so that | can keep myself away from poverty, to keep
the stench of being dirty far from me, to hold onto positionality and the illusion of power that
I am in control of keeping me in-security.

To be secure, justly, is a journey that insists | bring everyone along if | am to enjoy the freedom
that comes from being in-security. As long as my security keeps others insecure, | am colluding
with structures of oppression that are a constraint of everyone's liberation. | affirm that | have
also bought into a narrow world of access, in the mythology of a meritocracy that is based on
the rights of privilege and not of participation, that | both want to make more space for
wholeness in myself and others and that | keep some costumes on hand just in case the world
is insecure. | affirm righteous rioting, hating, and crying as forms of protest that makes me
notice my own insecure security. The ethics of seeking to be in-security is not to relinquish the
security I long for, that | have worked for, that | have inherited, that is my karma; the ethics of
security are to affirmatively acknowledge that | too have kept people out so that | can stay in.
Whatever form of privilege | have used to do so - my class, ethnicity, race, gender, and
positionality to name a few. This recognition is not one of relinquishing what | have, the ethics
of recognition is to receive how others have not had that privilege and to begin to create
systems of mutual privilege, of differences that we learn together to embrace and receive, of
righteous action for participation in society in all the ways society needs all of our
engagement. To generate knowing as ways of being and becoming catalyzing potential
creatively, that is what learning must do as we live in between worlds, the world as we know
it and the world not-foreknown yet ready to become through all of us.
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Book Review

Exploring Art
for Perspective
Transformation

Exploring Art for
Perspective Transformation
| Alexis Kokkos by Alexis Kokkos

In his new book, published in 2021 in Brill/Sense
editions, Alexis Kokkos focuses on the importance of
aesthetic experience for the development of
learners’ critical reflection and the transformation
of meaning perspectives. The book includes twelve
chapters, among which the last one involves the
author’s concluding reflection on the ideas
presented in the book as well as on his method titled
Transformative  Learning  through  Aesthetic

BRILL | SENSE

Experience (TLAE).

The first seven chapters of the book, constitute its first part and are dedicated in the review
of the fundamental theoretical perspectives that refer to aesthetic experience as a means for
the attainment of the learners’ transformation. Even from the beginning of their reading, the
reader understands that the author had chosen to focus on the learning for change theories.
The author is distanced by approaches that regard the informative form of learning and
focuses on the transformative aspect. Moreover, he analyzes critically the basic theoretical
approaches of learning through the art. Again, he states two different perspectives: the first
emphasizes on the use of art for the enhancement of the learners’ thinking and cognition,
while the second one connects aesthetic experience with the learning for change. This
‘knowledge’ journey takes us back to the past, in Aristotle’s Poetics, whom the author studies
and associates to learning for change. Other stations of this journey involve the ideas of
Dewey, Greene, Frankfurt School, Freire, Gardner, Gramsci, Critical Pedagogy, Perkins, as well
as the ideas of radical museum education.

The second part of the book consists of five chapters, within which the method
Transformative Learning through Aesthetic Experience is presented. The method involves
engaging learners in exploring works from fine arts, literature, theatre, cinema and music with
a view to promoting critical reflection on one’s potentially problematic perspectives. The
author underlies the idea that aesthetic experience constitutes an important aspect of
emancipatory learning both for adults and younger learners and could be applied to all
learning fields.

The teachers and educators who apply the method would finally act as political activists,
according to Mezirow terminology. As the author states, they take up a challenging role. Often
the conscious reconsideration of their own social, ethical and philosophical points of view, as
well as their aesthetic preferences, is necessary.
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Subsequently, the stages of application that the method involves are presented along with
specific examples per stage. Among the most interesting parts of the book, in my opinion, is
the chapter that includes an holistic presentation of three different examples of the method
Transformative Learning through Aesthetic Experience, along with the chapter that refers to
teachers and adult educators trainings on the method.

Finally, in the Appendix, the reader may find the application of the method with the use of
films, literature and music.

It is an important book, which enriches the international research and literature of
transformative learning, while proposing a well-structured and holistic method as regards the
use of art in education.

For further details on the book please see here https://brill.com/view/title/59804

Danae Vaikousi

Professor of Psychopedagogy in ASPETE
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BiBAlonapouaiaon
‘Eva BBAio yia to €pyo tou P. Freire, ekato
XPOvLA Ao TN YEVVNOT) TOU
H naibaywyikn tng afloAdynong H nalaaywyu(ﬁ ™me¢ afloAéynanc

Michael Quinn Patton
Emigtn

Patton, M.Q. & KapaAng, O. (Emu.) (2021)

IKNG ExBoong

G Kapa ABnva: lvotitouto Epyaociag — MNZEE

Emotnuovikn emipéieia

'Hén o titAog tou BiBAiou eival pa mpd(o)kAnon. H
npo(o)kAnon ylvetat peyaAUTepn otav pioupe pia
HOTIA OTa TEpleEXOUeva. H mpwtotumia Twv
gpyocwwv Tou TepAapBavovtal fadvialel Tov
EAANVA - KoLl OXL HOVO - avayvwoTtn. TuveEstal n
natdaywylkn tou Freire pe tnv afloAdynon tng ekmaideuonc; Tt onuaivel matdaywylkn tng
aloAoynong kat mwe epappoletal;

H €kdoon autol tou BiBAiou amd to Ivotitouto Epyaciag tng MNZEE mpayuatomnoleital mpog
TV Tou Paulo Freire, ekato xpovia PeTA amod Tn yéEvvnon Tou, KAl OIOTEAEL pLa GNUAVTIKA
oupBoAn otnv eAAnvoyAwoon BBAloypadia 1000 yla TNV avantuén tou mpoBAnUaTIoHOU YLl
Vv afloAoynon tng ekmaidevong, 600 Kal yla tnv epfabuvon oto €pyo tou. MNeplthapBavel
OUVEPYOOLEG OTEVWV CUVEPYATWY TOU KO EYKPLTWV BewpnTikwy tng a§loAoynong e Slebvn
avayvwplon. Ewdikotepa, oL ouyypadeic avadelkvOouv TIG TOLSAYWYLIKEG OPXEG TNG
afloAoynong mou SlapopdwOnkav pe Bdaon to €pyo tou Freire kal mapouotalouv Tn
puebodoloyia epappoyrg Toug otnv eknmaideuon.

Tnv ékdoon otnv ayyAwkn YAwooa €xel emiueAnBel o 6iebvwg yvwotog Michael Patton,
ELONYNTAC TNG ETUKEVIPWHEVNCS otnV aflomoinon afloAoynong, kat tnv eAAnvikn ékéoon o
KaOnyntng Oavdong KoapaAng, HE ONUAVTIKO €PEUVNTIKO KoL ouyypadlkd €pyo oTnv
afloAdynon MpoypaUUATWY ekmaideuong evnAikwy.

To BBAlo mep\apBAvel TO ELCOYWYLIKA CNUELWUOTO TWV EMUEANTWV TIOU QTOTEAOUV
opyavika pépn tou BiPAlou kat £EL kepahala evTayUéva O€ TPELG EVOTNTEG.

To onuelwpa tou emipeAnt ¢ eAANVIKNG €kdoong avadépetal otov SldAoyo yla Tnv
afloAdynon otn xwpea Hac¢ Kal Kuplwg otn pnxn mpocAnyn tg SleBvoug BewpnTikng Kot
gpeuvnTknc BiBAloypadiag oto medio auto. Emiong BEtel Tpla BAOIKA EPWTAMOTO: TIPWTOV
KaTA 100 To £pyo Tou Freire e€akoAouBel va elval emikapo oTo onuUePLVO KOoUo, SeVTEPOV
mola. sivatl n ocupBoAn Twv Wewv tou Freire oto medio tng afloAdynong kot Tpitov £av
Sexouaote OtL eival edpiktr) cLUPwva pe Tov Freire n aneleuBepwtikn ekmaibevon oe uLa
Tk KOWVWVIA TOTE KOTA TTOCO0 lval ePIKTH Kot pia AAAN aloAoynon KE TNV 8Lo TpooTmTLKN.

210 onpelwpa tou empeAnTn TnG ayyAKng ékdoong dleukpviletal o GalvopeVIKA Tapatevog
TitAog Tou BiBAiou: O Patton e€nyel 0TL OMWC N atdaywylkn ivat n peA€Tn tng St6aokaAlag,
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kat' avaAoyia n madaywylkn tng afloAoynong sival n e&€taon tou wg Kot TL SLOACKEL N
afloloynon. Emionpaivel OTL autol TOU OCUMMETEXOUV Ot pla afloAdynon €pyxovtal
QVTIPETWTIOL €lte pE pNTEC elte pe UTIOPPNTEC MALdaYwWYLKEG apxEC. H afloAdynon eival
MPWTLOTWG Katd Tov Patton pla madaywyikn aAAnAenidpaon. NapabEtel, emiong oplopéva
KOUBLKNAC onuaciag Bloypadikd Kal emayyeALOTIKA oTolxeia yla tov Freire, mou pog fonBouv
Va KOTOVOHOOUE TO £€pYO0 TOU: TN PTWYELA KL TNV TIElva TTou Bilwaoe otnv matdikr Tou nALkia,
™ PUAAKLOT TOU HE TNV Katnyopia tng mpodooiag, tTnv e€opia Tou Kal tn SOUAELA TOU OTO
Aypotiko Metappubutotikd Kivnua otn X\, tTnv mpdokAnor tou oto Maykdouio ZupBouAlo
ExkAnowwv, tn Bntela tou wg Mpappatéag Nawdeiag oto 2ao Maolo.

Jto mpwto HEpog Tou PiBAiou meplhapPavovtal Suo epyacieg, tou Gadotti, otevou
ouvepyatn tou Freire, pe titAo «H maykooula enidpaon tng madaywykng tou Freire» kot
Twv Penna - Firme kot Stone pe titAo «H ¢peipikn matdaywylky otnv ekmaidsuon tou
Spopou: ArtokaAumrtovtag Ty enidpacn ota madld tou Spopou otn Bpalioy.

O Gadotti avadépetal otnv KAnpovouLd mou ddnoe o Freire Kal otnv eKMALSEUTIKI TIOALTLIKA
TIOU EUMVEETAL ATTO TIG OPXEG TNG AQIKNC ekmaidsuong. ALeUKPLVIZEL OTL oL apXEC TNG AAKAG
eknaidevong anoteholv ta BepéAla TNG CUMPETOXIKN G Staloyikng afloAdynong. OL Penna -
Firme koL Stone avadépovtat otnv eunelpia amd v  afloAoynon €VAANAKTIKWY
TIPOYPAUUATWY yla Ta TtatdLd tou Spopou. Aivouv Epdaon otn peBodoloyia afloAdynong kot
€161KOTEPA OTNV VATOUPOAALOTIKN - avtanodotiki afloAdynaon mou xpnolponolnonke, kabwg
KQlL 0TOV TPOTIO SOUAELAC TWV «afLloAoynTwVY Tou SpOUoUY.

To 6evtepo pépog Tou BLBAlou ephapBavel tTnv epyacia tou Patton «Maldaywylkeg apxEg
¢ afloAoynong: Epunvevovtag tov Freire» kat tnv epyacia twv Chiana kat Ceccon «H
nadaywykn dlepyaoia epappoopévn otnv afloAdynon: MabBaivovtag amd to £pyo Tou
Paulo Freire otn Nouwéa Mmiioaou». O Patton avtAwvtog armo to €pyo Tou Freire mopaBEtel
Séka mabaywylkég apxeg Tou Freire mou Bewpel 0tL oxetilovtal pe tnv a§lohoynon. Ot Chiana
kat Ceccon mapouaotalouv TNV MEVTOETH €aPHOYN TNE POCEYYLoNG Tou Freire amo to IDAC
(lvottitouto MoAtlopikig Apdong) otnv €Bviky ekotpateia aAdaPntiopol evnAikwv otn
Fouwvéa Mmiodou, alomoLlwvTog TIC TalSaywYLKEC apXEC TTOU EVTIOTLOE o Patton oto €pyo tou
Freire yia tnv afloAdynon tng.

JTo Tpito MEpPOG meplapPavovral emiong duo epyacieg, TN¢ Guimardes pe TitAo
«Metaoxnuatifovoa madaywytk afloAoynon: Opeipkég apxég mou edpappdotnkav oe
dnuoola oxoAeia tng Bpalliag», kat tou Fetterman pe titAo «Metaoxnuatilovoa
evluvapwtiky aflodoynon kat ¢peipikn matdaywylkni: Evapuovion pe pa XepadeTIkn
napadoon". H Guimardes ouvbéel TI¢ PpeiplkEC apxEG TToU TipoodLoploe o Patton pe tnv
aflOAOYNON €VOC OUYKEKPLUEVOU TIPOYPAUMOTOG €€ QmooTAcewg ekmaideuong, Tmou
anevBuvotav og VEOUG Kal evnAikoug kot ePapUOoTnNKe Pe emituyio o Snuooila oxoAeia,
voookopeia kat dpuAlakéc. O Fetterman mapouclalel TNV evOUVAUWTIKN afloAdynon Kot
avadeIKVUEL TNV EVOPUOVLION TNG HETAoXNUATI{ovoaG EVOUVOUWTIKAG aloAdynong Ue TNV
dpeipikn madaywyikn, 66ov adopd TNV AVTLUETWITLON TNS KOUATOUPAG TNG OLWTTNC.

Yuvoyilovtag, mpokettal yla €va BLBAio yla tnv dppeipki matdaywyikn kot tTnv afloAdynon
TIou £Aeune amo tnv eAAnvoyAwaoon BiBAloypadia, og MOAU KOAN LETAPPACH KOL ETILHEAELD,
mou Ba mpémnel va peAetnBel kat va culntnOel.

Anuntpng K. Bepyiéng
Ouortwuoc¢ Kadnyntrc Mavemntotnuiov Matpwv
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BiBAlonapouaiaon

MoAwtikég Eknaideuong EvnAikwyv ko
Awa Biou Mabnong otnv Eupwrnn

EA£vn Mpokou

ABnva: EkddoeiLg Alovikog, 2020, 217 oeA., ISBN
978-960-6619-94-6

H mapouciaocn koL n KLtk avaAucn TNng
EKTIOULOEVUTLKAG TIOALTLKAG TTOU OUVOEETOL UE TNV
eknaidevon evnAikwv dev eival pa Wblaitepa
OVETITUYHEVN SlaoTaon oTnv €peuva ToU XwPou
- ¢ Swa Blou pabnong otnv EAAGda. Kat autn n

i : e e A Slamiotwon Sev elval KATL TTOU TIPETEL VA LOG
£0L<bVLaZ8L H smatéz—:uon evnAikwv mopd to OTL amoteAel edw Kal Xpovia &va SLaKPLTO
ETULOTNMOVIKO TESIO TWV EMOTNUWY TNG AYWYNG OTN XWPa MOG, Xapaktnplletal akoun amno
TNV TOAUTIAOKOTNTA TIOU TtapatnpoUl e ota avaduopeva nedia épeuvag. MNa mapddelyua,
OPKETEG POPEC £XEL emonuUavOel amo dtadopoug epeuvnTEC N xprion TIOAAWVY Opwv (m.X. dla
Blou paBnon, Swa Blou ekmaidevon, ekmaibevon evnAikwv, ouvexl{OPEVN KOATAPTLON,
eMUOpdwon, Kal GAAwWV TapOUoLlwY) yla va TieplypadolV YEVIKOTEPEC TIOALTIKEG 1 Kol
e161KOTEPEG MPWTOPOUALEC TTOU OAEC Meplypddouv atnV ouaia pabnaolakég Slepyaaoieg i Kot
KOO EVUTIKEG Spaoelg Ttou adopouv eVAALKEG. AUTO To palvopevo Snuoupyet O6mwg eival
OVOUEVOUEVO ULOL EVVOLOAOYLKN) oUyxuohn Tou av Kal 6ev polalel onuavTikn, yivetal moAu
KPLoLUN OTaV TO AVILKEIPEVO HLag Epeuvag elval oL TTOALTIKEG ektaideuong evnAlkwy.

T
s

L

d Y

Amo tnv GAAn mAeupa emeldn n eknaidevon evnAikwy gival éva avaSUOPEVO ETILOTNOVIKO
nedio elval HAAOV QVOEVOUEVO OL EPEUVNTLKEG TIPOOTIAOELEG KOl APA KOL Ol OXETLKEC
dnuoaotevoelg (apBpa, BLBALa, K.ATT.) va eoTidlouv 0g MEPLOCOTEPO BewpnTIKA InTrpaTa (TT.X.
otn Bewpla pABNONG TWV EVNAIKWY, OTNV amocadrVvLon EVVOLWV OTWE O KPLTLKOG OTOXACUOG
OTNV evNAKLOTNTA) | 0€ TOAU MPOKTIKA {nTARpata (m.X. otnv mopouaciacn kKot epapuoyn
OUYKEKPLUEVWY EKTIALOEUTIKWY TEXVIKWY). AUTO TO MAALOLO €PEUVNTIKAG TOPOAYWYNG Kal
aVATTUENG £XEL WG CUVETIELD VA LNV UTTAPXEL LEYAAN oulnTnon yla {ntrpata mou cuvdEovtal
HE TNV SLopopdwan, TNV KPLTIKA KoL TNV Eappoyr TOALTIKWY yla Tnv ekmaidevon evnAlkwy
otnv EANGSa evw aKOUN TIEPLOCOTEPO AEITTEL N CUCTNUATIKY) CUYKPLTIKY avaAucon Kal dpa n
KPLTIKN) avAAUON TWV OXETIKWV TTOALTIKWVY 6iw¢ oto mAaiolo tn¢ Eupwnaikng Evwong. Auto
6e onuaivel BEBaia otL amouoctdlouv amd tnv eAAnVikn kot Oebvry BBAloypadia
dnuoolevoel Tou elte meplypAdouv 1} 0OKOUV KPLTIK OTLG OlAdOpEC TIOALTIKEG
npwtoPouliec. Mia koA avalitnon OXETIKWY KELWEVWY o SleBvn meplodika Ba pag dwaoel
OPKETA OXETIKA KElpeva Tou e€eTAloUV TIC TIOALTIKEG ekmtaibeuong evnAikwyv mou adopouv
OTN XWPO HaG. € QUTA Ta Kelpeva e€eTAlETAL N YEVIKOTEPN avamtuén tou mediov otnv EAAASa
(BA. Papaioannou & Palios, 1994 Karalis & Vergidis, 2004- Kokkos, 2008- Koulaouzides, 2018),
HEAETWVTOL KOl QMOTLUMWVTOL €L8IKOTEPEC TPWTOBOUALEG Tou oxetilovtal GUEcO UE TNV
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epapuoyr OUYKEKPUEVWY amodpacewv ekmatdeuTiknG moAwtikng (BA. Papastamatis &
Panitsidou, 2009- Kokkos, Koulaouzides & Karalis, 2014) evw eniong undpxouv apbpa mou
oulNTAV UE KPLTIKO TPOTIO TNV EaAPHOYN TIOALTIKWY eKMaideuonC evnALKwY oTn Ywpa Lo (T.X.
Karalis & Pavlis-Korres, 2010- Prokou, 2014). Qotoc0 0 aplOpog TwV KELPEVWVY TIOU ETILXELPEL
TN oulAtnon MOATIKWYV ekmaibeuong evnAikwv edapuoloviag cuykpLtiki pebodoloyia sivat
TIOAU pkpotepog (BA. Prokou, 2008- Koulaouzides & Romano, 2022). Ie emninedo BLBAlwv
odelhoupe va avayvwpiooupe OTL UTIAPXEL EVOL ONUOVTIKO KEVO LOLWG O OX€on HUE Tn
OUYKPLTIKN oulNTnon Twv eBvikwv Kot SleBvwv moAttikwy. To KEVO auTo £pxetal va KOAUPEL
o€ onUAVTIKO Babuod to BBAlo pe titho MMoAtikéc Exkmaidevong EvnAikwv kat Awa Biou
Madnonc otnv Evpwrn, tTng KaBnynTeLOg EKMOSEUTIKAG TIOATIKN G EAévng Mpokou (Mavtelo
MavemotnuLo).

To ouykekpluévo PBiBAlo amotelel kopmd TNG MOAUXPOVNG KAl OTMOKAELOTIKAG OXEOOV
EPEUVNTIKNC KAl OUYYPAPLKAC EVAOXOANONG TNG CLUYYPOPEWS UE TNV EKTIALSEUTLKH TIOALTIKN
™G ekmaidevong evnAikwv. H omtiki tng EAévng Mpodkou eival Wblaitepa xpriotun emetdn ot
€£pUNVELEG KL oL SLATILOTWOELG OTLG OMoleg mpoxwpd ota kedpaiata tou BiPAlou alomolovv
Tn ouykpltiki pebodoloyia. Etol eival MOAU TLO EUKOAO yLO TOV AVAYVWOTN VO KOTOVONOEL
TIC LOXUPEG EMLOPACELC TIOU £XOUV OTN SLOUOPPWOTN TWV EBVIKWY HOG TTOALTLKWY OL 0O ACELG
Kall oL KATeEVOBUVOELG TTOU TtpoépxovTal armo toug Beopolg tng Eupwnaikng Evwong mou eival
GAMWOTE Kal 0 Kuplog (av OxL 0 HovadIKOg) XpnHOTOd0TNG TWV TPWTOBOUALWV Tou
avamntvooovtal oto nedio tng ekmaidevong evnAikwv Wlwg oTIG XWPES Tou Eupwraikou
Notou. Zto BiBAlo yivetal apyxika (kepdAato 1) pa mpoomndBeia va €nynbolv dpol omwe n
«8la Blou padnon» kot n «kowwvia Tng yvwong». OL 6pol autol ivat Wlaitepa Kpiouol
EMELSN AMOTEAOUV KEVTPLKA OTOLYELO TNG PNTOPLKAG TOU OXETIIETAL YE TNV AVATTUEN TOU
nedlov otnv Eupwmn. MpoKewtal ylta O0poug Tou oUVOEOVTOL QUECO UE OUYKEKPLUEVEC
TIOALTIKEG OVTIAAWPELG Yyl TNV KOWWVIKA KAl OLKOVOULKA OVATTUEN Kol oL omoiol €xouv
emwvonOel pe otoxo va amaAAd€ouv TIg KUBEPVROELS oo ThV euBUVN TNG MAPOXHG EVKALPLWY
6la Blou ekmaibeuong, LETAKUAWVTOG TNV CUYKEKPLUEVN UTIOXPEWOHN OTOUG TTOALTEG oL oTtoioL
powalel va odeilouv va dpovtilouv yla T ouvexn (6wa Blou) amoktnon epyaclakwy
OefloTATWYV WOTE va  OVTOIMOKPIvOVTaOL OTL( OVAYKEG TNG ayopag Epyociog Tou
SlapopdwvovTtal amo TG LEYAAEC ETILXELPNOELG KOL TIG TTOAUEBVIKEG eTapeieC. ESw N KpLTLKA
patia tng Mpokou eival cadwe EMNPEACUEVN ATO TIG AVTIOTOLXEC MPOCEYYIOELG oToudaiwy
KOWVWVIOAOYwV tNnG ekmaidevong evnAikwv omwcg ot Andy Green, Colin Griffin kot Peter Jarvis.
To MPWTO AUTO KEGAAALO TIPOETOLUATLEL TOV OVAYVWOTN YLO. LA TILO EUTEPLOTATWHEVN LEAETN
NG €vvolag tng &1d Blou pabnong aAAG Kuplwg yLa Tn CUYKPLTLKH TTApousiacn TwV TTOALTIKWY
ekmaibevong evnAlKwy IOV EMLXELPELTAL OTO OUECWG EMOUEVO KedaAalo (kedpdalato 2). ESw o
avayvwotng eivat Suvatod va PEAETAOEL TOV TPOTIO AVATTTUENG TTOALTIKWY yLa TNV kmaibeuon
eVNAIKWY O£ TPELC XWPEC UE SLOPOPETIKO TPOGIA OLKOVORILKAG KOL KOWVWVIKIC avamTuéng. Amo
TN pLa MAeupad €xoupe to Hvwpévo Baaoilelo (to omolo dev amoteAel mAéov pélog tng E.E.)
Omou n ekmaidevon evnAlkwyv avantuxBnKe Kal AvVaMTUCOETAL 0TO TTAALOLO TNG EBEAOVTIKAG
OUVEPYOOLOC TWV KOWWVLIKWY ETALPWYV Kal OTIou To OAo cUTNHA TTapoxN G eukalplwy dia Blou
eKMOEVONG OUVOEETAL PE TIG AVAYKEC TNG AyopaC epyaciag. Aev sival tuxaio aAMwoTte oTL
oto Hvwpévo Baoilelo avamtuxbnke yia mpwtn popd eva €BVIKO MAALCOLO EMAYYEALATIKWY
TPOCOVIWV (OUYKeEKPLUEVA otn Ikwtia, PA. https://www.sqa.org.uk/), pa TPOKTLKA
Tiotonoinong mou onuepa amoteAel €BvIKN TOALTIKA o OAeG TI¢ XWpPEG tn¢ E.E. kat BEPRala
Kat otn xwpo pog (BA. https://ngf.gov.gr/ ). And tnv aAn mAeupd £xoupe tn Toundia Omou n
eknaibevon evnAikwv avamtuxbnke otn Baon adevog TNG LKAVOMOLNGNG TWV AVOYKWY TNG
ayopadg epyaciag aAAd o€ cuvdUAOUO LLE TNV QVAYKN EMAUONG KOWWVIKWV {NTNUATWY Kot
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AuPBAUVONG TWV KOWWVIKWY aviocoTATwyY. ESw PAEmoupe tnv woxupn emnibpacn Ttwv
KOWWVIKWVY KWVNUATWY OAAG KOl TN ONUOVTIKA GURBOAR TNG TOMKAG autodloiknong otnv
TIapox N EVKALPLWV LABNoNG yla 6Aoug. TEAOG MapoUCLATETAL KaL N TIEPLITTWON TNE XWPAS MOG.
H EA\ada cupdwva pe tnv Mpokou, akoAouBEel TO «KPATIKLOTIKO» HOVTEAO QVATTTUENG TTOU
elval ouykevtpwtikd kol efaptdral kuplwg amd Tig xpnuatodotioelg tng Eupwmaikig
‘Evwonc.

META amo Tn CUYKPLTIKN aUTH UEAETN, OTO TPLTo KEPAAALO, YiVETAL AVAAUGCT TWV TOALTLKWV
niotonoinong tng dwa Biou pabnong otnv Eupwrn. Auto To KEQAAALO Elval CNUAVTLKO yLa VOl
KOTAVOINCOUME OXL LOVO TIOALTIKEG TIOU €XOUV 16N €POPUOCTEL KAL OTN XWPA KA OMWE TO
EOviko MAaiolo Mpoodvtwv oAAG KUPLWE yla va KATAVONOOUUE TN Baon mavw otnv omnola
otnpilovtal mpoodaTeg MOALTIKEG TTPWTOPROUALEG TNG Eupwrnaikng Evwong onmwg n avantuén
kal epapuoyn Twv Atopikwv Aoyaplacpwv Madnong (Individual Learning Accounts) kaBwg
Kal ot Mikpo-miiotomnouroelg (micro-credentials). O okomog ¢ mapouciaong auTtig Sev eivat
nieplypadkoc. H Mpokou €xel wg oToxo va avadei&el OTL N emikpdtnon Twv veoPpAeAeUBepwv
TIOALTIKWV oTtnV Eupwraikn Evwon €XeL WG GUVEMELA TNV TIEPLOWpPLOTOINON TWV MaPad OoEwWV
™G AaiknAg emuopdwong oe O6An tnv Eupwrmn Kot TNV aVTIKOTACTOON TWV EMLUOPPWTIKWY
6pAcewVv MOV €lxav WG oTtoXo TNV VOUVAUWON KAl TOV KOWWVIKO UETOOXNUATIONO, UE
OpAoelg EMAYYEAUATIKAG KATAPTLONG UE ATIOKAELOTIKO OTOXO TNV EEUTNPETNON TWV AVAYKWY
NG ayopadg epyaciag. TEAog oto teAeutaio KepaAolo (TETOPTO) EMIXELPELTAL LA KPLTIKN
QVAaAuon Twv €BVIKWV MOALTIKWY yla TNV ekmaibeuon evnAlkwy Kal 8lwg TwV VOUOBETIKWY
npwtoBouAlwv mou nmpoomnabouv va puBuicouv to medio. H avaluon Seixvel pe eudatiko
TPOTO TIG €OVIKEG LOLALTEPOTNTEG TWV TOALTIKWY €eKTaldeuong evnAikwv Kat 6iwg tov
OUYKEVTPWTLOMO TOU OUOTNHATOC. ESW MpEMEL val EMONUAVOUUE OTL QIO TNV €MOXN TIOU
ypadtnke to BLBAlo péxpL onpepa oL «TtpoBAEPELS» TNG MPOKOU yLa pia OKOUN HEYAAUTEPN
otpodn o€ €va LoVTEND ToU TTPowBEel oxeSOV ATOKAELOTIKA TNV CUVEXLIOMEVN ETTAYYEALATIKNA
Kataption enPefatwbdnkav pe EPPATIKO TPOTIO UE TIC TEAEUTALEG VOUOOETIKEG IPWTOPROUALEG
NG EAANVIKAG KUBEpvnong (BA. v. 4763/2020) kat evdexouévwg n ocuyypadéag Ba mpénel va
HOC TIPOOHEPEL OTO HEANOV £VA CUUMANPWHATIKO KEGAANLO OTO OMOLO VO EPUNVEVOVTAL UE
ToV (610 KPLTIKO Kol 0€USEPKN TPOTIO KAl OL TEAEUTALEG AUTEC TTAPEUPATELG.

Juunepaopatikd, To BiBAlo MoAitikéc Ekmaibevonc EvnAikwv kat Awa Biou Madnong otnv
Evpwrmn, KAAUTITEL €val ONUAVTIKO Kevo otnv eAnvikn BipAloypadia tng ekmaidbsuong
evnAlkwy Kat N avayvwaor) tou 6a pavel Wlaitepa xprolun os 60€G Kal 600UG PEAETOUV TNV
ekmaibevon evnAikwv (T 0TO MAQLCLO LETATITUXLOKWY CTIOUSWV Il 0TO MAALOLO TIPOCWTTLKNG
ETAYYEAUATIKAG QVATTTUENC.

Nwpyog KovAaoulidng

Ertikoupog¢ Kadnyntric MeBoboAoyiac Ekrtaidbeuang EvnAikwy

EAAnviko Avolkto lNMavemniotiuto
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